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ABSTRACT 

This document presents case studies of children from 
five preschools of Head Start's Planned Variation Program. The case 
studies are designed x,o reflect the meaning of the preschool 
experience for each individual child/ with emphasis on changes in 
self concept/ concepts of the world, interpersonal interact ions, and 
task-oriented behavior. Children were chosen as subjects through 
teachers* and Head Start Directors' recommendations. The studies were 
based on information collected in direct observations in the 
preschool centers; interviews with parents were also utilized. In 
all, case studies oi 20 preschoolers are included. Each study 
describes the child, how Head Start has been helpful, and what else 
the program might do for the child. (DP) 
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PART I. THE INTENT OF THE CASE STUDIES 

The priniary intent in the developing of the case studies was to reflect 
the flavor of the Planned Variation Head Start experience with a focus on 
affective and social components for individual children. Each case study 
attGinpted to reflect, within the limits of available data, changes and growth 
for individual children with an emphasis on self-concept, concept of the 
world, interpersonal interaction with peers and adults, and task oriented 
behavior in relation to program opportunities. Forces and factors in the 
total life-span of a child which affect function in the classroom were also 
explored > 

Background of Involveme nt 

In the fall of 1969 the Institute was invited to join in the implemen- 
tation of Planned Variation in Head Start. The purpose was that of document- 
ing the behavior of children participating in the Head Start "models." This 
data collection was to be developed through the use of the individual case 
record raethodology. 

The Institute has used th'2 case study method for assisting in the educa- 
tion of teachers, parents and others in the helping professions for the past 
25 years. The approach might be considered in the naturalistic or anthropo- 
logical tradition. This method recognizes the relevance of the contextual 
framework and the importance of the chain of events. The case record style 
has been described by Prescott (1957 and Perkins (1969) • The procedures 
are similar to those of Barker and Wright (1967). 

Case studies for the initial year of Planned Variations were begun 
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in January. Observers from the Institute, trained in the observation and re- 
cording of behavior, visited eight Head Start Sites. Children were not ran- 
domly selected even though this was the original plan. Since we wanted to 
Interview parents, we asked teachers and Head Start Directors to make recom- 
mendations. Observers selected from those recommended. Two or three days 
were spent by observers at the sites in January and later in May. The obser- 
vers kept the same sites and children for both visits. 

The first year experience indicated that the case record satisfactorily 
reflected certaii. aspects of a child's Head Start experience, and that most 
children profitted from the programs.* 

The project grew in the second year. The full time staff members and 
five doctoral students students studied 48 children. Four children were ob- 
served in each Planned Variacion model. The observations were made in the 
early fall, winter and late spring di ^n^ 2-3 day visits. As in the earlier 
study, parents were interviewed, and observers stayed with the same children. 
Selections were made on the basis of predetermined positions on class lists. 

It was decided to place greater emphasis on data organization and sum- 
marization during the second year. Case records are a rich source of infor- 
mation. However, preparing these data so that they can be summarized and 
retrieved provides an interesting challenge. A method was devised for sura* 
marlzlng in three areas: the child's interpersonal behavior with adults; 



*"A Study of Selected Children in Head Start.'* A report prepared by 

Dr. Laura L, Dittmann, et al . , Institute for Child Study, University 
of Maryland. Performed under contract vith the Stanford Research 
Institute, Menlo Park, California. 



the child's interpersonal behavior x^ith other children; the child's task- 
related style. Organizing frameworks were fivst developed for the behaviors 
in each of the three areas. 

Among the reported findings for the second year was that children seemed 
to make the greatest progress in social and affective growth during early part 
of the Head Start year.^^-'^ 

Questions Asked of Case Study Data 

As a result of the previous experience with case studies of Head Start 
children, several modifications weire made for the 1971-1972 studies. The 
major change was the formulation of a series of questions to be answered on 
the basis of observer judgment and analysis of the data. These questions 
were 

1. .How does the child see and feel about himself and the world 

he is experiencing? (Concept of Self, Concept of World?) 

2. How does the world - his parents, his teachers and his 
classmates - see and feel about the child? 

3. What developmental tasks does this child appear to be 
working on? 

4. What seems to be the child's style as he works on 
these tasks? 

5. • Ilhat adjustment problems does this child seem to face 

which make it difficult for him to accomplish his 
developmental tasks and meet the program's expectations 
and demands? 



**"Case Studies of Children in Head Start Planned Variations, 1970-1971." 
A report prepared by Dr. Gary McDaniels, et al.. Institute for Child 
Study, University of Maryland. Performed under contract with Stanford 
Research Institute, Menlo Park, California. 

Process, Chapter 13. McGraw-Hill Book Company, New York, 1957* 
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6. What seems to be the child's assets in terms of experience back- 
ground, personal relationships, interests, aptitudes and skills? 

7. \fliat has Head Start done to help this child accomplish his 
developmental tasks and develop a positive concept of self and 
of the world? 

8. What more might have been done to help this particular child 
accomplish his developmental tasks and develop positive con- 
cepts of himself and of his world? 

Data Collection and Analysis 

Selection of centers. 

Five different Head Start Planned Variation sites v.^-rf; selected on 
the basis of being considered well implemented in terms of f:;;^ram objectives 
of each sponsor. Two' visits were made to each site. The initial visits were 
in late January and early February, with the final visits made in May. Two 
to three days were spent during each visit in observation and data collection. 

/Selection of subjects. 

One boy and one girl was selected in each of two classrooms at each 
site. The first boy and first girl on the classroom alphabetical roster to 
have completed the SPI Supplementary Test Battery were arbitrarily selected. 
This method did not necessarily provide representative children for a center. 
At one site, the two girls were considered to be having difficulty in making 
progress while the two boys were among the most successful. At another cen- 
ter the racial proportions were reversed. Local Head Start Directors were 
asked to select the two classrooms at each site. 

Case record data • 

Visits were made by two person teams. Since two classrooms were 
Q observed at each site, the observers alternated classroom observations • 
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Each team attempted to obtain the following information. 



1. A brief general description of the community and site. 

2. Information on individual children including a general 
phytiical description, age , sex, and impressions of child 
by classroom teache^ and aides. Whenever possible infor- 
mation rrlatir'^ to the child from parent interviews was 
collectec , 

3. Anecdotes of child's behavior observed during the program 
day. Observations were made from the time the student 
arrived in the classroom until he left at the end of the 
program day. Observations focused cn the child's be- 
havior within the context of the classroom program, resources 
and interactions with adults and classmates. Attention was 
given to "mood cues", descriptive words which reflect the 
affective component of behavior. 

Analysis of data. 

From the anecdotes of each child's behavior the observer teams 
derived patterns of repeated behavior for each subject. A repeated pat- 
tern was defined as behavior observed at least twice in the context of 
program situations. These repeated patterns of behavior derived from di- 
rect observation plus other information from the case record were used by 
the observer teams to arrive at tentative answers to the organizing ques- 
tions. The repeated patterns and tentative answers to the questions consti- 
^ ^"tuted a visit summary. The final case study summaries were based on the 

visit summaries and reported with a focus on changes and growth in the 
, . course of the Head Start experience. The primary objective of the case 

studies was to reflect the flavor of the Head Start experience for indivi- 

* .'^'* 

dual children and the forces influencing their growth and development. 
. With this purpose in mind, some identifying information has been disguised 

.•s^ 

or deleted and persons have been given pseudonyms in the final summaries. 



6 



REFERENCES 



Barker, G., and Wright, H. F., One Boy's Day: a Speciman Record of 
Behavior . New York: Harper & Brothers, 1951. 

Dittmann, Laura L., et al,, A Study of Selected Children in Head Start . 
A report to Stanford Research Institute for the Research and 
Evaluation Branch, Office of Child Development. Institute for 
Child Study, 1970. 

* Havighurst, R. J. Human DevGlopment and Education , New York: David 
McKay Co., 1953. 

McDaniels, G. L., et al.. Case Studies of Children in Head Start Planned 
Variations , 1970-1971 . A report to Stanford Research Institute 
for the Evaluation and Research Branch, Office of Child Development. 
Institute for Child Study, 1971. 

Perkins, H. V., Human Develop:T>ent and Learning , Belmont: Wadsworth Publish- 
ing company. Inc., 1969. 

Prescott, Daniel A., The Child in the Educative Process . New York: 
McGraw-Hill Book Co., 1957. 

Tryon, CM., Fostering Kental Health in Our Schools . A. C. D. Year- 
book. Washington: N. E. A., 1950. 



ERIC 



PART II: CASF STUDIES 



ERIC 



PORT SHAD 



.Teams : 

I-Iarie Davidson* 
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Harry Green 



* Dr. Davidson prepared the final case studies for Port Shad. 



PORT S\L\D CE:TER 



Port Shad is a resort community reknown for the excellent fishing in 
the Gulf o:^ Mexico. The resort season is during the summer months so that 
winter brings an increase in unemployment. There are several military ^ 
bases around the. area, contributing to the economy. Many of the parents 
of Head Start children are employed on the military bases or by resort 
hotels and motels. 

Three Head Starr classes are held in the Child Development Center, 
uhich is next door to the Community Center The Child Development Center 
is an old, one-story, frame building. Each classroom has one teacher and 
one aide. There are seventeen children in each of the classrooms where 
the observations were made and there are nineteen children -n the third 
classroom. The Child Development Center has a kitchen and a cook. 

The three classrooms have their own entrances. All of the rooms have 
a Rroat deal of light from the three windows on one side of the room and a 
window near the door. The floors are carpeted with worn blue and >ireen 
dotted rugs. One wall ha', hooks for coats. Red and blue plastic mats are 
piled in a corner for resting time. Three shelves hold all the toys and 
books. There are two tables, one clock, and a separate bathroom. The 
bull^itin board has all of the childrens' names and their symbols. 

The outdoors playground l^as a fenced in sandy plot with three tireS;, 
f'jur large sections of pipe, and a slide. The remainder of the play- 
j»round, outside the fence, has tall pine trees, four see-saws, a swing set 
and a black-top with bleachers. 

Low income housing is across the street from the Center. 

The classroom schedule is as follows: 



8:00- 


-9:00 


Breakfast & Brushing Teeth 


9:00- 


-9:15 


Planning Time 


9:15- 


-9:45 


Work Time 


9:45- 


-10:00 


Cleaning and Evaluation 


10:00- 


-10:15 


Group Time 


10:15- 


-10:45 


Activity Time 


10:45- 


-11:00 


Preparation for Lunch 


11:00- 


-12:00 


Lunch Time 


12:00- 


-12:15 


Break 


12:15- 


-12:45 


Circle Time 


12:45- 


-2:00 


Nap, Snack, Dismissal 



In addition to some large group activities, smaller group work with 
the teachers and aides on t\e development of cognitive skills and con- 
cepts. The program also provides for parent participation through group 
meetings and parent-teacher interaction designed to help parents work 
with their children in the home on the desired skills and concepts. 
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THE CASE OF BRYA2n' 



Birthdate: March 30, 1967 

Bryan is one of the tallest children in his group. He is well 
built and wears playclothing appropriate for the warm weather. His 
gross motor coordination is good. 

Bryan is playing baseball with a small group of children. He 
is standing at the plate and holding the bat firmly with his left 
hand. He takes the first pitch. On the second pitch, Bryan hits 
the ball. He runs to all of the bases. When he gets to home 
plate, one of the children yells, "Bryan hit a home run." Bryan 
smiles and sits on the grass. 

In addition to his ability to perform physical activities well, 
Bryan finds his action*- satisfying. 

The children were following the directions of a song telling them 
to touch various parts of their bodies. After touching their 
bodies the children danced. Bryan used his entire body in the 
dance. His movements were graceful and he seemed to enjoy every 
minute of the activity. 

Concept of self and world 

Bryan appears to be dependent upon adults for acceptance and praise. 
He quickly conforms to their expectations. 

There is a short delay in getting lunch. Many of the childi.'en are 
playing and talking at the table. The teacher is busy setting the 
table and helping the cook. She announces that "lunch is almost 
ready." She asks the children to "sit quietly for a few minutes." 
Several of the children continue to amuse themselves, talking and 
laughing. Bryan places his head on the table • 

Bryan appears to find comfort in interacting with a peer on a one- 
to-one basis; however, group interaction is more difficult. 

Bryan and his partner are the last two in line i'or walking to the 
auditorium, they sing and dance their way over chirpings "we gonna 
be a caboose." Bryan plays with a straw in his mouth. 

In large groups, Bryan's interaction with his peers is often charac- 
terized by "striking out" behavior: 
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The children are lining up to go on stage. Bryan turns around and 
punches the boy behind him 3 times because he touched his leg and 
pulled on his shorts. During the puppy song Bryan stares vacantly 
at the audience and makes the motions absently. During the puppet 
song he stares at the floor, singing the words and moving stiffly. 

Later, when the children were on the playground: 

Bryan takes another child's swing away from him. The child tells 
the teacher what Bryan has done. Bryan hits the child for report- 
ing to the teacher. The teacher intervenes and tells Bryan that 
he must give the swing back and wait for his turn. Bryan gives up 
the swing without hesitation. 

In dealing with his peers, Bryan gives the impression that he is 
self-centered and views the world in relation to what it can do for him. 

How others view Bryan 

Adults and children accept Bryan. His teacher feels that he re- 
sponds positively to the program and often offers to help the teacher. 

Before the teacher completes the story, Bryan runs to get the mats 
and places them on the floor. He asks, ''Can I put out the mats?" 
The teacher says, 'Ve have not finished the story, Bryan. We can 
gen the mats after the story." i rynn says, **l've already gotten 
some from the cubboacd." The tea^:her replies, "Please do not get 
the mats until we have finished lYc story." "O^K." remarks Bryan 
as he returns to the group. 

As an indication of the teacher's respect for Bryan, she commented 
that, although Bryan may punch the children a great deal, he is "totally 
honest and will always, tell what he did." 

He can always find someone with whom to play. The children llKe 
him and frequently select him for play. 

The children are in a circle on the playground for an organized 
game of "Little Sally Walker ". One of the boys in the center 
of the circle chooses Bryan to have the next turn. 

The boys, in particular, view him as a person with whom they can 
have fun . 

The boys are talking quietly at their table about who it would be 
fun to be partners with and several express interest in having Bry- 
an. Bryan gets up from the table to do a little dance but the 
teacher directs him to sit down again. She leads the group in 
singing "open them/shut them'' and he teasingly puts his fingers in 
his mouth. The boys laugh. 
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Hi*^ luOther sees hin in a positive way and notes his developnental 
progress with considerable pride. 

Developniontal tasks 

Bryan appears to be looking for . spects of the program that are 
challenging to him. Occasionally he gives the impression that he is 
bored or uninvolved. 

The children are onstage in the auditorium practicing their per- 
formance for ''graduation." Bryan only mouths the words to the 
songs a. the recori is played. He appears bored and only par- 
tially involved. Between records he yawns and stretches ^ rub- 
bing his eyes and scratching his hair. On the ''little puppet" 
song his movements arc controlled and tight shoving little inter- 
est. The only song that fires hi.m is ''now let's danco" during 
which he snaps his fingers, shifts from foot to foot rhythmically 
and rotates his arms in conjunction with his dance. 

Perhaps his boredom is a result of having mastered some of the ex- 
pectations of the program. The following anecdote illustrates his 
mastery of certain expec'.ed social behavior. 

\4hen Mrs. G. set Bryan's table she placed the spoon on the left 
side. ^'Teacher," called Bryan, "look how you put ray spoon." Mrs. 
G. laughed and said, "Thank you Bryan, I'm sorry ^bout that, I 
had better be careful.'' She placed the spoon on the right side 
for Bryan. "Is that better?" she asked. Bryan grinned and said, 
"THat's much better •" 

Interaction with agemates is not easy for Bryan. He is uncertain 
as to whether the children will take advantage of him, consequently he 
initiates physical aggressive action. 

Bryan's style 

Bryan pushes himself forward, risking peer rejection and the return 
of physical assaults. Because of his aggression, he is often corrected 
or stopped by teachers. However, he has no difficulty with authority fig 
ures and changes his behavior immediately without apparent resentment. 

Adjustment problems 

Bryan's behavior indicates much disinterest and half-hearted parti- 
cipation in the activities of the program. 

The teacher is reading a story to the group. Many of the children 
are sitting around her. Bryan is kneeling behind another child. 
When the teacher shows various pictures to the group, Bryan moves 
forward to see them and returns to his position after viewing each 
picture. Music can be heard from the room next door. Bryan, al- 
though looking at the teacher and the picture, moves his body to 
the beat of the music. 
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The teacher, although ac'rinowled^ing Bryan's cor:ipetence, does not 
provide more opportunities tor expansion. 

The rest pariod is over. Several of the children have gone horae, 
Brvan has put away his mat and is s\tcing on the floor working in 
his work book. He is coinpletinj^ a face that is supposed to depict 
c feeling. The teacher asks, *Vhat kind of face is that Bryan?" 
Bryan, looking at the teacher, responds, sad face/' "That is 
right Bryan. You draw well." I3r>'an^ smiling says, "Thank you." 
*ie continues to work in his book. 

Assets 

Bryan is a tall, attractive boy who is liked by his peers. He is 
alvjays included in group activities. His "academic work" is more ad- 
vanced that the other children in his group. He draws well and is able 
to match shapes. H* utilizes his intellectual ability well. 

It is "Circle Time" and all the children are sitting in a circle. 
Bryan has volunteered to tell the story, "Detective Arthur on the 
Scent." Bryan stands in the center of the circle, holding the book 
and telling the story. He shows the pictures and allows the child- 
ren an opportunity to smell the various pictures that are scented. 
He tells the story reasonably well, the children applaud and the 
teacher thanks him for telling the story. Bryan walks back to his 
chair, sits and smilts. 

How hAs Head Start helped ? 

His mother feels that Head Start has provided Bryan with many help- 
ful experiences. She feels that he has become more responsive to child- 
ren and adults. In the main, Head Start has given Bryan an environment 
in which he can explore his feelings and responses to other children. 
When he becomes too aggressive or disruptive, the teacher intervenes. 
Their intervention gives him the opportunity to learn self-control with- 
in the limits of behavioral expectations. 

What more might Head Start do ? 

The evidence seems to indicate that Bi^ran needs a more stimulating 
program. Perhaps the use of more creative endeavors vould reduce his 
feelings of boredom. 
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THE CASE C^'F CAkOLYN 



nirLhdatf* : September 17, 1967. 

Carolyn, the youngest of ei;jiht children, is unusually small and thin 
wlien compared with the other children in the class. She has very short 
hair which is conbed into several very small braido. Her eyes are perhaps 
one of her most distinguishing characteristics. They appear to have a 
"distant look " similar to the way one looks when the pupils are almost 
completely dilated. Ttiey have a constant dull s'nine. She has a high 
ener;-y output which has been described as a kind of ''quick, bird like, 
frenetic energy. " 

VJhen participating^ in ^',roup activity, her body moven^.ents are slower 
than the oclier children. 

The children were practicing for a Head Start prof^ram in the 
auditorium. Carolyn's group was on rta;;e, Carolyn, standing 
or. the front **ow, listened to the music and performed the exer- 
cises as directed. Her body -movements were much slower than 
those of the other children. The teacher took (jiarolyn's hand and 
accompanied her to the back row. Carolyn observed the movements 
of the children in the front row and imitated their movements. 
She continued to perform the exercises slowly. 

Frequently, Carolyn is the last child to perform an activity. 

Carolyn's ^".roup was leaving the stage. The teacher announced, 
"It is time for us to sit down and' watch the other groups. Let's 
he very nriint " Many of the children ran to tl^.eir chairs, how- 
ever Carolyn walked slowly. All of the children were seated 
when Carolyn reached her chair, 

Carolyn and her seven siblings live with their mother in new 
public housing. Furnishings for the hour.e are essentially nonexistent 
and living conditions are extremely poor, Carolyn's mother is unem- 
ploved . 

Concept of self and world 

To Carolyn the world is not responsive to her needs. It has not 
provided her with a warm, and comfortable home environment. It has 
given her too little of everything - food, clothing, warmth, affection, 
and acceptance. 

Her mother feels that Carolyn's ability to "learn'* is enhanced 
by the use of the strap. Carolyn's fear of her mother's strap is 
obvious : 

When Carolyn saw that her mother had come to take her home, she 
ran to her. Carolyn's mother raised her hand in order to brush 
Carolyn's hair away from her face. Seeing her mother's raised 
hand Carolyn flinched. 

O 
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Carolyn is fearful that her world is unreliable. In order to renain 
in touch with it, she holds her body tightly, as if this action insures 
that her contact with the world is maintained. 

The children were outside on the playground. Carolyn waited in line 
to go down the slide* When her turn came, Carolyn climbed the ladder 
to the top of the slide. At the top, she closed her aye s, folded her 
arms , and came down fast . Carolyn had not waited for the children at 
the bottom of the slide to clear away, so she ended up kid ing two 
girls as she landed. 

There is some question as to how she views her physical self in relation 
to others. Frequently, she allows the children to push her around: 

Carolyn played on the seesaw by herself. After several minutes, she 
walked to the swings. She started to push a girl who was swinging. 
Another girl walked up and pushed Carolyn away. Carolyn stood about 
twenty feet away from the swing and watched the other children. 

However, her behavior is different when the interaction involves a 
personal possession: 

The children formed a circle in the center of the room. The teacher 
was reading a story to the children* Carolyn was sitting near her. 
Carolyn watched the teacher and looked at the pictures in the book. 
One of the girls pulled Carolyn's dress. Carolyn glared at the girl 
and said emphatically. "Cool It I'* The girl quickly removed her 
hands from Carolyn's dress, i 

Carolyn views the teacher as someone who likes and helps children. 

Several boys left the big blue tall on the ground and ran off to 
play. Carolyn found the ball. She walked toward the teacher. 
Carolyi stopped and threw the ball to the teacher. The teacher and 
Carol>r threw the blue ball back and forth for several minutes. 
\^en t^ e teacher saw another child alone over near the seesaw, 
she to^k Carolyn's hand and walked in that direction. The other 
child got on the seesaw. The teacher lifted Carolyn on the other 
end. Then the teacher helped the children go up and down. Caro- 
lyn held on to the bar in front of her. She smiled and smiled* 

How others view Carolyn 

In the teacher's view, Carolyn is not as "outgoing" as most of the 
children at the Center. She feels, however, that Carolyn is responding 
positively to the teacher's encouragement. New experiences continue to 
be problematic in light of Carolyn's rather restricted world. 

Carolyn is rejected by her peers. The children were playing a game. 
Carolyn took her turn and returned to the bleachers. She stretched 
out next to one of the girls* The girl smacked Carolyn. Carol3m 
moved away. She removed her red sweater. A few minutes later, 
Carolyn put the sweater on and watched the children play. 
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The following situation is rather typical: 
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The children are directed to choose partners for going to the audi- 
torium. VAien Carolyn chooses a girl, the girl folds her arms and 
resists. Carolyn selects another girl and is rebuffed again until 
the teacher intervens in Carolyn's behalf. 

Peers view Carolyn as a fearful child. 

The children are eating lunch. The teacher offers Carolyn a piece 
of cake which she refuses. One of *:he children said, "Oh, Carolyn 
is scared of everything. 

Her mother sees her as a child who needs to be protected from hostile 
elements ia the world. She justifies this feeling by pointing out Carolyn's 
size and her inability to defend her self in a physical way. 

Developmental Tasks 

Carolyn tries to experience success in regard to the expectations of 
school . 

The teacher was working with a group, of children, helping them to 
learn their colors. The teacher said, ^'Carolyn, go over to the 
shelf and get a blue toyl" Carolyn walked over to the shelf, 
stared for a second, and picked up a yellow plane. She returned 
to the table. The teacher sent her back to get something blue . 
This time, Carolyn picked up an oranf?.e boat. A third time, the 
teacher sent Carolyn back to get something blue. Carolyn returned 
with a yellow crayon. At this point, the teacher gave Carolyn 
a piece of blue puzzle to help her find something blue . Carolyn 
put the puzzle in her mouth. Another girl was sent with Carolyn 
to help her find something blue. The girl handed Carolyn a blue 
ball. The teacher yelled from across the room, '*\Vhat color is 
i:he ball, Carolyn?*' Carolyn answered, "Blue I" Carolyn bounced 
die ball and then put it back on the shelf. She returned to the 
table. 

She appears to be adjusting to the demands of an environment differ- 
ent from her home. She eats as if she is unaccustomed to handling 
knives and forks. 

Carolyn begins to eat lunch. She spears her whole meatball with 
her fork and picks it up to take bites from it. She eats potatoes 
by taking smaller bites from the huge mass on her fork. She eats 
lima beans with her fork, but switches to using her fingers. She 
is awkward, but eats swiftly and with pleasure. One one occasion, 
she pulls at my hand insistently and points zo the serving dish to 
indicate that she wants more potatoes. 

She continues to search for ways in which she can gain peer accept- 
ance. Frequent episodes of peer rejection do not impede her efforts 
to find appropriate ways for peer interaction. 

ERLC 
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Carolyn's style 



Her approacii is often indirect and nonverbal- When her attempts to 
obtain a certain ^..oal are thv;arted, she accepts temporary defeat. Usually 
she withdraws if peers demand it, but she tries ajr.ain after a sliort 
waiting period. She continues to rely upon adults for affectional and 
emotional support, 

Adj ustmeat problen^s 

Perhaps, one of Carolyii's most serious problems is her family situation. 
The life style of the fainily is one of extretne poverty. Her mother finds 
it difficult to "think ahead" because of the existing: demands of survival - 
providing, for herself and tiie ei^^ht children. The effects of their 
poverty may ]iave influenced the interpersonal relations of the family. 

Carolyn has difficulty in makin^ii some of her desires known and get- 
ting some of the help she needs. Althouj.h she can verbalize, this is 
not her primary method of communicatioa . 

She is very aware of the reactions of others in her environment. 
When Carolyn feels extremely inadequate, she sucks her thumb and withdraws 
from the situation 

Assets 

Carolyn appears to have a strong sense of survival. Although she 
t'.ives the impression of being vulnerable and weak, she seeks help from 
the teacher vl^cn !icr real iatcresLs are threatened. 

She appears to have the ability to try again after a short period 

of withdrawal. When she is faced with rejection or denial, her pattern 

of retreat and try again serves her well* As a result, she does not 

become too frustrated in her attempt to meet her ^oal. 

She has good large muscle coordination. She is skillful in runniag, 
climbing, dancing and exercising. 

H ow has Head Start helped? 

Carolyn's growth is described as '^tremendous . " Her mother feels that 
Head Start has helped Carolyn in many ways. Although Carolyn's quest- 
ioning behavior at home annoys her mother, she indicated that this cur- 
iosity was a ^'good sign." 

Head Start has provided Carolyn with social experiences not readily 
available to her. The teacher noted that Carolyn changed from an extreme- 
ly fearful and uninvolved child to one who, although with some reluctance, 
attempts to engage in most of the activities at Head. Start- 

She has established Rood relations with Che tftflchers. She continues 
Q*"^ exhibit more positive emotions. 

ERIC 



what more mi^ht Head Start do ? 



The relationships that Carolyn has made with the teachers are essential. 
Perhaps the teacher could assist Carolyn in gaining peer acceptance by pro- 
viding more opportunities for development of ''friendly^' relations. Carolyn 
is the recipient of considerable abuse by her ageraates. 



THE C;^S 0? C/^JIL 



Birthdate: March 2k, 1967 

Carl is the youngest in a fa:ri.ly of three children • Although he is 
of average height, he is slightly oven-reight. His mother reports that 
"sometimes he eats a lot: sometimes he don't/' During one of the Head 
Start visits, the follcr/ring observation was made. 

VtHien lunch vras served^ Carl began 'go eat "^-ri-thout hestitation. 
Although he ate slowly^ his lunch consisted of miashed potatoes, 
lima beans 5 t\-Jo rolls, tv7o servings of r.eatballs^ three pieces 
of cake, and a carton of mdlk. 

During lunch Carl did not engage in m:Uch conversation. He 
responded to direct G^uestions and requests. He used his fork for 
eating^ however ^ on several occasions he used his fingers. 
Frequently, he forced large am.ounts of food into his mouth - som.e- 
times spilling somiC of the food but never indicating any concern 
about the spillage, 

Carl, his brother (age five), and sister (age six), live vri-th their 
mother who is in her early twenties. The father does not live ;d.th the 
family aaid the m^otner works. Carl, reportedly, gets along well vri. th his 
brother and sister "sometimes." This is understandable considering the 
ciosenesG of the children in age, the miother ^ s vast responsibilities and 
the children's need for their mother's attention. Although Carl's m^other 
works, s.he is reported to be a very good housekeeper. 

Carl was born prematurely and weighed less than four pounds. As a 
result of the prematurity, Carl remained in the hospital for one week. The 
health history has been uneventful, Carl has no physical disease or dis- 
ability. 

Concept of self and the world 

In relating to his peers, Carl appears to see himself as an onlooker. 
Frequently when he abandons this role and attempts to become involved in an 
ongoing activity he encounters rejection by his peers. 

Carl crawled over to where a boy was building a road with blocks. 
Cairl crawled on top of the blocks. The boy yelled, "Get off that!" 
Carl got off. He found a truck and put the unused blocks 5.nto it. 
He pushed the truck and made "truck-like" sounds. 

Later, Carl sneaked a couple of blocks into his truck. The boy saw 
him, grabbed Carl from behind and said, "Hey man. Give me those!" 
Carl gave up the blocks and started to push his truck again. 

Carl views himself as competent in the use of his large muscles. He 
is able to put on his coat and climb with considerable agility. 



On the play.v^round, Carl ran over to tho teacr.er a:vJ mid, 
cli:±-od all^the way to t::o toi; t;:o :-lo -..J ri:.'ei do:--:!" 
She answered. "Let :ne see you fly!" Cai\l flr-.rpod :-ic arr.s aj-id 
ran back to tho pole. As he climbed t:ie pole t/o boys and two 
gii'ls watched. VHien he reached the top of the pole they threw 
pine cones at him. Carl slid dovm the pole. 

Although Carl is e>:periencin3 sor;e difficulties in his relationships 
VTlth his peers it has not interfered ^vlth his ability to piirsue and 
complete tasks that are :neaninc;ful to him. 

The tep.cher asked, "VRiere woiLld you like to V7ork today?'* Carl 
answered, "In block corner!" He noved to the block corner ^d.th 
four boys and one :C;irl. First Carl played with a red fire truck. 
Then he put on a firen:a:i's hat and a pair of sunglassed. One of 
the lenses fell out of the glasses so he removed then. For 
several riinutes Carl tried to fit the lense in the frame. He 
finally succeedea and put the glasses back on... 

Carl feels that his teachers are helpful persons who can be counted 
on to provide food, protection a:'\d support. 

Durini^ rest period the children lay on the floor v/ig'::ling and 
squiri^iing, Carl was the last to lie dovm. He situated himself 
ne:ct to the teacher. The teacher noticing Rer-(lie*s shoe laces 
were tmdone tied them for him. 

Later, the teacher asked, "vrno^s going to help vnLth the dust pan 
as I sweep?" Carl and another boy gave up their playing and went 
over to help the teacher. They held the dust pan as the teacher 
swept , 

How others view Carl 

Carl's mother sees him as a lovable child who is interested in school 
and school activities. 

His teacher views him as a child who is capable of learning but who 
is presently performing at a rather low level. In her view, Carl requires 
a considerable amount of adult attention. Although he is seen as a rather 
demanding child, the teacher dfaphasized, with considerable delight, the 
changes that she has observed in Carl's behavior. At the beginning of the 
Head Start experience, Carl's speech was considered barely understandable. 
However, at this time his speech is viewed as greatly improved. 

Developmental Tasks 

The development of Carl's large muscle control is enhanced by his use 
of the Center play equipment. He continues to be gratified by his physical 
accomplishments. Frequently he seeks recognition and praise from the 
teacher for his successes in this area. 
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Cnrl ±c rol-i.itlcccly '\tzc::,^z±:\j t:- develop t::e ability to i::teract 
\7±t':i Lis peers. ?re.:ue::tly v;::en ::e experiences difficutly in these 
relations he responds by striking; out or iTithdravdng from the situation. 
He interacts relatively well ^^rit:: one ci:ild or very sir.all groups of 
cl-iildxen. 

Carlos style 

In his style of approach Carl is direct and physical. Although 
he does verbalise some of his needs he reinforces the request -^d-th physi- 
cal S'orength. 

Dui'ing lunch Carl eats quietly Gi^d intently, vrnen hiis serving 
of ::iacaroni and cheese is gone a:"id the ir.ain serving dish is 
er.pty h.e declares. "I*.^^. going over and get sone niore." He 
corr.petes aggressively for second helpings saying, "move tliat 
fork girl!" He stabs at the plate vriLth his fork until extra 
food is found. 

Ad^iustment Problems 

Carl's most apparent problem is his need to possess objects and food. 
This possessiveness interferes -^-riLth h-is interactions and ability to sh.are vriLth 
other children. Perhaps this is due, at least in part, to his having to 
share his mother's attention a:id affection vriLth his siblings vrho are one and 
tvTO years older than Carl. 

This need for more secure relations may be a factor in his slow speech 
development and his inability to participate folly in all aspects of the 
Head Start prograrr.. 

Assets 

Carl is very much "at home" when it comes to quiet school t^^pe activi- 
ties. He is interested'in books and vrishes to learn to write. His mo*oher is 
interested in Carlos progress and he attends Hectd Start regularly. 

How has Head Start helped ? 

His mother feels that there has been a big change in Carl since he 
started Head Start. However, she finds it difficult to explain this change. 
Perhaps it is due to the emotional climate of Head Start. At Head Start ^ 
Carl is given considerable individual attention and frequent praise for his 
efforts. His successful completion of tasks serves as a basis for attempting 
more tasks. 

What more might Head Start do ? 

Some adult assistance should be given in order to aid Carl in relating to 
his agemates. -Perhaps adult assistance and/or intervention could prevent some 
of the humiliation and frustration that Carl experiences in his relationships 
with peers. 
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TiiE CASE Or co:n:iE 

Birthdate: May 13, 19^7 

Connie is a very attractive, slightly chubby girl who is dressed in 
brightly colored clothing. Her hair is neatly brushed and braided in two 
larre pigtails. Connie appears to have a high level of energy and enjoys 
physical activity. 

The children were practising for graduation from Head Start. 
Connie *s group was on stage. In the execution of one of the 
nuir.tersj trie children were co:ri:r.anded in song to perform 
::-.any body inovernents - -^-rinking tiie eyes, .iur.pingj raising and 
lowering the arrc, etc. Connio vrauld anticipate the command 
and would be in the act of perforrnlng when the con-T:and was 
given. . . Througiiout the perfor:na.nce, Connie exb.ibited a 
considerable ainouiit of hip smnging. Often, she threw her 
entire body into the dance. She seemed to find dancing a 
tremendously satisf;;,dng experience. 

. Connie is the second of four girls. Coimie's mother feels that there 

is quite a lot of sibling rivalry. The children .lust "don't get along too 
gooa." Connie, who reportedly talked late and stuttered, continues to 
stutter occasionally. Although Connie was "hard" to toilet train, she was 
"completely trained about one year of a^e." 

Connie's health has been good. During the year, she had an eye condi- 
tion wh.\ch was treated. Her appetite is good, hov/ever, "she eats too much." 
She goes to sleep at "midnight" and sleeps well. 

C oncept of self and world 

Connie sees herself as capable of making choices tliat provide personal 
satisfaction. An excerpt from the record illustrates this ability: 

^ VJhen the teacher let the children choose their own activities, Connie 

chose to play "dress-up" with two other girls. She put on black high- 
heels aiid one big pearl and rhinestone earring. Then she turned and 
smiled at the teacher. Almost falling down, she scuffed over to where 
several children were playing mth pinwheels. She watched for several 
records and then moved back to the "dress-up" corner. Connie and 
another girl went through the jewelry box, picking up each piece of 
Jewelry. They giggled and laughed, and said, "Oh, look at this! Look 
at this!" 

Connie enjoys assuming leadership responsibilities. 

The children had finished singing a song in the circle when the teacher 
announced that it was time to go to the auditorium. The teacher told 
Connie that she could be the leader today. Connie rapidly walked to the 
front of the line. As the leader, she walk:ed with he:r head high, 
0cc9.si0n9.H3'* glancing and smili'^^g at her peers. VThen the children 

o 
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reac'ied the auditoriuin, Connie directed then to their chairs. Then, 
cho cat ir. the front ro;-:. Al'ter the ch.ildro:. \:ov-:i ccatocl. t":'.o teacher 
told Coriy.ie that she i^ad doi\o v.-eil. Conv.ie c.rlled and loohed dovm at 
her sandals^ 

Connie feels good about her physical attributes. 

The children are preparins for lurich. Several of the ch.ildren are 
vrashin^;- their hands. Music c?n be heard fror. one of the classrooms. 
Connie, having washed her hands, staiids before the rnirror. She looks 
at her imare, sirl.les, strokes h.er hair, places her hands on her hips 
arid rolls her hips. Waen the nusic stops, she looks in the mirror 
then walks away. 

Connie vievrs her a{;en:ates as a source of support. 

During free play outdoors, Connie was being chased by a girl. Three 
Cirls playing together savr the ciiase. One of the girls said. "Let's go 
and help Connie beat that girl." The gi.^ls raced to Connie and asked 
whether she needed their help. Connie told the.T. that she was playing. 
The girls .joined in the play. 

An area where Connie appears to experience some confusion is in relation 
to }ier siblings. 

Several of the children were talking about their plans for the summer. 
Connie informed tiie group that she planned to go to th.e beach with her 
mother, sifters and brothers. Vi'hen the observer asked how many sisters 
she had in h.er fa:rdly, she apnaared confused. She frequently changed 
the number of brothers from one to none, ana the niLmber of sisters 
from three to two. (Connie is the second of foiur girls.) 

How others view Connie 

Connie appear^ to be well accepted by the teachers and children. The 
teachers view her as being capable of assuirdng responsibility in the class- 
room and on the playground. She is, also, viev;ed as a shy child who needs a 
lot of praise. Ker friends see her as someone with whom they can have fun. 

Connie's mother describes her as a "normal kid with a norm.al life." She 
fef^ls that Connie benefits fl'om educational experiences such as Head Start. 

Developmental Tasks 

Connie is learning various aspects of "appropriate" sex role behavior. 
She is primarily concerned with bodily movements related to. sexual attractive- 
ness. Her dancing, hip rotating and "mirror watching" are self-conscious behaviors 
which she exhibits frequenoly. Having an audience for these behaviors is a 
source of immense gratification. She responds readily to the request of "do 
it again, Connie." 



Se:cual iriodesty iz of sone cor.cern to her. The follovrinr; observation 
o::'.p::aci:iec tr.is concern, 

Follo^-rLuG lunch 3 the teacher said, "All the girls can use the 
bathroori now!" Corinie ;rot up aiid ran to the bathroor. "^^-ith the 
other Girls, Onco the ;;irls £:ot incide the bathroo:n, Connie 
noticed the door vras still open. She said "Close that door or 
somec e can see us." The door was c3.0Ged, 

Connie continues to vrork on ijocial relations ^n.th aberrates. In inter- 
acting "^'ri-th girls, s'ne is cooperative, Hov^evor, her interactions vrith boys 
oi^e frequently "less tiiaii cooperative," 

One of the boys was playino; vdth a ball and bat. Connie, sitting 
on a tire close to hini s?ad. "You had better not hit rr.e! I r.eon it! 
Juct hit me! Just hit me! Th.c boy glared at her and she walked 
av;ay. 

Connie's style 

Connie has a strong sense of what she vfimts to do and how to proceed. 
She is direct and can concentrate on an acti"^n.ty of her interest for a 
considerable periol of tiir.e. When dancing, one of her interests, is 
interrupted by the teacher's request for Comie's participation in a group 
activity, Connie is a.ble to comply. She does continue her dancing as scon 
as, and whenever possible, 

Ad.iustment Problems 

Connie appears to experience som.e problem.s regarding her position in 
t)ie famjLly, This difficulty is e\ddenced in sibling rivalry. Although she 
may have to vie ''•rith her sisters for parental affection, competition does 
not seem to be Connie's way of life. She relates to the teachers and age- 
mates without difficulty. Perhaps wanting to be a leader at Head Start is 
her way of handling the need for affection. However ^ this does not appear to 
be a comipelling need. 

Assets 

Her parents are one of her greatest assets. Her mother is described 
as a very caring mother. She has expressed the hope that the children "will 
get an education" which she feels is necessary if they are to succeed in life. 
She is very active in the Head Start parent program. 

She appears to be in good health and able to participate in all of the 
Center's activities. She coordinates large and small muscles well. 

She is intellectually able to perform the tasks that are expected and 
she is liked by her peers. 

How has Head Start helped ? 



Head Start has provided a new vista for Connie, Her mother -"eels 
tlicit Lhere has been a "big change in ner since Head Start began," She has 
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learned how to act, play \rith other clxildi^en aiid participate in activities. 
"At hon:e she taLks about Head Start all the time.'' 

T:\lz G:-n:5erience hnz provided her ;vith a source of approval ajid ax*fection 
outside of the fardly. Tlie ehildi'en .reen: to enjoy beins vrith her and 
continually seek her out in cooperative play, 

Connie appears to en.joy all of the opportunities that Head Start pro- 
vides. She is given considerable freedom to select activities of her choice. 

Vfhat more rrlight Head Start do ? 

Although Connie has developed tre^:endously , there appears to be little 
adult-child interaction that allov.^s tht. child an opporturiity to raise 
questions regarding concepts. Much of t:ie conversation is superficial rather 
than pertinent to the child's needs. 



KEYSTONE CENTER 



Teams: 

David Kyle 
Richard Matte son 
Albert Gardner 
George Linn 



KEYSTONE CENTER 



Keystone is an Eastern city of about 12,000 surrounded by hills 
covered by lush forests. The economy is based on light industry with 
Seine income from agriculture activities in the outlying valleys. Two 
federal highways intersect at Keystone and some residents commute twenty 
miles to a larger city where employment in heavier manufacturing is avail- 
able . 

The Center is housed in a tall 1890 brick, two-story building in 
need of painting. There are seven concrete steps to the first door with 
eight inch risers. There are new doors with the handles thirty-nine to 
forty inches from the floor; the interior floors are wood; the stairing 
to the second floor, where the Head Start rooms are, has seventeen well- 
worn steps with six inch risers to the landing where pictures of student 
work is displayed at childrens' eye level. Lunch is served on the first 
floor and in the basement is a large playroom equipped with climbing 
equipment, tricycles, wagons and skate boards. There is no outside play 
area available. In the course of the day several trips up and down the 
three flights of stairs are required. One gets the feeling of hectic 
business in the office where secretaries, directors, and teachers have 
spaces. The atmosphere is friendly and efficient. 

The classrooms are staffed by the teacher, an aide and usually a 
parent who is a participant in the parent educational program carried 
on by the Center. The rooms are rather large (about twenty by thirty) 
and divided into various activity centers." There is a play-house corner, 
a shelf of work boxes, a space for play tools including pipes and coup- 
lings and an aquarium. The walls are decorated with pictures and child- 
rens' art work. 

The program is designed to promote growth of basic cognitive pro- 
cesses such as categorizing, differentiating, abstracting and inferring 
byl providing sequenced and structured explorative activities. At Keystone 
teachers employ a high degree of verbal reinforcement for appi"opriate 
academic effort and social behavior. 



THE CASE OF BRUCE T. 



Birthdate: August 24, 1967 

Bruce, when compared with the other children in the classroom, is of 
slight physical appearance. He is one of the shortest children and thin. 
He has a shock of light brown hair and sparkling eyes. His dress is 
usually neat. 

Bruce lives with his mother and his younger sister, aged three, in 
the second story of an older converted house several blocks from the cen- 
ter. While the general neighborhood was falling into disrepair, the up- 
stairs apartment was neat though modestly furnished. In February Bruce 's 
father had not been in the home for several months. His absence was un- 
explained, although it was definitely stated that he was expected "to be 
back soon." Bruce 's mother indicated she and the two children had fre- 
quent contact with relatives on both sides of the family. "Bruce has 
been at his grandparents and has lots of cousins to play with." 

In May Bruce 's father had not returned, but "there was a man in the 
house," according to program personnel and site observer. 

In the classroom his behavior seems to indicate a confidence and in 
Interest in his activities and the surroundings. His personal rat'j of 
pacing frequently seemed to be behind the .scheduled activities pobted.for 
the day, but did not cause him to be seen negatively by others. From the 
February visit : 

Bruce arrived this morning after the class had returned from the 
field trip to the library. His mother brought hin, since the fami- 
ly had overslept. This one-step-behind seeras to be the order of the 
day. While hanging up his coat Mrs. B. instructed the group to 
return their work boxes to their files. Half the children had re- 
turned their boxes while Bruce was just getting his out. He ambled 
to a table and dumping out the puzzle pieces, started on his task. 
Most of the children were getting settled around tlie acher for 
story reading. The story began, Bruce worked at his task looking 
at the group occasionally. Midway through the story he finished 
his task, returned it to his file and sauntered to the edge of the 
story group. 

In May, another observer notes: 

Mrs. B., "O.K. Wash hands. Wash hands.". . . Bruce just moves his 
chair 90 degrees and continues sitting. 

Aide asks if Bruce washed his hands. Bruce raises his hands to show 
them. Bruce is served first. (Bruce did not go to wash hands like 
the rest of the children; he was only one sitting.) He reaches out 
his hand for the food again, but draws his hand back. Other children 
are now coming to the table and being served by the aide. 



9s30 - Some children are finished eating and are brushing teeth. 
Bruce is still eating slowly. Soon only Bruce and a girl one down 
from Bruce are scill left at table. He swings around and puts his 
feet on bottom rung of her chair. They talk quietly as they eat. 
Aide walks by, puts her hand on Bruce 's head. Girl leaves to brush 
teeth. Bruce continues to eat (only one at any of the tables). 
He reaches across and picks up cracker from across the table. 

Children are coming back to Bruce 's table with project materials. 
He has not moved. Aide is to work with table, brings sticky paper 
for all. Bruce turns to Michael, **These papers are sticky. ' 

Bruce's mother reported what she considered to be normal development 
through infancy and early childhood. "He was talking and walking right 
after his first birthday. He never has much to say, but he knows a 
lot." On entering Head Start a physical examination revealed an ear in- 
fection, heart murmur and low hemoglobin. A later examination by the 
family physician indicated no heart murmur. 

Concept of self and world 

Overall, Bruce behaves as though he felt both secure and competent in 
his world. He sees himself as valued by adults for what he is and is not 
under compulsion to reassure himself of his value by seeking addult reas- 
surance. His orientation, if verbalized might be, "Adults are 0. K. I 
can take 'em or leave *em. They're nothing to be scared of. Mostly they 
treat me right." While Bruce 's concept of tself in relation to adults and 
his own performance did not exhibit much change between February and May, 
he appears to view adults as an increasing source of pleasure and interest. 
In February: 

Bruce entered the room. Mrs. B., his teacher, said, "Hi, Bruce. How 
are you?" Bruce looked at her with no change in expression, '^ow 
about hanging up your coat?" Bruce responds with a slight smile and 
complies with the request. 

At no time during the February visit did Bruce approach the classroom 
observers: 

In May: 

Bruce entered the classrooTn at 9:05, was greeted by the teacher 
eliciting a smile from Bruce. He went to the activity shelf, se- 
lected a tray of pegboard material^, sat down at a nearby table and 
began taking the materials from the! tray. Bruce, while humming to 
himself, placed three or four pegs in the board. He spent the next 
several seconds pushing his tray against a tray being pushed by an- 
other boy at the table. 

Later the observer reported: 

The teacher was changing her shoes, putting on a pair of sneakers. 
Bruce was watching and asked, "Can I tie your shoes?" The teacher 
said yes, and Bruce tied each sneaker. He appeared to have good 



effectively. 

After tying the sneakers, Bruce walked about the room. He rubbed 
his eyes a few times and walked over to the observer saying, 
"You've got whiskers." He felt ray beard and smiled. 

Bruce has seeraingly always felt confident with his peer« despite the fact 
that he is one of the three smaller children in the class. Initially he 
seeraed to view other other children as almost equivalent to other objects 
in the environment, either to be ignored or to be physically manipulated 
and sometimes as an outlet for aggressive impulses. 

Children were lining up to go downstairs to the play area. Bruce 
had gotten in the middle of the line behind Hank, a much larger 
boy. Hank stumbled against Bruce, regained his balance facing 
forward. Bruce grabbed Hank from behind in a bear hug, squeezed, 
and gritted his teeth, growling, "Grr-rr-rr." Hank finally broke 
loose shouting, "Stop I" Bruce only stared with a poker face, then 
turned away. 

By May, Bruce still maintained a certain aloofness from his class- 
mates. However, his interactions were more frequent, more verbal, and he 
displayed indications of positive affect. 

At 9:15 the teacher aide told the class to get ready for the snack. 
Bruce picked up his materials, placed them in the tray, and carried 
the box to the shelf. He took his place at the table, sat for a 
few seconds and got up to wash his hands. When he returned to his 
seat he stuck out tongue at the boy (Bradley) next to him. Bradley 
stuck out his tongue and he and Bruce touched tongues. Bruce drew 
back his head, shook his head, closed his eyes and grinned. 

At the end of the field trip to the river, Mrs. B. has told the 
group to put on their shoes and socks in preparation for return- 
ing to the classroom. 

Putting on shoes and socks, Bruce was first. "Go sit on the hill." 
Bruce inches up the hill, sitting higher and higher than anyone 
else until all are there. Bruce and Michael start to roll down 
the slope, get to t^ie bottom and say, "Look what we did." Mrs. B. 
says, "TerrificI TerrificI All try it; roll down the hill." Ten 
minutes are spent rolling down the hill, running back tip to roll 
down again. 

The children lined up for lunch at 11:30. Bruce walked to where 
Bradley was standing, took his hand and stood in line together and 
then filed out of the room with the other children on their way to 
the lunch room. 
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Hov others see Bruce 

Two important v/oiaen in Bruce 's life held him in high regard. Kis 
mother seemed both proud and protective. She remarked on her pleasure 
at his progress in Head Start, his ability to play well with his little 
sister and cousins. "He can take care of himself though • He won't let 
any of them push him around." 

Bruce 's teacher considered him a "real little man," very conficent 
and capable. Some concern was expressed over the possibility that his 
mother might be too protective of Bruce, impeding his growth. 

Classmates seemed to be aware of Bruce 's potential for physical ac- 
tion and except for a few gave him a '*wide berth" at the time of the 
first visit. By May there were indications on the part of more children 
that Bruce could be a pleasurable companion. 

Developmental Tasks and Style 

Bruce appears to have made continuous and successful progress through 
his "educational prescriptions." His teacher considers him to be "tops 
in about all activities." Though small he has developed gross and fine 
motor skills to the point where he is one of the best coordinated child- 
ren in the the class. He has developed interpersonal relations with 
classmates from isolated play with some aggression to cooperative acti- 
vities* In his relations with adults he has become more open, asking 
help from them when it is really needed or occasionally just pleasurably 
passing the "time-of-day." He has learned to stay generally within the 
expectations for classroom behavior. He was never observed to be cor- 
rected by an adult. 

Bruce seemed very much his own person. He could not be hurried nor 
could he be easily distracted from a task involving his attention. He 
was alert to his environment and pushed ahead exploring it at his own 
pace • 

Adjustment Problems and Assets 

Bruce displayed no obvious adjustment problems. One might speculate 
about the impact of the absence of his father. However, he appeared to 
have the interest and support of his mother and teacher. The availability 
of extended family relationships would seem a plus. Although his physical 
status gave initial concern, he appeared quite healthy and energetic. An 
exception to the previous statement would be on the occasions where family 
activities had prevented him from getting adequate rest. His personal 
style and high level of competence were definite assets. 

How has Head Start helped ? 

The Individualized program allowed for steady growth in Bruce 's skills. 
He found the tasks within his capabilities and usually seemed interested. 
The praise given by teacher and aides kept him moving in the right direction 
In behavior and learning. The center provided many field trips of benefit 
to Bruce and the other children. The real caring for Bruce expressed by 
his teacher made his Head Start experience a positive one. 
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Wliat more might have been done ? 

Perhaps more could have been done to involve Bruce 's mother in dialogue 
with the center. The impression remains that while Mrs. T. vas quite satis- 
fied with the program and Bruce 's progress, she preferred to limit her in- 
volvement. This would seem particularly appropriate in light of the teach- 
er s concern over the mother's overprotection. 
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Birthdate: April 27, 1;;67 

Helen is the lar.^c:.t .::.H.i :.n t.'.c cl' .:c. i.e-rh^os because she is one of the 
older children and rej;-..sti::2 '-'-^ '.Ic^.d ::'/z:irt e::];c-rience. She had entered late in 
the previous year ^^r:o lit ■:1c jofrcss tlL'^.t her parents had agreed with 

the Center's GU72,e3ticn ti^at che ocr.tiriue in program, Helen is large boned, 
has a \7ide sniilej erpecic:ll7 Tor r. lultr, V/.-.cn she smiles the gap of one irdssing 
tooth is revealed. Accordinr; to \:-::r ir.other sr.e }mocked this tooth out while she 
and her sisters v^ere bouncing on the bed at hc:::e. Her eyes are bright blue, her 
hair very straight and blonde. 

At the time of the February visit Helen vras living vdth both parents, two 
older sisters and a "nevr^ brother, c';:e two. The fa^^^ily had recently iroved to a 
nev^'ly ccr.structed low-cost houGin^^ prelect. T:\1b project contained low-rise 
apartments and tov/nhouses. Helen's far.ily occupied a tovmhouse. Next to the 
development vras a large recreation are::, with er.uipmcat and playing fields, Mrs. 
C. was pleased vrf-th the movo because it ■jc.ve the fardly adequate space aiid "the 
kids have a place to play." V/hen the ra?rily had lived in tovm the3^ were next to 
the federal highway and "the kids had to play in the house or on the fire 
escape. It vras too dangerous ;d.th the highway." 

Before her first entry into I-Cc^d ^.:tart, Helen and her sisters had resided 
in a foster ho:ne. The reason for this placement was not known and while Mrs. C. 
would discuss this period, she offered no reason. Mrs. C. seemed to feel that 
the placeji:ent :iad caused the sisters "to get real close" and depend on each other. 
Helen had never been a "talker" and after she returned to the faivdly "she did:':'t 
talk much except ^.^dth her sisters. They do the talkin' for her." V/hen the May 
observations vrere made it v^-as dif^covercd that Helen had been withdrawn f^rom Head 
Start and the children were again in foster home placement. 

Helen's health history was unrem.arkable other than that she seem.ed accident 
prone vrith many bumps and scrapes. In the early part of the year a physical 
examination revealed low hemoglobin for which vitamins were provided. 

Concept of self and world 

Helen's concept of self appears quite m.arginal. In some vrays she seems to 
view herself as an object in a world of objects. She spends much time on the 
fringes vratching the activities of the other children. She m.ay tentatively try , 
to model the behavior of other children but rarely attempts any form of communica- 
tion with them verbally. 

Several girls role playing dishwashing. Four pans and a couple of paper 
towels serve as props. "Here, you dry," Jill to Mary. Mary rubs the pan 
energetically and sets it on the table.- Helen has been watching from 
the other side of the table for tv70 or three minutes with wide smile. 
Until now she has made no move to join. Helen picks up the pan and 
reaches for a towel. Jill stalks aroimd the table and snatches the pan 
ifrom Helen. "That's done!" Still smiling, Helen takes a step back. 
After another minute or smdling observation Helen di'ifts away. She has 
not spoken a word. 
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An area where Helen seems to view herself as cor:petent involves large 
motor skills. She can get her overshoes on without help 3 handle a tricycle 
like a pro and exhibits agility on the clir:ibing bars. 

11;UQ . The children have walked dovna fr;-rq^ flights to the playroom., 
They were led in single file by Mrs. S.', "the al;ie. As they get to the 
door they scatter like quail to the equip.-p.ent. Bruce grabs a trike and 
runs rapidly in the correct direction of traffic flow. Helen executes 
figure eights backvmrds and for^vards with her trike. Mrs.. S,, point- 
ing, J'Helen^ you drive round this way.'\ Helen car.plies. smiling and , 
shouting "Look, I'm fast!" Later. frcr:i the top of the. bars, hanging by 
both ams, Helen says loudly/ "Look at nis!, I'm high." Only Mrs. S* 
notices with, "Yes. be carei^ul now." 

As the children prepare to climb back two flights to their classroom 
Helen holds up her arm to Mrs. S. vrith a smile, "It hurts." Mrsv^ S. \ 
kisses the hurt, Helen's smile widens/ she takes Mrs. S.'s hand.as 
they walk to the stairs-ray. 

'■■ While Helen may not see her classmates as a source of gratification she 
is very avrare of aduJ.ts as a source of response and sm^port/-. She seem.s 'to feel 
accepted by /them. ;> " , n 

As I'- entered the room Hel:en came-yfor^.v^rd srriling. "Hello. "^ VFnen I 
responded she took my hand and led me to the file of learning tasks 3 
pointing to tlie one with her name . . , . 

As the children walk to the bus PLelen rrabs Mrs, S; -s hand. They vra.lk 
along together .... . 



Helen sees- adults as ^holding definite o:-:pect^ations for her beha^/ior. She 
tries hard \j6 meet these expectations, so^tetimes pso literally thp,t,,the outcome can 
lead to later disappointment. . 

On the field trip to the library she followed ^jall 'directions precisely., 
S,he stayed in line, wasn't noisy. ,'tDok h^r.r/ turn and didn't o-odri her book 
at the library but waited lu-^til b a cV i:: tho clr.S32;^ocm . Too badi , Her book 
was filled with lots of print few oicjtui'os. Sbe had reached higher on- 
the bookshelves than, any of her clcio.ri.c-i.'i^js a>id blindly taken a-book be-"^^ 
ydnd her ability br interest, . . . . ♦ ^ , 

Ko\T others vievr Helen „ 



Center.,personnel view. her--^as an 'acaeptviO.e child as,- a person 
find schoo]^' difficult . Thev see ':.^v" c.:: noodins so:::^ emotion 



son but one vrhd 

will find school' difficult. They see h.-:-?:' arj :voodin£ 30:::^ emotional support which 
they supply with positive verbal reinforcer.-er.t ar.d son-e extra attention when she 
approaches jthem* It is interestir^o^^ to rvqtc t': •^u^ d;-::^Y^!:t o tho fro^a^nt bids f or ■ 
A-ijf fection:^^fie is not seen as a pact . 1.":-:^ : .• b.:. . <•.■;.^■.r of her..^\l^oS^:?ut33 one \ 
speculp/ues , that they view her as of no i::;poo*:;^ 

Helen's mother sees her •j.z a q^^ivio chl,:. I ^. :-l:^y'..\r: hard. ^;ielpin^ 
around the "liouse as do her sisters, i^uohar- -^.v-ci^i-oa intj^':il:ting cercsr^tion of 
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his daughter. When the inter^rievrer commented oh flelen's very good physical 
skills he respondedj ''Oh! Then you mean sn.3 ain't d^ai:ibi I tziievi iiuii v^cts 
the smart one - never thought she vras!" 

Developir.ental Tasks 

Helen continues to develop her gross motor skills through the opportunities 
provided within the progran and her neighborhood. She appears to be -rorking rnost 
strenuously on developing security giving relationships '-."ith adults. This pre- 
occupation detracts from her efforts to. establish social relations vrith her age- 
mates,. Her tentative overtures are often ignored and sometir.ies rejected. 

Helen's engagement TAath the cognitive aspects of the progra.m is often , 
tenuous and while she does work with the material and problems, her behavior 
gives the Impression of superficisl involve:;. ont. * 

Helen has been working at her learning prescription for today. The task 
is essentially the matching of three dimensional shapes tu tvro dimensional 
patterns on paper. Vrnile mauiy chiloji'cn have a-lready completed their tasks, 
Helen has two shapes '^still resting on the table. -She has been watching 
others do theirs or followed i<Irs. B. arcu::d the i'oom with her eyes'. ^ Mrs. 
S. com.es up saying, "Helen ^ are you aLnost through?" Helen smiles, picks 
up the remaining shapes ar:d places them appropriately. Mrs* 3. pats 
Helen's head^ "That's correct:. I ii'ic to soe you finish your work." 
Helen smiles up at Mrs. S. and starts to return her materials to their box. 

Helenas Style I. .: ' 

Helena is very direct and physical in h'lr r^nv^roach to tasks although theT ^ 
situation seems to affect, the stren.-th of hor approach. She uses language vdry 
little as a tool to ef,fect the enyiror-r.^nt/j-Pid t:c;^?ms to prefer non-verbal communi- 
cation in her relationships wi.th others. Vl'^:u'*'.l observation and tacti.le manipu- ' 
lat ion seem, to-be her favored modes of oner-r'.vj,ng . 

"Adjustment Problem.s q * < 



, ^; Helen's m.ost- apparent problems SG:;:^n;r:^ t:: b'-: ..tho instability , of her family. . 
situation. Perhaps the tentative?ic-c:*.:: of :::t':" of h.^-r approaches stems.^from a lack 
of feelings <5f permanence i.n " i-v4,::tl 6.'. i::consi;:- t;::nt e:>:poriences in this 

area. While her ^ parents may not '■^^t:.:;i^•:;J;" i\; 0::L- her one gets the feeling that, sh6 ■ ■ ■ 
may be iguored.or viewed as of le^o.'V: i:^,^.. .-Mioe i^!i:;n others in the family./ % 
Helen's slowness in "developriient of r-:^?:-- ^'1 c; ::" r"".':' -f.tion: and her difficulty in 
''abstracting'.{;relative to btl;iei'sMier:hLre) ar.: factors liixdting/ her progress. , . 

.■ • \/ ; 'v^, . / ■ " ' . '<> " ■ ■ . ' ■ - - ^ . 

^ As sets ' - ' : '" ^- • ■ ^-^ : • • ■■ 

Helen,'s desire to keep trying Iz i::;-' jt r... ::hls point. One must wonder how 
long^ this trait will continue in .the face of r-:i'bvi.ffs from peers and confusion at home. 
.Her.health and pliysidal skills seS^:;,. •uiitt.v r':d 'j,^;.^\^s,e£ her p!:y3ical assets -to good 
•advantage. Her alertness to q:\ter.:; L vv::.: i ire .to ::;e^:t thpse^^can 

bom.pensate for som.e of 'her defici'ev::i,>.s . , « . .. 

/ " ■ c ■ ■ 



Hov^^ has Head. Start helDed? 



The elements^ of this particular prograjn have certainly been helpful to 
Helen to the extent she i;as able to .Tiake use of them. Probably most important 
was the eniphasis on positive reinf orce.T.ent for sppropriate social behavior ?Jid 
small successes in learning tasks. Tlie teacher and aides' villingnecs to give 
individual friendly responses to Helenas contf.ct^ see^r. jjosb appropriate for 
this child under the circumstances, Referrals for physical examination and 
speech evaluation were also initiated by the Center, 

What more might Head Start do ? 

Realistically^ there is little more that could. have been accomplished within 
the framework of the program. One possibility r-aght be closer individualized help 
with the academic aspects of the program building on Helen's v/lllingness to relate 
with and please available adults. 
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THE CASE OF DONALD M. 
Birthdate: Steptember 14, 1967. 

Donald is taller than most of his classmates. He is well proportioned 
and neatly dressed in well fitting brown cords and a brown and yellow 
plaid shirt* His brown hair is well grcoraed and is complimented by 
clear brown eyes. If "handsome" is an appropriate word for a child, 
it describes Donald's overall appearance. 

- Febi-uary observation 

Donald is also "very bright" V7hpn compared with Head Start children 
although his teacher considers him to be "in the average range" for most 
children this age. He attended school regularly and seems quite healthy. 
It was reported that as an infant he spent some time in a cast because of 
"bowed legs and a clubbed foot." The "toeing in" is still present but 
only noticeable upon close observation. 

Donald is an only child living with his mother. .The parents are separ- 
ated. Donald's mother works as a waitress and since Donald began Head Start 
has herself "gone back to school" at the community college. Because of his 
mother's schedule, Donald usially p.oes to his grandmother's house for break- 
fast and returns there after Head Start. He is picked up later in the evening 
by his mother, 

Mrs. M in talking about Dcnald appeared quite fond of him saying she 
"liked to have him around." She takes him to special events such as the county 
fair. Other times they visit with friends or relatives. Mrs. M's "best girl 
friend'* has a boy in Head Start. She said, "That's nice, because Donald and 
Bill can be friends, too." Donald has never mentioned his father at the 
Head Starr. center"even though we had a unit on the family." He talks pri- 
marily about his mother and grandparents. 

Donald exhibits more interest in the elements of his environment and 
what he can "learn" than in social interactions with his classmates. While he 
does use adults as a means of interpersonal gratification he also uses them 
as a source of information. 

Donald has removed his hat, coat and overshoes. He walks to Mrs. R. 
(teacher) and asks, "l>niat are we going to do?" Mrs. R. , "After snack- 
time we are going downstairs, get on the bus and go to the post office. 
After that we'll come back and make our own." Donald smiles , "Yeahl " 
"Now please go wash your hands for snacktime." Donald smiles again and 
starts for the washroom. 

At the post office: 

The postal worker has been showing the group the route a letter takes 
from the time it is deposited in the mail slot, to being cancelled, to 
sorting for delivery. Donald has been in the front ranks the whole 
time, often pushing others aside to get a better view. After a demon- 
stration of cancelling Donald asked, "And then what do you do with them?" 
Teacher, "That's a good question, Donald." Postman, "We sort them for 
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delivery/* Donald, "How do you do that?" Postman, "I'll show you over 
here," as he moves to the sorting table. After showing and explaining 
how letters are sorted into cubicles for the routes the postman asked 
if there were questions* Some other children were gazing about or 

poking each other, but Donald, still intent, said, "I live at 

Avenue, Where would iry letter be?" The teacher smiled. The postman 
smiled. "In here. Let's see if there is one," responded the postman 
as he reached for a sheaf of letters. 

The children have been taking turns washing up for snack time. Some are 
sitting at the table waiting, Donald and Bill have been wandering along 
the counter looking at various items including gerbels and fish, Donald 
said, "Look, one, two, three, four, five, six," pointing at each fish. 
Bill shrugged and walked zc the table, 

Donald can turn almost any occasion into a personal learning event. 

The children have been standing in line, dressed for outside, Donald 
was first ready getting to stand at the head of the line by the teacher, 
While the teacher tells the others to get ready and in line, Donald has 
been exploring his left glove. He first peeled it half way off and gave 
a floppy wave to those behind him and then to the teacher. He pulled it 
all the way off and peered inside. Finally he turned the glove inside 
out and closely examined the stitching. Turning to the teacher he said, 
"Look its sewed here," holding up the glove. 

Concept of self and world 

Donald sees his world of Head Start as an interesting and exciting one. 
It is a place where he can display his competence as a learner. He repeatedly 
volunteers, answers, asks questions and practices his acquired skills. He 
consistently exhibits his pleasure at being right, 

Donald sees himself as being acceptable to most adults around him - 
particularly his teacher. He approaches the teacher for information, help \ 
and on many occasions just for attention. At times his behavior is somewhat 
out of bounds but he gives little indication that he expects serious conse- 
quences fi'om the: adults, I 

Donald rushed up to Bill and gave him a healthy shove. Bill shoved back 
with a grin. The two began to tussle directly in front of Mrs, R, , who 
said with a stern voice and serious look, "What are we supposed to be 
doing now?" The boys released their grips, Dcnald looked up smiling and 
pointed to the table saying "Doing our work." Teacher said, "That's 
right,'" Donald walked with arms around Bill to their places. 

The children were getting on their wraps. The parent .aide was helping 
by taking down coats and sweaters, asking, 'Vhose is this?*' Donald 
rushed to the aide and snatched away the sweater she was holding, "That's 
mine,'" he shouted with a frown and stalked away to the line. Without a word 
the aide reached for another coat. 

In some respects Donald behaves as though he feels himself to be "better" 
than his classmates. While he pals with Bill and sometimes Sceve he holds 
himself aloof from the activities with others. His teacher reports that he 

(1 ' ' 
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often does not participate with others in free activities. When he does get 
involved in constructive play it is with boys. He frequently has been observed 
by his ceacher and also during site visits ''pestering*' the girls. 

Some of the class have been trying to toss bean bags into a basket. 
Donald made two tosses - one was successful. While the others continued 
the game, Donald began walking along the line banging his bag on the 
heads of the three girls. 

Donald probably Joes not see himself as being very competent in physical 
play skills, nor does he appear to find these activities enjoyable. In such 
situations he will attempt the activity with little zest and sometimes assurae 
a spectator role. 

The class entered the basement play room. Several made a bee line for 
the trikes and started pedaling rapidly counterclockwise around the room, 
Bitsy grabbed the wheel-sled, scooting baqk and forth in the corner. 
Donald was in the opposite corner which contained the sandbox. He was 
languidly sifting sand through his fingers- as he watched the expenditure 
of energy around him. 

On another occa3ion: 

Mrs. R. has been leading the children through the song-game "The Old 
Grey Cat.*' After having a turn as "mouse" Donald stepped back from 
the group and limited his participation to singing. 

The teacher was leading the children in running-skipping-hopping activities. 
"Let's skip. Skip, skip, skip." DonalJ tried but could not skip with 
alternate feet as did many of the children. "Now let's hop like a rabbit. 
Keep feet together. Hop, hop, hopi" Donald attempted three hops. He 
seemed to have difficulty keeping his feet to^ethei\ He strolled to the 
climbing bars, leaned against them and watched the rabbits. ' 

How others see Donald 

I- % . 

Donald is seen in a positive light by his teacher and the permanent aide. 
Both considerohim an attractive and bright child. His teacher had some concerns 
about his relations vrith classmates. She sees him as participating only 
partially in play activities. He was seen as "sometimes rough with others, 
but not destructive." His prospects for continuing success are considered 
good . 

Donald's classmates do not view him as positively. Except for his buddyj 
Bill and one other boy, little interaction was observed. Even Bill seems to 
tire of Donald's interest in working with the academic materials , finding the 
other children preferable to jjoing through the lessons with hira. 

Developmental Tasks and .Style 

Donald has been very successful in the tasks related to the cognitive 
aspects of the, program. He has increased his verbal skills and has developed 
a sight vocabulary. He has good grasp of numbers. He depends on adults for 
both information and reinforcement for his success ^ He can independently 
perfect skills he has acquired. 



Donald has been working on relating with others outside the family group 
and made some progress during the year. With his classmates, his physical 
size and tendency to be rough do not tnake him a desirable companion in coop- 
erative play. 

Progress has also been made in the motor skills area. His development of 
fine motor skills are quite adequate while gross motor skills give him difficulty 
in some Instances. He has a tendency to avoid those activities where success is 
difficult, I 

Through the year Donald has learned to control his emotions showing less 
anger when blocked and less distress when he requires correction. 

How has Head Start helped? 

The ''educational prescriptions*' were made to order for this child. They 
caught his interest and he has worked his way through them gaining many skills. 
This program provides considerable enrichment through field trips as well as 
consolidation activities in the classroom after the trips. Donald gains 
much from these trips and is an enthusiastic participant in the follow up 
activities. The positive support given by his teacher and the permanent aide 
have contributed to Donald's profitable year. 

Wcxat more mlfitt Head Start have done? 

Donald probably could have gained from more encouragement and perhaps 
direct teaching in the development of his gross motor skills. These skills 
will become increasingly important in his relationship with peers. 
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THE CASE OF BITSY P. 



Birthdate: January 22, 1968. 



Bltsy's name fits her in that she is the smallest girl in the class. Her 
hair is brown, cut straight all the way around with the ends of her hair coming 
just below her ears, Bitsy is not thin, but her sweatshirt and pants are over- 
sized and hang from her body giving her a rumpled look. Her eyes are wide and 
brown, sometimes sparkling when she grins. At other times her eyes are glazed 
or sleepy looking. 

Bitsy entered the room this morning bundled in coat and overshoes. She 
was clasping a book tight against her chest. As she stopped and stared 
about with dull eyes, the teacher aide noticed her. '*0h, Bitsy, you 
brought a book today." Bitsy 's eyes brightened as she clomped to the 
aide, thrusting the book toward her. "How nice, let's put it here on 
the shelf and get your coat and overshoes off." Bitsy had not spoken, 
but still smiling, placed the book on the shelf, 'went to the coat rack, 
plopped on the floor and began to struggle with her boots. 

Bitsy has been sitting at the table waiting for snacks to be served. 
She squirmed, yawned, ran her fingers through her rumpled hair and 
stared dully at two boys trying to count the six fish in the aquarium* 
Another girl has come into the room late. As she passed Bitsy's 
chair, Bitsy became alert, l^ith a alight grin, Bitsy ordered, '^wash 
hands."* pointing toward the bathroom. The aide approached with the 
pitcher of juice. Bitsy's grin spread to a big smile and she moved 
her arm to brush against the aide. "I thirsty." "Did you wash?" asked 
the aide* In response Bitsy grinned and showed her "washed" hands to 
the aide, "I like the way you did that, Bitsy," the aide remarked as 
she continued filling cups. 

Bitsy is the youngest in her family. She lives with her mother, father, 
five older sisters and an older brother. One set of grandparents live in the 
area and Bitsy has told of visiting them and "riding the horse" they own. 
According to the teachf^r, "people don't move much" in the Keystone area and 
extended families are not unusual. 

Center personnel believe Mrs. P. to be interested in Bitsy's progress 
although she has not participated in the parent activities in the Center, 
'tof course, she has lots to take care of at home," was the comment. 

Bitsy was a small child at birth, veight 5 pounds, 7 ounces. She has 
never needed to be hospitalized; her vision and hearing are normal according 
to tests. Bitsy did have an ear infection during her Head Start year and oh 
occassion she developed a rash. Bitsy scratched the rash and picked off the 
resulting scabs* For some reason, Mrs, p. did not follow through on the 
completion of Bitsy's immunizations. 

Concept of self and world 

Bitsy behaves as though she considers herself to be quite acceptable in 
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the 'fun-world" of people. She makes frequent overtures to both classmates 
and adults. Her manner indicates a confidence that she will be accepted, 
which is usually the case. 

On the way down the stairs to board the bus, we passed the center director. 
Bitsy gave her a big grin and the ."peace oign" salute. The director smiled 
and waved . 

Bitsy managed to get the aide's hand to help her up the bus steps. (Being 
small helps). She maintained her gifasp all the way down the aisle, thus 
setting up the situation where she sat next to the aide, occasionally 
leaning against her. 

Her approach with peers is even more direct. 

The children were waiting turns to wash up in the bathroom. Bitsy and 
Sally had been poking each other with their fingers and giggling. Sudden- 
ly Bitsy flung her arms around Sally giving her a hug and kiss. Sally 
hup.ged and kissed Bitsy. Both giggled. Hug-kiss-giggle. Hug-kiss-gi^gle. 
"I don't think we should be kissing each other," was Mrs. R. , the teach- 
er's editorial as she disentangled the girls. 

Bitsy may have questions about her competence to perform up to expecta- 
tions in some of the classroom routines and tasks. She sees the adults in the 
room as sources of aid when she "goofs." 

The children and aide have been sitting around the table eating snacks of 
juice cheese and crackers. "Bitsy, please pass the cheese to Robert." 
Bitsy passed the plate smiling. "Thank-you, Bitsy." While getting 
settled back in her place, Bitsy knocked her juice over and it splashed 
over her T-shirt. In disbelief Bitsy looked at her shirt an*:- then at the 
aide. The teacher and aide sprang to action. The aide went to the 
bathroom, returning with a frerh T-shirt and a wash cloth. The teacher 
meanwhile had peelea Bitsy out of her soiled shirt. Bitsy was sponged 
off, reclothed and with a pat on the shoulder, "There, Bitsy, sit down 
and finish your snack." 

How others see Bits y 

Bitsy' s teacher initially saw her as a somewhat shy and quiet child, 
"but not fearful." , During the c^'rly part of the year, there was concern 
about he(r ability to profit from Head Start. By February she had made some 
progress, participating quietly by "finishing out the songs" but never 
starting them. At mid-year she was still having difficulty counting and naming 
colors. Her mastery of social expectations for classroom behavior were seen 
as more advanced. "She's a good child to have around. She remembers the rules 
and reminds others of them. She has never had a temper tantrum and will give 
things up to others, but won't let them take advantage of her," was the comment 
of the teacher. i 

Except for Sally, apparently her buddy, Bitsy's classmates tend to see 
her as needing care and comfort. 

Bitsy had been climbing the bars doing tricks - mostly hanging by her hands 
and knees. As she stepped to the floor from the last bar she got her foot 
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tangled in her overlon^ pants cuff and plopped on her back. Mary and Bill 
turned at Bitsy's ^'UghT" Both tried to get her legs untangled from the 
bars. Bill finally went to enlist the help of the aide. When they re- 
turned Bitsy was on her feet and Mary was brushing the dust from Bitsy's 
clothes. "Are you hurt?'* asked the aide. Bitsy grinned. The aide and 
two children stood a moment longer with looks of concern as Bitsy started 
up the bars again. 

Even though Bitsy can be assertive with the children she is most frequently 
cast in passive play roles; as the baby in the family or the sick patient to 
the doctor or nurse. She gets help with her clothes and shoes from classmates 
even though her teacher reports her to be quite adequate in self-help skills. 

Developmental Tasks and Style . 

Bitsy has been working quite successfully on developing interpersonal 
relationships with persons outside her family group. She has been developing 
gross and fine motor skills. . The gross motor skills are quite good as she 
climbs, rides the trikes and manipulates objects. Her observed "clumsiness" 
seems to be more a function of her clothes than her skills. Fine motor 
skills present more difficulty. Her lettering and coloring are immature when 
compared with the other children and "she finds using the scissors a real 
challenge. " 

In the sequenced curriculum of this proj^ram Bitsy has not progressed as 
far as the majority of her classmates in the individualized "educational 
prescriptions." By the end of the year she could count, name colors and 
match shapjs. She was talking more in simple sentences. Nonetheless her 
teacher expressed concern about chances for success in the following year. 

Pei-haps her style might help fill out the picture. Bitsy is very people 
oriented. Her goals, seem more related to eliciting positive responses from 
others than to "figuring out problehis" alone. In learning behaviors she appears 
to sit back, look, listen and then to attempt to reproduce the desired behavior. 
In social and physical behavior she is usually successful and recieves positive 
notice. The "education prescriptions" in the program are individualized and a 
more solitary activity even though the children may be sitting at a table in a 
group. Bitsy was sometimes distracted from her task by the potential for 
interaction with others. As observed she would approach the tasks in a some- 
what random, trial and error fashion, sit back and wait for reaction of adults. 
She often needed help in getting the correct solutions. She gave the impression 
that getting the task right was not as important to her as was getting the 
help. Her teacher characterized her performance, "She seems to memorize them 
(educational prescriptions) but not really think them through." 

How has Head Start helped ? 

This particular program with an emphasis on positive reinforcement has 
certainly facilitated Bitsy's development of interpersonal and physical skills. 
From the quiet, shy girl described at the beginning of the year she is behavior- 
ally a "good fit" in the classroom with other children. Even though she has not 
made spectacular progress in the academic curriculum, progress has been contin- 
uous. The individualized, sequenced nature of the program has assured that she 
was not lost or "over her head" in the expected tasks. 

What more might Head Start have done ? 

O 
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Perhaps closer attention to 3itsy*s style would have helped. It seemed 
she required more help in understanding how to work with her prescriptions 
than many of her classmates. Some way to communicate the idea that the 
expectations was to do the task right not just to do it for notice would have 
been appropriate. 
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CARRYTOWN CENTEF 



Teams : 



Bonnie Tyler 
Sara Smith 
David Kyle 
Richard Matteson 
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CARRYTOWN CENTER 



Carrytown is a community which is agricultural in nature with cattle, 
wheat and cotton being the chief crops. The cotton gins and numerous 
cotton wagonb In town testified to the concentration of cotton in Carry- 
tova but nearby Pikecton also has large grain elevators and we saw cattle 
in the fields neerby. The town is about three thousand in population. 
Entering the towii, owj can see an area of run-down homes, many with out- 
door privies, where live many of the black families whose children attend 
Head Start. Crossing over into the main business area one finds a rather 
prosperous looking main street with many new store fronts or remodeled 
ones. It does not have the dying look of many small farming communities, 
perhaps because it draws from a large enough geographical area to continue 
to support the business community without a competing larger community 
nearby • 

The residence areas of Carrytown could be found in hundreds of small 
communities throughout the United States. Mostly frane houses, painted 
white, they vary from fairly new to late turn of the century. Neighbor- 
hoods do not have the uniformity of many suburban communities with small, 
inexpensive houses sometimes close to larger, more well-tended houses. 
House trailers turn up every now and then right in the middle of a block 
of houses. 

The Head Start Center has four classrooms. It is located behind the 
town's only drive-in restaurant, off of a secondary highway in a building 
which was formerly a bowling alley. Most of the children come in a bus 
or station wagon. It is not a neighborhood walk-to center. 

The classrooms are sectioned off with partitions which are about 
four feet high, then two long, narrow areas are used for big-wheeled toys 
and truck play and another for an eating area. A lobby, desk and office 
area separate the kitchen area where meals are prepared from the eating 
area. Each classroom area has a housekeeping corner which the teachers 
call the "kitchen." 

The area where wheeled toys and trucks are used is relatively small, 
really not large enough for one group of twenty. It must be shared by 
all four classrooms. With the twenty minute modules that they schedule, 
it must take some tight planning to afford maximum utilization. 

Each classroom has four adults, one lead teacher, a math teacher, a 
writing teacher and a parent aide who rotates every six weeks, with a new 
parent replacing her. The math and writing teachers in the classrooms 
have come into the program from initially working as parent aides, accord- 
ing to the director. Parent aides are trained by the parent coordinator 
and the director in the use of the "token economy". This is based on the 
idea that there are many activities within the classroom which children 
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are highly motivated to do - playing with toys, puzzles, house, listen- 
ing to records, etc. When the child accomplishes an academic task which 
is being taught, he is rewarded with being able to do some desired activ- 
ity* Because the -child can't run out to play after each small accomplish- 
ment, tokens are used for a reward then totaled up and exchanged for some 
activity which is desired at the completion of the entire academic activity. 
Tokens are awarded with verbal reinforcement and are not spoken of except 
at exchange time* 

Classrooms have a high level of teacher direction. Even activities 
which are ostensibly "choice" activities are controlled by teachers by 
their determination of number of tokens required for certain activities. 
If a teacher knows that a particular activity is a favorite of a child 
and thinks he has not worked hard enough she can designate that the re- 
quired number of tokens for that activity is more than the child has 
earned. The children showed no overt signs of anxiety except to a small 
degree in doing their academic work. The alternation of activity-aca- 
demic groups seemed to meet children's physical needs fairly well with 
opportunities of large muscle activity. 

There is little spontaneity though and little adult-child enjoyment 
of each other as people. Adults' interactions with children are pretty 
businesslike, strictly according to the' task. Laughter and smiles seem 
to be confined to peer relationships. 
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xhi:. CASc* OF GLuNt^A L. 



Birthdate: June 20, 1967 

It was reported that Glenda was introduced to Head Start on opening 
day when her mother "shoved her in the door, admonished her sternly to 
'be good' and iraraediately left." Apparently Glenda is a child who obeys 
her mother for all data seems to indicate that Glenda was "good" in be- 
havior and work habits throughout her Head Start experience. 

Glenda is an average size girl when compared with others in the 
classroom. She wears herhaix- in three neat pigtails. She is one of 
the better dressed children with a preference for pants and T-shirts. 
When at home, mother lets her dress herself but when she is going to 
school her mother helps her choose clothes and dress. In February Glen- 
da could not tie her shoes although she kept at it and by May had mas- 
tered the task. She seems physically self confident with erect posture 
and a sureness of movement. 

Glenda lives with her mother in a rented home in_town. Glenda 's 
half-brothers are age two years and the other is thirteen months. The 
mother receives ADC and has a "boyfriend" who lives out in the country. 
Glenda's father has not lived at home since she was old enough to re- 
member, "but she remembers him" and talks about him. 'The father works 
in Chicago for "some kind of automobile place". He comes to see Glenda 
sometimes and brings her things. Mrs. L. does not resent these visits 
and believes "it's nice for Glenda to see her father." 

Glenda. was born in the Carrytown clinic. She has had no health 
problems, "only colds of flu." The mother reported no developmental , 
problems and seemed proud that Glenda "talked real good by the time 
she was two." 

Concept of self and world 

Glenda seems to have positive attitudes about herself and the world 
she is experiencing in Head Start. She is proud of her accomplishments 
and stays engaged in activities to a greater extent than many of the 
children. 

9:50-10:00. Glenda has been working with group table cutting 
valentines. She cuts well and seems to have good small muscle 
control and coordination. She glances frequently in my direc- 
tion. Now she writes her name, very intently, speaks of it to 
others. The body attitude seems confident, intent. She is ab- 
sorbed in task of writing he.r name. Now she returns her valen- 
tine hearts, holds them up to admire with the same look of pride 
while two other girls who were cutting have been running and 
chasing each other after cutting their hearts. Glenda has remained 
at the table absorbed in her task. 



Glenda prefers to relate with her classmates rather than the adults 
in the classroom. With adults she seems almost shy, but not fearful, 

10:20. Some noisy activity going on on other side of partition 
but children pay no attention, stay focused on work, Glenda fin- 
ishes drawing the dot-to-doc horse given to hex after she finished 
her writing paper. Now I see her first smile as she talks to neigh- 
bors. She is called by teacher, "Glenda, help me count." Teacher 
counts and Glenda counts softly with her to fifteen. This time she 
looks to see if I am watching and allows herself to smile at me. 

While Glenda does not seem to be an initiator of play activities she 
and her friend enjoy their relationships. Physical expression has high 
value for her. 

Glenda is told she can go to boat (rocking boat), she runs off 
with a happy expression on her face to get in line. She and 
Barbara jump up and down in place, bouncing, bouncing, and bounc- 
ing. Then as others come to line they stand with arms and legs 
akimbo to block others from moving ahead of them. Then as more 
come to line there is more hopping, bouncing about. Teacher ac- 
cepts this with no undue concern, she seems to accept childrens' 
need for physical release at the end of an academic period. 

11:05. Glenda waits for someone else to get out of rocking boat. 
Then, as she sits do\m, the boat can't go because a tricycle is 
parked nearby with wheel stopping boat from rocking. All boat oc- 
cupants laugh merrily. As the tricycle moves away »and the boat 
starts to rock, Glenda lifts up as boat rocks to accelerate motion. 
As the rocking accelerates she has gleeful smiles and giggles. 

How others view Glenda 

Mojt persons perceive Glenda in a positive fashion although they 
may see different aspects of the girl. Center personnel seemed to have 
vague impressions of changes in Glenda 's behavior since she entered the 
program. Descriptions of her behavior since she entered the program 
were' simply, "she's quiet,*' "just a quiet child." The parent aide 
replied to an observer puzzlement over Glenda* s unwillingness to talk 
to adults. She said Glenda will only answer in reply, saying that she 
had noticed Glenda talking to the other children but not to adults. The 
lead teacher said she will talk to her during a lesson but that she speaks 
so softly that sometimes she ca. hardly be heard. 

Perhaps it is the function of the model but there seemed to be no 
concern that Glenda spoke so little. There were no attempts to talk to 
children on a personal basis, to ask about home happenings, to compli- 
ment on clothes or to joke. 

All the teachers seemed to feel that Glenda has good small aiuscle 
coordv/iation and has no trouble managing pencil and paper and academic 
tasks. The math teacher believes that Glenda enjoys math activities, 
probably more than any other academic area. The math teacher is black 
as is Glenda. 



A contrasting view from the parent interview. 

I asked about Glenda talking to adults. Her mother said she talks 
all the time at home - adults, children, everyone. "You can't get 
her to be quiet," I told her that I'd tried to get her to talk to 
me and she wouldn't and the teacher had said Glenda will speak to 
respond to a question, but otherwise, not to adults. Mrs. L. went 
to some length to tell me of a family friend, an older woman, who 
has baby sat with Glenda a lot. This woman said, "Those teachers 
at school must have lied to you about Glenda being so good at 
school. Glenda 's such a little devil around home." This story 
was told with affection and pride - it seemed to me not only be- 
cause Glenda is "good" at school but also full of spirit and full 
of fun at home. 

Developmental Tasks 

Glenda seems to have made steady progress in mastering the tasks of 
early childhood. She works successfully on the development of gross and 
fine motor skills. Her relationships at home have apparently given her 
the security to use adults at the Head Start instrumentally in the acqui- 
sition of learning skills. She has developed healthy social relations 
with her classmates. In assessing her progress at the end of the year 
her teacher felt she x^as very good at writing, average to good in number 
activities and about aberage in reading. Prospects for success in Follow 
Through c'l^emed good. 

At home her mother notes changes through the year. "Glenda is al- 
ways talking about school and what they do. She plays around less and 
does school work. She's gone to eating more. Used to want to only 
drink milk - milk • milk, and not eat anything else." Mrs. L. also re- 
ported Glenda helping more around the house with "picking up" and taking 
care of her baby brother. 

Adjustment Problems 

No serious problems were noted. Only occasionally would Glenda get 
upset and cry. She would recover from these upsets with a little time in 
the "time-out-chair", according to her teacher. On a few occasions Glenda 
indicated some difficulty in meeting the learning demands of the program. 
Howf^ver, these situations can be considered tupical for young children. 

10:55. There are more and more signs of fatigue at the table. Bar- 
bara, Glenda's neighbor at the table, sits gazing off into space 
with a blank look. Now Glenda has hands on table in front of her, 
head bowed on hands. Then she returns to more alert posture, pull- 
ing on skin below eyes as if to open them wide. When her turn comes 
to recite, though, she slides arms and head down table then shapes 
word with her mouth but doesn't say it loudly. "Bingo sheets" are 
handed out with phonetic elements and words on them. Glenda is asked 
to point to '^Tan". She points to "na" then "ant". Teacher passes 



on (no token) then on next turn Glenda points to correct word. It 
seems as game progresses that Glenda 's choices are random, trial and 
error, process of elimination rather than association of word with 
sound. She seems to like the game though she smiles and interacts 
with neighbors as game progresses. 

Assets 

Good health and physical skills combine to allow Glenda success and 
pleasure in many of her activities. Her general appearance encourages 
acceptance by children and adults. Her mother's pride in her daughter 
as a person and in her accomplishments certainly allow Glenda to gain 
from the Head Start opportunity. Probably Glenda 's most helpful personal 
asset is her ability to "fit in'' to situations and meet expectations ap- 
propriately at home, with teachers and with her classmates. 

How has Head Start helped ? 

The academic program of this model was appropriate for this girl. 
The structural experiences coupled with the reinforcements, both "token" 
and verbal seemed to keep Glenda engaged in learning through the year. 
At the same time there was sufficient allowance for appropriate expen- 
diture of physical energy and interaction with her friends. 

What more mir,ht Head Start do ? 

On the basis of the data available it is difficult to discover 
ways that Glenda 's year in Head Start could be imporved. 



THE CASE OF BEN C. 



Birthdate: May 3, 19G7. ^ 

"I think he^s a smart boy but stubborn . Some days he just makes his 
mind up that he's going to do something, or not do something, and he is 
stubborn . But other days you ask him to do something and he does it 
just as sweet as you please." 

- Teacher Comment 



Ben seems to be average In size compared with the other children. He 
has very erect posture and almost a "cocky" walk at times. In January, he 
wore a blue T shirt, striped cotton pants, fairly worn, but new desert 
boots, and a broad belt which he seemed proud of, but a bit of a nuisance 
to fool with every time he went to the bathroom. His teeth looked to be in 
pretty good shape. 

Ben has four brothers and three sisters. He is the fifth of ten 
siblings, the youngest is seven months of age. In January, Mrs. C. was just 
completing six weeks as a volunteer for Follow Through. She also did a six 
weeks session with Head Start, but not in Ben's class. 

Ben's father is a common laborer who drives a tractor, or works at the 
cotton gin during harvest b-zason. He babysits while the mother works as a 
,^^arent aide. 

Ben gets along veil with his brothets and sisters. "They all get along 
good," according to Mrs. C. 

Ben's house was described by an observer: 

It is on a dirt road of an area that could be called a "shanty-town" 
with small houses in varying states of repair, most with outdoor privies 
Occasionally a home is freshly painted and neatly kept. Many are un- 
V painted, or what have been called "tar-paper shacks." This is the 

category into which Ben's home would fall. A three room house, covered 
with paper in a yellow and black brick-printed pattern, peeling off 
in places, with a front porch, wooden and unpainted. 

No serious health problems were reported by the mother or the center. 
Ben was born at home and walked and talked within the expected range. ! 

Ben's case presents a study in contrasts, both over the year and from 
period to period in one day. At times he can be involved and follow routines 
on other occasions he g^ts off-base. 

8i45 Ben comes with aide to get breakfast. He carries his plate to the 
place where teacher assigned him. He drinks his milk right down.> He 
sits in an alert , confident way. He eats nearly all his breakfast j talk 
with other children at the table and with the teacher. 
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yv tOvdie clabsroorn. As I enter Ben and 2 or 3 others are sitting around 

the phonograph vhile it plays nursery rhyiiie songs. Een tilts his chair 
back, _^then reaches over to the boy sitting beside him with a real bear 
hug - both arins around the boy's shoulders. It seems a friendly outgo- 
oing spontaneous expression of affection. The teacher walks over beside 
thera and starts to sing a re:ninder song '*Keep your hands to yourseilf, to 
yourself" to the tune of "Put your finger on your nose." As she continues 
to sing-, Ben looks up at her. He does not unclasp his hands or take his 
hands away. Instead, still looking up, his hands gradual ly slide dowa 
and he lifts hinself up and back to a regular sitting position* The 
teacher moves away and the children sing along or move around to the 
song on the phonograph. Ben starts talking to his neighbor again as 
_^?^-.part of the noisy group around the phonograph. 

9:15 Ben stands with the others to salute the flag, saying the Pledge of 
Allegiance. He follows the routine well and moves smoothly into the 
dividing up into groups at the tables. Children are grouped 3-4-4-4 at 
tables, each with aide or teacher and crayons and pencils. Each child has, 
his own cpntainer for tokens. 

9:30 The phonics lesson has been in progress about -.ten minutes. Ben is 
in constant motion. Foot tapping, fin^rcrs moving, or a gross r:ovement 
of his whole upper body stretching out ^^on the table, or an arm reaching 
on the table., Teacher: "I like tlie way ^;onica is not swinging; her cup 
around." She repeats this with' other children's names as Ben makes wide 
swings with his token cup. At; just the appropriate moment. Teacher says, 
"Ben, thank you for stepping swinging thc^ cup around . " Beti us sticking 
his fingers into his mouth and pulling them out with appropriate sound 
effects ''miTTTi - oof.^' Teacher: *'Ben, -I like the way ycu are sitting s 
stild now.'' Others fidget, too', and are treated similarly. '-^ ' ' . 

9:35 The groups have been^^functioning almost 15 minutes now. Teacher: 

"Ben, tell me, what this one is. Ben: *>1,N;" *"Very ^^good Teacher 

gives token. o ; ^ . ' , _^ ^ _ %: 

When Ben first entered the program he d id^^ not- get along well with the 
other children. He wo- Id hit, shove and sometimes kick them. By January 
he had much improved with only an occasional altercation with classmates. 

10:20 The incident which provolc'ed^' this happening was unobserved, but 
. (V first;.one little boy, Brent, then Ben was brought in. Each in turn was' r^Q 
seated in a chair separated from rest in th^ middle cf the floor .'^^teacher 
^^•says to each in turn, "Brent, are we supposed to hit anyone? Ben, arc 
we supposed to hit anyone?"- They sit,^ still', Icolcing properly remorseful- 
as 'the teacherV^^i^ie and the rest of -the children Jeave the room for 
playtime with teacher. They rstart talking noisily, to each other. l£<^ 
they, were punished for being hostile they're not hostile now as they talk 
o in a friencily way. The aide comes^ over and separates them';, about 3 feet 

with backs of chairs toieach othVr- Brent and Ben just turn in chairs to ;^ 
face each other land talk noisilyr " , ^ u 




Now Ben puts his hands in front of his face, covering eyes and mouth, 
saying something unintielligible. Brent has lost interest, stares off in 
space, Bou coiiLinues, hauus in froac of feice. Finally, Brent: gives in 
and imitates Ben but about that time Ben turns away, seemingly bored. 
Now he twists himself, legs crossed yoga style in the chair and holds 
both toes. The aide looks at her watch. *^Okay, boys, you can get up and 
look at books now.'* It is 10:30. 

Although no exceptionally aggressive behavior was observed in May, his 
teacher reported that he had /'been a little devil'' during that time and was 
again having trouble with his classmates. 

Concept of self and world 

When Ben first entered Head Start his behavior seemed to indicate that he 
found the entire experience very threatening. He v7ould not sit still or stay 
in the classroom, running off in several instances. He would hit and kick the 
other children or grab them about the neck arid throw them to the floor. With 
the classmates he seemed to feel confident that he could "hold his own" by 
"being tough." 

Adults were seen as a potential source of comfort and pleasure. During 
reading periods, Ben would attempt to get very close to his teacher and lean 
his head against her. He seemed to feel that of all persons about him, his 
teacher was most accepting. Even though adults could provide positive support 
he oftien appeared to see adults as a source of severe frustration, preventing 
him from expending his considerable energy or restraining him from a desired 
activity. On,,occasioa he would seem totally incapable of handling such situ- 
ations and resort to temper tantrums and head banging. Ecn's problems of 
emotional control resulted in his being placed in the "time-out chair'^' on 
numerous occasions. 

Iflien not upset Ben did give some evidence of finding the classroom 
activities interesting and behaved as though he was capable of handling the 
tasks. On his "good' days" he could do two or ,three workbook pages with no 
problems. Of the available equipment, his favorite was the tricyclic which 
he would pedal about energetically. He gave little indication of enjoying 
the smaller toys or quiet activities. 

Although his concept, of self and world seemed to become more positive 
as ,the year progressed, some situation in his ^life^must have gone amiss, for 
in May he once again became "a little devil" with aggressive behavior and 
temper tantrums. No cause for this change could be determined,. 

Other's concept of Ben ^ 

Adults at the' center saw Ben as, potentially a bright child, "If he can 
t)e handled right he would be right at the top" was a comment made of Ben. Ben 
was seen as a child^having problems at home. Despite his mother's report that 
he got along well at home there was^ some indication that his^^i^arents used 
punitive methods of discipline. As his mother completed 'her term as a Follow 
Through volunteer she reported that she was attempting to use positive 
reinforcement and praise with Ben* It was during this period, when this 
type of approach was being experienced both at home and school, that Ben's 
behavior improved most. Even with his problem behavior, center personnel used 



such terms as "cute" and "sweet" to describe him. 



His classmates probably did not share this view since they gave him a 
"wide berth" to avoid his explosive actions. 

Developmental Tasks and Style 

Ben has been working on gaining emotional security in his relations with 
adults at the center. To some extent he has been successful as exhibited by 
his improved behavior and ability to center on the academic tasks. He has 
been working on coming to terms with authority as represented by the expect- 
ations for appropriate classroom behavior imposed by adults. . He has made 
some progress in this area, but at the end of the school year he was still 
considered the "top ^rule breaker." 

Ben has developed communication skills which will be required for future 
success in school. Unfortunately his difficulty in developing satisfactory 
impulse control has detracted from his profiting as much as he could in these 
skill areas, 

Ben*s volatile and physical style as he approaches life has not aided him 
in developing satisfying interpersonal and play relations with his classmates. 

How has Head Start helped ? 

Most striking in Ben's case is the strong emotional support given Ben 
by his teachers and aides. Though he may be "a little devil" he has received 
their affection, even though they were often required to impose strict 
behavioral constraints. It is interesting to speculate about the help given 
Ben's mother by her volunteer experience in Follow Through. The positive rein- 
forcement and praise at home as well as' school seems associated with Ben's 
improved behavior. The regression of Ben's behavior in the last mpntjh remains 
a puzzle . ' 

What more might have been done? 



< In retrospect it seems as though Ben's mother might have needed continuing 
support in maintaining the more positive approach to discipline she had discov- 
ered as, a volunteer. Ben's continuing explosive behavioral episodes raises the 
possibility of physical causal factors which have not been diagnosed. 
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THE CASE OF SHELLY M. 

// 

Eirthdate: November 22 , 1966. 



Shelly is slightly smaller than the average in her Head Stsurt classroom. 
She is a small-boned child >rLth brov.n hair. VTIien first seen an observer 
reported^ ''Eer hair doesn't seem to have been brushed or combed this morning. 
Her hands are grubby looking, with dirty nails, but she's pretty, like a 
china doll I" ^ ■ 

Shelly lives with her mother, a full-time Follow Through worker, and her 
^father, a farm laborer. Also at home are two younger siblings and three older 
ones. In the near past an older brother had died. This event has concerned 
Shelly. She has asked her mother on several occasions to go see the graveyard. 
In January, her mother .^reported that one time when she V7as up^et at home she 
had s^d, ''I'm gonna go someplace and die." 

Shelly' s mother reported that Shelly had been eager to start school and 
has gained from the experience. 

. Tlie first ti:::c zho went to 11:-^. St-vt I e-rriol her to the door^ and she 
didn't even say goodbye. I leii: bad aooui: that. She^s very confident 
about school.. .she likes it better now than vrhen she started. She. was 
just taking up ti:r.e lecarnin;; :v::sin-3r3 rjid b':::]avior. I^cw (Janur;L*y>} sho^s 

^ t p^-^.-r ' - 1} t""'^""'''t 0 let MCVO t'""*" I t'-CVht WCUld. 

jViTs. I'l. V7as disturbed labout one behav-ior which developed after Shelly 
began Head 'Start. 

Shelly can't say anj^-thing vdth '^c" in it. I get upset vdth- her j it's 
just a habit she has. She says lots of tilings bacj^^ied unless I get 
on her. ^ly mother sees her first after Hoad Stpji^t; she sees Shelly' s 
papers. Tir st. • .she' & really ir.ieper.dcrit - these babj-i'ied fits are always 
at myjmlother' s . I tell her to sti^r-Aj:/: .ih. up. But at hc:::3 she pouts. 

Mrs. M. could not recall tlie l:i-3t ti:;.j S/.C'lly ronlly iv^c:ic3d discipli'.ie. 

' ' .. , /)..., 

My husband thjreatens her but he^s nGvi^i" cpiuiLced- her. Then he turns 
around and is affectionate - grabs her up and lov2s :ier...I do a lot • 
of screaming but I,-never get arovaid; to . doing anything. 

"Shelly' is real= healthy^ she's never been to the doctor,'' according to 
her mother. ' The Head Start center rci^corted .^ccd attendance ..j;ith only a "few 
colds." Like her brothers and sisters, £::elly began v/aUcing- at about nine 
months of age and "tallied real ear2..r." 
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Concept of self and vorld . 

Generally 5 Shelly appears to have developed a positive concept' of herself 
as a student. However , her behavior does not reflect the sajne degree of confi- 
dence in all tasks. 

Phonics Class. Shelly M. , another girl^ and a boy are sitting at a table. 
They are sounding out letters from a book that each has in front of him. 
The teacher points to a letter. Shelly gives the soimd. The teacher says 
"very good'^ and gives her a token. Shelly turns the page, and immediately 
sounds out the first letter. Teacher gives a token. The teacher turns " 
to another girl, but Shelly sounds out the next letter before the girl 
can answer. Teacher gives Shelly a token. Shelly iirunediately' sounds out 
the next letter, and looks at Teacher waiting for her to respond. 

During this time, the other girl at the table constantly asked the Teacher 
for* help. In contrast, Shelly works independe>rcly, mo\rLng ahead to the 
^ next letter each time she sounds one correctly. Shelly' s pattern is to 
continue shouting out.. the sound until Teacher turns her attention to her. 
She seems oblivious of the other childi'en v:hile she is doing this.. 

V/riting time. Shelly works on "F'' . She has a hard tine doi|g it to 
suit the parent aide .v/ho shows her ; the way - K].alcing several Jietters. 
Shelly is having a haJjd ti:,:2 re:;.^:nbeving to raal^.e t}:e cross bar. She 
starts again following pa,tterns but as the period goes on, the straight 
lines become curved and the cros:-: bar (of the F) fpJLls below the niiddle 
of the line . 

Shelly looks tired. She is sitting vrlth her forehead in her hand. She 
is writing numbers. She doer^ the ono while the teacher is watching very 
carefully - but as teacher turns a::3.y to help another child. Shelly 
glances up and writes qiiic}ily and le^.-i .earefuJ.ly, .She ru'qs her eyes, 
putting her head on her ai^ms. 

Shelly has developed a positive \aew of adults exid her fellow classmates. 
' She interacts without any indication tliat -^lo c}:.^ztioiis her acceptability to 
others. ' • ' 

Class is over, and Shelly has chosen tho pl?y area for her activity.'^' On 
one side of the play aJi'ea is lr.r::e. 5' :::i:?ror. .Shelly stops in. 

front of the mirror and straightens iij.-.; h':-ir. She tuj:ns anc^j^ walks tovrard 
a girl riding a trike, leaiis over, c'i::^ pu::'LiS iicr. smiling. i^The girl gets 
off the trike^ and Shelly ger^ on. bcviks across the play area, looks 

at the teacher and srd.lei:. T :3 te?c:/jv cir::p].i-.ronts the girls for "iDlaying 
together nicely." Both girls srdlo aj tho t3r.2l:3r, then at each other. 

During storytime: 

Shelly seems to have lost the f l'-'v^^iv^ of b^r-im^.i-T math time. Looks at 
the picture with animate x*aci"l ; " ;r. ' ■ u A'- 't^io p::/:'e tiu'us, Qlve points 
and says, "I seen one oi' th::;: . u"..:.: ; : i-: ^^euaher aoks , ^' what kind 
of bird is. tliis,::baby going to be? ^; . ''A due::. '* ^Teacher r ''Boy or-rgirL?" • 
"A boyi" (veiy fir;;:ly, ) ^;i:il/.;',:^' ^c.:l:;lr;: at tedehor* She sits close^ 
to the teacher> touching tlic -or :. for ::n-;Cthf^r stpiy. 



ERIC 



58 



How others see Shelly , 

The center staff did not see Shelly as being as confident .as she appeared 
to her raother. By January changes vere evident. At the end of the year she 
was still seen in much the sane fasliion as reported during the vanter visit. 
An aide summarized staff perceptions , as follows: 

In the fall she was qxiiet aiid Trithdra^-n. She didn't have any confidence 
in herself. She woxildn't do an-j^^hins T.ithout finding out first if it was 
okay. She wouldji't give an ansvrer unless she found out first if it was 
okay. She wouldn't talk unless you ta2_}-:ed to her first. But there 've 
been a lot of changes. She's tallcing niore. She seems to trust adults 
more nov;. 



About interaction vath classmates: 

:--In the fall... she got along \r±th other kids ohay..^ Tliey liked her. She was-, 
real active. At first;, she talked to the other phildren plenty. She had 
a buddy who dropped out of school but Shelly was okay vdthout her. It's 
about half and hali* - she starts haJ.f of the tall^, the others talk to her 
hal.f of the tir:ie. . , 

About. scho^ol progress: 

She is buJLlding some covifideriee n.nd she'll work f;onie alone. We used the 
red line procedure in math - eveiybody ±z vox^la:^ and v/hen you get to tiiC 
red line you hold your hand up. 'iIkLs l.^lpi?-. Shelly to go ahead and not keep 
asking if it's okay. Shelly, is good v;ith sotinds in reading. She's in the 
second groiip, but she could be in/the top. group. I thinli -paper work ... U 
frightens her. ^ ^ . ■ I 

Develomental Tasks , and Stvle . • 



'■■Shelly appeared to be making S':^ti:jf act-, 

^ s"')resented bjr tfee ciu^rici'O.ur:.- SVin ]: ov]::;o 
persons outsid^,, her f r^uL].;^ rrcup . 
priate " classro'Dm- 'beha-^/ior ' 



skills, Shelly^- 1 continued to-bc^acti 



p:;oi;^reos in mastering the tasks \ 
I :;i;cc^:::f;al in I'^elatihg to other 
• . . - 1 til ^ -3 . : ;: 3 c t at i on s for ap n r o - 
tasks invol\d.nf^ physical" 
^;; ::-'foi.':uance T:a3 only fair. 



Shelly was jumping ro]}e ■■/ith t.-/: O'S. 
' : She vras a little . droopy ^ but. ^^i -1 i.'.oi 
her turn she ' seemed pleaded ;:.aKl 3:-dr 
f our or, five times and rxlarr-ed. Tiie 
Ishe onSy went five or si:: ti:;':;:?, 
^chair. 



Sr:e waited patiently for her turn, 
jt or act irapatievit .■ vJhen it was . 
l{c;;evor, she, did;! 't jump too weLl - 

i;:;ave iier. another tu^ni^ but 
w:", :-::c"vo-V aside to sit'^ do^;n on a 



Most apparent in SheLly' si: - 
the environment for cues ';::;ic;i wc.-., 
havioi?. ' TJhen^^she "got tl:.^ a 
participation5''be it pl??^.'.^^:,. 
me^ts.,! ..She appe^a^^ to noiod v^.riv 

^"^Q.n as somewhat- ;lackin;*; ir. : . 



"j:--:::^: he?: 0 :.VJ':"ul 3 2:^ri*h-bf 
.lo e,:v;;^ct-:;lons for her.be- 
v'o"^;- or h3r:?:^lf for 
' c -/' -^chc.^''. '%Z7>±^-, 

^ \ V. '^u:;^' , ^: ■ t ; : ■ she " was 
^!'BT-?:Ce . inr>y cause hereto be_ 
v.: :yy,r crr'^'vo "d:;:.^r: the 



Activities are to change. Shelly and another girl have an idek. Shelly- 
starts to bring her chair to center as another girl says, "Come oHj you 
be in the center/' (Apparently for a fj^eiae which they thought might be 
played.) Then SheLly stops, stands with one leg on seat of chair, and 
looks at the teacher vrho is taUd.ng to another adult. She loo2<s across 
at a friend who made the suggestion, shal-ies her head, "I'd better wait." 
Then as teacher continues to talk she sits.. It's just as well, as teacher 
announces that they ^ re going to play niuoical chairs - apparently not 
something v?ith a chair in the center. 

How has Head Start helned ? 

It is clear that the structure of this program has successfully engaged 
Shelly' in life at school. Shelly has evidenced growth in all areas. The 
personal interest and high ?iopes' for her success held by the center staff have 
encouraged her progress. It secLi:: a paradox that her ability to conform to 
program expectations contributes to lack of independent behavior in the class- 
room. 

T'Jhat moi'e ni.^ht have beov: do ie? 

Shelly ^s "lack of independence" riiight have been less apparent if she had 
been reinforced for beh?,vior 7;h"^,c^. inr.o'/ativ':^ or prc'ble:n 3ol\"ing in natiu^e 
to the sarae extent as her confoi'^.rd;:^ b;^hav-lor. Perhaps more activities re- 
quiring such skills could have b\v:.:\ Y^ltrined. For Sliolly, as with soir.e other 
children, she did not seen to liz.vc dore].o;; .■/:nt of fine notor skiLls which 
: would allpvr her to perform with swjco,^^ and plo?.syji^e on her workshe-jts. "A 
reduction in this, requirenicnit or th teinplates (especially - 

for forming letters) would .,see::i.x'o:^GOi\oluo. 
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Birthdate: January 2, 1967 

Frank is a dark slender boy with short cut frizzy hair,.. He is slightly 
taller than most of his classmates and gives the impression of being more mature. 
His nose seem.ed to be constantly running and he vrould occasionally vripe it with 
his shirt sleeve. His teacher reported his nose had started to run in October 
and had never really stopped. "He must have an allergy* Other than that he 
seems pretty healthy. He hardl3'- ever misses a day." 

Frank lives with his maternal grandmother in one of the small wooden shacks 
on a dirt road just off the main road into' Carry to™. 

The home was better kept than the average house on this road. It had some 
paint on it and there v:ere , no piles of "crash in the yai^d as there were in 
most of the yards. There vras a pri^;^'' in the back yard. Tne inside of the 
house was neat and clean. A potbelly stov-e stood in the main room which 
had worn linoleum on the floor. I could see a sm.all kitchen and a bedroom 
off the main rooia. Mrs. W. indicated there was a second bedroom. 

Frank, his younger brother, age two. and two sisters, ?.^^e seven r-nd el^htj 
also live in the home. The children's :^:;:ther iivc3 in CMcl^td vrhere she is 
employed. The mother is unable to hr/e the chilcb-en with her because of lack of 
housing space. On occasion" the children,^ have visited her snd she comes to see 
them. Mrs. V7. tallied about the situation. 

I just have to take my time_V7irtl-i those kids. T'neir mother is com.ing to get 
J._em. --'■She-'"S"lookin'g^^ a house in Cbic?30, She has too small a, house now, 
that's why she caiaVt come get 'em. She r^aid^^she' s tr^xing .to find a place. 
/ She works y. so will have to quit to take co-re of t-ie baby. I 'hate to see^""" ; 
them go :up therd. Fi^cjik can g-^ .school - I'd like him to "stay in school 
until he graduates, I don't knovr vViat tiioy.'ll d^i>.. TIieir .mother vrill have 
to come stay. vo.th them, .cu2 the kids get ^on ,:::;/ n6rves. I get up every 
. ... morning. ';with ' em;then >7hen '^he -b:^by takes a n-op I "qlean." (Frank's brothier..) 
Of. a night I lie' do™; on the cou-i-h - they .:*.].]. say "Grandmar do this and that, 

; Frank's grandmother was hajjpy £:v.t .proud ■.•Viciit hi^: e;':periencs* with Head Stai^t, 

Lord, I wish ::they ail couJld to t\:^Ly.:i Z : Lie ::'it^ better and better. 
Used to be he just played^all ti:^*.:-* .lir.-r. vlien ha to bed at night 

he countSj.to a hundred, I tell 10< "zlpii 20. You can tell these times ' 
kids whp go to Head Start aiid kids \:i\6 d:n'r/. T^;e lady nevt door ha s.r 
three kids and "theyj don' t kji.cw nothir:^ tl^r^^^^^^ way beh-iiid. They's in ^ 
schooL now but they don^t laiow notl-in ^ . .< . " - 

He loves it. You oughta, see him, aro^ir.d '>^^re ^^et ting ready in the morning. 
He wants to do V7hat -Viis- sistcrS fio, l.'o.: ?, ::r:nt3 to go irlth F. He —ants 
to get up and ride th.e bi^:^ bu:3. 

^^^^'^'^ the ibur "childf en. -?raV;l: Sc:cr^. I 'I. . ■\:z:r:jL:..:v':'r^:^-::'"2 icxoric:^. She 
reported that he had^^walkod before h:.: *:v . • h:;d ^^.lk;:d Cai-lv. ''lie 



did .everything early. " 
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These two uuj/S ar^ Lhe ::5ificU'Lei5L LhingiJ I gob. Anything Frank wants, 
he'll ask for it. He's not a bad boy, .jv;:;t rrdschievous. He'll wait on 
me. If I'm lying in bed he'll ask if he can bring me something. On 
Saturday and Sunday, I tell them to ma-:e their bed, K. doesn't want to, 
then she cries and says, "Please don't out T:.e on the couch." I keep a 
switch right over here by the stove and all I have to do is look at it 
and they do vmat I tell them. 

Concept of sel,f and world 

Frank appears to find his world at home and Head Start quite satisfactory. 
He seemed to feel confident that he co^jild ";i?.ndle hiirself" adequately in most 
situations. Even if an activity vras not one of his favorites, he would work at , 
it. 

Frank joins three other children at a table for arithmetic class • He says, 
"VThat are v/e gonna do?" "Teacher replies, "You like to do nunil^ers don't 
■ you?" He says, "I don't."' Teacher p?.5:-::es ci?.t a worksheet to each child. 
The task is to copy the nuinberc on the a]\eet. Teacher says, "You want to 
pass the pencils out, Frank?" He lool:r. r^las-sed.. tiikes the pencils and 
gives one to each child. 

Teacher says,. "I like the ^r?:"* .'''"V' : ^ :: ■ • v^':. ^ :■ • . " •"^rr-.^-'k trouble copyinj 
the figures and the teac-ier shc;;s him hovr to :i\V:'::e each cue. The othez^ 
three children are, able to go ahead on their ovr.i ?nd their figures are 
much better 'than Frank's, Vr:.b:.i the oi:.":er;:: have cc/.ipleted one v;orkGheet, 
he still lias two lines to njo, ' 

■1*1 c - , . ■ . ■ 

For' those tasks not requiring Tine r:ot'^r skills, Fraiik .showed great involve- 
ment. - . ■ ■ , 

• ^ The teacher places an empty i"ro::ep. .juivo' cai;, in front of .ea.ch cliild (fvoTO 
tokens), along with a worksheet. Eacli c;'o\,Id is also given a pibce of 
chalk,-: Teacher tells them, to ir.ork the first i:'ii.;vre on the 5heet,. and then 
' find one. that .looks like it and mark it Each child marks the first 
" cfigure by rupbing 'the chalk .over It . a::.^ if coloring it. Fr^jikJ leans dovm 
over his sheet and vigorously cnalk -3 o-; the first f.L'*^ure.:' . 

' Teacher: "I like the^ way you. s/:::rt;::d mo-i:-\', rljht I'.way, Frank," and drops a 
' red token in front of hi^n. rlo j Mcat;*..:^: f!^;;:i "ra;.k that he heard the 
teacher ' s coi^unent although iie pickc^a y v: the uokon and dropped it in his can, 

. Frank continues to" work ir.teni-:ioly -p:i hj:i t'^.-k. rubbing over each figure , " 
V ♦ several tim.es with the- chl^.lk. • glanc-ec up fro::i his work to look over at 
^.another .table but immediately turi\s bav':: to :iis ^.;orksheet Ke"^^ finished the 
sheet ; and hands it to Teache--, T:. :/.c':'.^:' Iv: :; hi \ ^u^^-^ther woi:k3heet. He 
begins worlcihg^on it - is, very .dili^^cnt vzz6. int;:-nne, seemingly unav/are of 
anyone around him. Tiie other cil.dren :v:.tv;: •^sk'^tke to^r^her questions - 
instructions 'for e:^^h '>U;r*;; 11- : • .:r ^'V.:,* .'J-.:x- z.:jy avc cchoo^ing the^ 

right answers,. Frank ::as not w..:e tMlJ. ^. ' %^ 

■ '•■",> ■' . • .. ■ ■ - ''■}' 

In..,l^ls interactions 'rh I'^la*" • t '[.y-'^^c: :'i ^'^"'C3lf ?nd 

pleasure' in action as obvious, i - • 
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Frank on a trike and another boy on a trike begin to chase a boy who is 
on foot. As each approaches him they hit back and forth at one another. 
The boy on foot chases one boy on trike who backs away from him, ^*/hen 
the boy turns to chase Frank, Frank jujnps off his trike and attacks the 
boy in a playful manner, Frank is quite deft- in movement and hits at 
the boy vrLth very light punches, barely touching him but subduing him 
with rapid arm movements. Frank clearly handles himself 7;ell defensively. 

Frank chooses to play in the kitchen with several other children. At 
first he works with a girl washing dishes in the sink. Hr gets all the 
pans and dishes out from under the sink, then sets the table vrlth the 
dishes, A girl starts 'to help him but he grabs a plate from her and puts 
it on the table. He moves excitedly around the kitchen, shouting directions 
to others. He appears to know exactly hovr he wants things done, 

A boy grabs a pan Frank is holding but he won't let go and pulls it aViray 
from the boy. He works busily S-tacking pans together and carrying dishes 
to the table, A girl picks up some silvenvare fi-om the sink, Frank grabs 
it away from her and sets it on the table. 

How others see Frank * " 

Adults at the center perceive Frank in a positive fashion. He was character- 
ized as a "lively, pleasant, happy boy,'' 

Fraaik has had the ma::-:ir:u:n niunbor of tokens c^ain and chose to go to the 
phonograph to listen to records. He is seated ax; the phonograph, "Candy 
Gal^' is the najne of the sohp;. It is a bouncy song ^.dth a strong beat. 
Frank is vigorously patting ti:v.o \rith Iris hand; on his leg. He is the only 
,„.one of six or seven children v;ho is kei:ping time though most seem to be 
enjoying it. fie is really caurrit up in it though and even tries to sing 
along with it • joining in heartily , e:^cii time the refrain says "Candy Gal. 
Now he bobs his head^ aiid moves the ur)per part of his body in tirae vrith the 
music,. The parent aide begins to tap -^^fir foot. He turns his head ^asiaie 
notices this^ then , says to her ejid to anyone in general, "I , like that song," 
. , • laughing 5 bobbing his head -, ► , . now iiiaking an exaggerated clapping ^ ' ^ 
gesture. As the -song ends he s:?ys to no one in particular 3' "That was' a 
..good song, wasn't:^ it?" Tiurn that on again. Tui'^n that on again!" 




Frank is considered to be one of the be^it students in ''following: the"c;rules." 



Frank responds) alJiTOst" instantly ::t6 the^ teacher's bell signaling a new group. 
The teacher . announces circle time .and Tranli^ runs 'to get , his chair and put 
. ,0 i-t in the cii'c^^ This time the entire group of/;l6 /is together. The. 

teacher leads the chij.di'^en in action songs with iribtion. He seems to knovr, 
■ . ..: _all the actions but not aii the words to ..s.eugs. He muj:ibles ^alorig but joins 
in the motibhs vigorously eGpeciallyothe , ones like hopping or ''roll'^ roll, 
roll your arifis together I" ^ ^ ' '■■^c^ 7'" : ' , . > 

Children are now w^orking as "a gr^^^ vdth teacher as she holds, up her phonics 
. , book with the blends and short words in it. Frank recognises a woi^d, calls .. " f/. 
out "tan! ~ thenooacks up to do tiv3 : task as specified. ./^'-Taa, .minn 
(saying the souaids), then > taiii" "Very good, Frank/"^' it 's tan." .Cai :his ' r-j • ' 
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"tuiTi iii •■fcu6 circlc-go-r ound tt^^ain^ he i"6_tjc5."bs tius process, 
out hesitaxLcy and seems sure of himself. This task produces the most 
uneasiness ajnong the children vith lots of fidgeting, vdggling and other 
3igns of tension. No one leaves the tableVthough or escapes by daydream- 
ing ^ other than momentarily. They are well- schooled in routines and 
rarely deviate from expected behavior. As the drill vrith phonics continues, 
Frank remains focused on the task as well or better than any. His eyes are 
on the teacher's book, forearms leaning on table, one leg up on chair as he 
leans forvrard calling out words when his turn comes. ^ 

By the end of the year his teachers, like his grgjidmother , believe he has 
made considerable progress • In language he has developed a ">nlde vocabulary" 
and he has "moved from the mj-ddle to top reading group." The staff see him as 
having made "average progress" in number skills, \n?iting and draTring. 

Developmental Tasks and Style r 

Frank's energetic and involved approcch seems to have resulted in his being 
successful in most of the tasks he has encountered this year. He seems to have 
the emotional security v.-hich allc-.-rs hiin to relate to, the adults in Head Start in 
an instrujnental fashion rather than dr-pendently . He accepts adult authority 
without difficulty. His achievement in the academic tasks has been good and he 
has been workizin: on develop ii if/, hirj :::otor c;'.ills. .Although he finds some fine 
motor tasks difficult he has continued to try. 

Fraiik has learned' to relate \rith his clrr.ssmates in cooperative and 
constructive ways. 

ii^^ank has chosen to play with large building blocks during this acti\aty 
period. The block area is on the 'lariT.e braided rug. Three girls and four 
boys are involved here. They e\ddei.it].7 have a .favorite ganie which they 
begin' immediately, without any verbal corrimuni cat ion. The girls build a 
tall tower of blocks {k- feet higli) . the boys lie dovm on the Tloor next to 
.... the, tower and the girls push it over on them. All of them Jump up. anil 
dovzn,, screaming excitedly as. they ^orepare .for this event.. * Once jthe b^i^^^ 
have be^en pushed^ on the boys they get out from under , shouting^and laugh- 
■ . ing, and help the girls build the tovjor aga:;ji. vfnile rebuilding, FraViri sa.ys 
something to a boy next "to, him tlien hides his face in his arms. . VJlien the 
tower is built again, the boys lie dovra. and the girls, push 'it over on them.. 

.... On some occasions he.; seemed to display real empathy for a peer. 

As tKe\children play musica.1 chairs there- is a scramble and the only boys 
"left are,. Todd an.d Frank; Franlv could have run arom-\d Todd and gotten the 
: : leiffcover chair because Todd, >iot cor:iprehending the game, was standing in 

front of ia -girl saying,. "You got my chair." B^ct perhaps, in deference to , 
. Todd's: visual (and other) problems, Frank .iust .goes over to sit at'-a ' 

table. He is the first one "out." He watches tiie progress of the'gaine 
.. . with no expression but when another child joins him he laughs and smiles.- 

\ How has Head. Start helTped ? 

.J. .. The structured program./.VTirch; leinforce^ desired performance seems to 

...r.::r.^^-.,..:have^ -worked wellr:for:-:.^^ 

^ o ■ , r . .., ■■ ■ ■ - 
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thds energetic child'. Lehavior co;ild hcve gotten "our.-of-boui.ds. At tne 
sme time, the free acti-.ity periods provided the necessary outlet x or energy 
expenditure in a productive fashion. The allowance for a certaxn a^iou^t of 
Sf -pacing kept Frank involved in his learning activities throughout the year 
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OLEO CENTER 



Teams : 



Charles Flatter* 
Harry Green 
Joan Hunt 
Mattie Feldman 



* Dr. Flatter prepared the final summ^jries for Oleo Center. 
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Oleo was initially an Indian settlement on Natchez Trail. There is con- 
siderable evidence of the Indian ppst» including an Indian museum ;)nd some 
Indian names, but no evidence of Indians in the community, Therf: are cotton 
fields just at the edge of the city. Cotton is not an essential aspect of 
the work culture now that a number of small businesses and manufacturing con- 
cerns have located in Oleo. The Head Start children observed were all blatk 
but none had either or both parents employed in any kind of an im^ustrial or 
manufacturing setting. 

The city ha« a population in excess of 10,000 people, with c small but 
neat and attractive downtown business district and two shopping malls on 
either end oi" town. The expressway which by-pnsses the town has seemed to 
cause the downtown to be mainly for residents and there is evidence of in- 
creased business activity in the form of restaurants and motels at the ac- 
cess areas for the expressway interchanges. 

There were obvious differences between among the residential are^s of 
the city. Near the center is a new low cost housing development. Deteri- 
orating homes and unpaved streets are evident. Even the new recreation 
center where the }'ead Stnrt proyxrem is housed has been built in a hole cut 
out of a mud and sand hill so that the roof of the building is even with the 
top of the hill and the mud slides all around the building, making It very 
unattractive end ijifficult for the children to gee out and around *iml up 
to the school's playground without getting realty muddy. During the clay the 
building houses Head Start and some programs for retarded children. There 
is a regular kitchen with a full kitchen staff, a combination auditorium and 
g;>^mnasium with a stage at one end, a lot of classrooms and some offices. 
The rooms are small enough so that some of the sleeping cots at naptlme have 
to be placed in the hall - lining both sides of the hallway. 

Each classroom has t three teacher team and one aide. The teachers 
work with small group of children in activities involving numbers, languare 
and reading skills. The program runs from 8:00 a. m., beginning with break- 
fast. Periods for games, singing and outdoor play. Lunch begins the after- 
noon schedule, which also includes *'npptime", another snack and^'the passing 
out of papers the children have done at the center. The program ends at 
2:45 p. m, when the children are bussed home. 



THE CASE OF MARY E. 



Birthdate: July 20, 1966.. 

Mary is a black child who is average for the particular group with re- 
gard to height and weight. Mary is described by her mother as somewhat 
physically weaker than other children which may account for her quiet and 
if ten "weak" response to teacher questions and directions. Mary does not 
volunteer much verbal interaction and was observed for long periods without 
saying anything. Mary often was viewed picking her nose and biting her 
fingernails. A faint smile was usually visible while she was doing this. 

Mary arrived chewing gum, di^ess^d in a white knit shirt, purple cordor- 
oy pants and boots ^ hair is in pigtails and little gold earings. She 
took a hanger and with^considerable effort," hung her coat on a hook. 

When the prayer was said in unison by the children; James had hands 
over face and talked very loud. Mary folded hands and spoke very 
softly. 

Mary ijas described by the teacher as neat in all ways. She wais ob- 
served as the only child to request a cup to drink her milk rather than 
out of the carton with a straw. " 

Mary noticed a piece of chalk on the floor and without saying anything 
to anyone left her chair picked it up and put it in the chaLk tray. ^ 
Others in the room left many things lying on the floor. Mary seems very 
interested in having things neat. 

Mary's mother works from 7:30 a,.m/ to 3:00 p.m. daily. Mary has one 
sister eleven years older than she is. During her early life Mary was cared 
for by a cousin while her' mother vjent to be with her critically ill mother. 
Mary began walking during this time at thirteen months. 

Mary's mother and father are divorced and Mary sees her father irregu- 
larly but looks, forward to it when she does and sees her grandmother and 
grandfa^'wher regularly. Mts/ E. wants Mary to finish school if she can, 
get married have a family and live near her. At home, Mary likes to play 
with a toy telephone and dolls the best. Her playtime is spent with her 
older sister mostly, ^^f^he has the chores of picking up her. clothes, empty- 
ing the garbage and Fweeping the floor. , 

< The cumulative record data indicates the family income is $2,098.00 
per year/iwhich the mother earns working at a laundry. The family, is not 
receiving any welfare and no support from the father. 

Mary E. appears healthy at this time although her mother - reported she 
has had:,a series of illnesses^incLuding colitis' and asthma. She is current- 
ly under ; a doctor 'sji care to gain weight. Mary 's physical coordination is 
go^pd in both large and small muscle activities. She is good at b;all games ; 
and is chosen to participate with boys and girls^ alike. She also is good 
at' the finer muscle involvement of printing and seems to enjoy this activity. 
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Mary has not been absent in Head Start very much. She often does not 
eat all of her meals at the Center, Marv wa.Q HesrriHpH ;^<5 »»qippnu»' on-riir 
In her Head Start experience. It was found that she was going to bed late. 
She began getting more rest and the teacher said she improved alot. j 

Concept of self and the world 

Mary has developed a concept of self that says that "I can do it" when 
referring to certain intellectual and physical skills. She reads confidently 
and participates in the language arts skills with eager confidence. She 
corrects others and will take correction from them. 

She has become able to make statements about herself and adhere to them. 
When she is not finished with a paper she states so vigorously and will not 
allow another to take it from her until she finishes. She even fights to keep 
the paper. 

Mary has a picture of herself as a person to keep things neat and in 
order which is more like a mother might do. She straightens things up quite 
a lot and does so without teacher or peer recognition. (The teacher asjked 
Mary to show others around her how to do certain things which she quickly 
did and with apparent pleasure, smiling broadly. i | 

Mary seems to feel that each person needs to be helpful to everyone 
else to make things go well and smoothly. 

Following the exercise time: 

Mary was one of the first children in the room; she ran to the bathroom,, 

washed, then asked the teacher if she could pass out paper towels. (The/ 

teacher cut paper towels in half as a, savings.) She was handed the tow- 
els and stood and handed one' to eaidh child. f 

Eollbwing breakfast: / ^ 

She picked' up her bowl and held it in one hand then, got up and put it,,, 
' ^^with other dirty^i bowls the teacher had collected. She was the only 
child who carried heir own bowl. She then went to a sink and washed ' 
her hands and face. She was the only child to wash after eating. 

In Mary's world, adults especially are im|prtant and you should try 
to please them. - ■ ^ 



Mary started while doing- the math paper that she knew how to spell 
^ her, mama' s> name and that she was doing her paper nice for her mama. 
No one responded to this and Mary continued working silently only 
stopping ^occasionally to pound the table with her pencil. - 

Mary undi^rstands the world as a place where orders are ^iven lihd rules 
are made and children are expected ,to follow them, Mary has learned this 
concept and follows ordj^rs without question.' Mary has also learned that' 
when one gives the Tight ^an^wer or does the right thing ^^he is praised by 
the teacher andn of terij rewarded. !^ 

The aide showed the group a picture and asked 'Vhat appliance is the 

^ERic;..-;.. € .... ... - ' -^^^^''^^ J 



repair man fixing?" Mary and the others in her group yelled, 'Vacuum 
cleaner I" The aide flipped the card and said, "Name the parts of a 

"Haiidle, lid, cani" The aide remarked, **Boy, you must have taken a 
sraa'rt pill this momingi" Mary and the children in her group giggled. 
The aide gave each one of them a token. 

The language aide flipped to another card, and said, "Find the pic- 
ture of ghosts." Mary leaned out of her chair and pointed to the 
correct picture. The aide said, "Right," and gave Mary another token. 

Hoy others see Mary 

The world's concept of Mary is of a child who is competent, trying 
usually to be helpful, seldom having to have her behavior corrected and 
not too healthy. Her mother is nuite concerned about her health although 
the peers and the teachers involved do not seem so concerned. 

The teachers and the aides came during the year to expect an accurate 
response from Mary and at times seemed to call on her when they wanted the 
correct response given. 

In the language group, Mary was seated next to Brenda. Brenda said, 
"I know how to do the number take-home." Mary smiled and responded, 
"I know Uhera, tool" At this point, the aide began the language 
lessor by holding; up a card with pictures of different kinds of pen- 
cils. The aide said, "Find the pencil that is skinny and not broken." 
Mary pointed to the correct picture. The j:»ide added, "Now say, 
'This pencil Is skinny and is not brokenlT Mary repeated the sen- 
tence, "This pencil is skinny and is not brokeni" Then Mary pointed 
tfj another picture and said, "This pencil is fat I" The aide said, 
"Good," and gave Mary a token. 

the peer group accepts Mary and views her as competent. Boys willing- 
ly and eagerly participated with her in games. She appeared to be im-com- 
petition with certain of tKe girls in the,; class and would get angry, yell 
and sometimes hit when she was nof^first or best. 

The teachers and aides believe that Mary has come a long way in the 
program and has been helped a lot by the Head Start experience. 

■ ■-'■'-'>... .- . " ■ 

Developmental Tasks \ 

■r-.. ■ ' ■ ' ^ • • ' ' . 

Mary was working on^ several developmental tasks during this year. Re- 
lating to authority, separation from mother and establishment of a. role ln>^^ 
the group sej^med to be taking- most of her effort. 

In addition^ she was working on the task of learning certain academic 
skills such as reading, counting, adding, subtracting and printing. The 
academic, skills she was ^learning most clearly, using a particular style of 
careful listening, practice and observing what , others were doing. • t ^■ 

The task (>f relating to authority poses greater problems for Mary. 
Her close fcie to her mother limits the authority others have over her. U 
Though she began to be responsive to all. adults caround, her greatest 
responsiveness was to adult praise^ an^ attention. 



The task of searching out a role for herself in the group was worked on 
in a variety of ways. Her greatest success, however, occurred when she as- 
sumed a mothering type role - helping adults and children with tasks, a way 
of behaving which definitely was not a norm for the class. She was somewhat 
possessive of tnis role once she began to aifsurae it and wanted all to recog- 
nize how helpful she was. 

Liabilities and assets 

Mary seems likely to have certain health problems related to her being 
somewhat underwel^ght and undernourished. She has the handicap of being with- 
out a father or iany male in the home. Her mother is concerned about her 
almost to the point of being overprotective . The mother desires to have her 
stay rather close to her and thus Mary engages in a lot of mothering of 
others |which may be a liability to her at some time. 

She does have certain assets. She follows directions easily and well. 
She hasj good coordination in both large and small muscles and thus partici- 
pates easily in games and academic and creative activities. Mary has ini- 
tiative to do things on her own and once told how to do certain tasks does 
them over appropriately without being told. 

Her mother's interest in her ve^fare is also a definite asset. The 
type of Head Start program Mary is in serves her well as she does not seem 
to need as much physical activity release as other children night. Also, 
th^re is ample opportunity for her to be helpful to adults which enhances 
her self-image and from whichj she observes and learns how individuals can 
learn and may behave. 

How has Head Start helped and what further might be done ? 

1 

According to her mother, Mary likes to go to Head Start and Mrs. E. is 
pleased. She can think of nothing to change. Head Start has been enjoyable 
for her and has introduced her to a good school experience at the same time 
allowing her access tn getting away from home and the ra--her tight control 
of her mother. 

Mary has learned how to get along with ageraate? in Head Start. She 
also has a clearer picture of the competitive nature of many educational 
settings. She has learned to think through responses which are declared 
to be wrong and to get pleasure from givin? the correct answer and being, 
praised both individually and as a member of agroup. 

Head Start might have been more hlepful to >Iary by providing more 
opportunity for divergent thinking and acting. A greater opportunity to 
be a child rather than a young adult might facilitate her full development. 

Adult males in the program setting would certainly facilitate Mary's 
development. /lale figures v^ould appear partrcularly helpful in the 
academic areas v;here rule stateratAt and enforcement are required. 



THE CASE OF HARRY J. 



5^/* ^ nedlura build black child who does not talk much with the 
other children and plays mostly in a parallel fashing. Upon arrival at 
school he looked less energetic than some of the others but the observer 
later viewed this as an expression of apprehension rather than a lack of 
energy. 

The following description of Harry provides a picture of Harry on one 
particular day. The lack of conmunication even when questioned directly 
by teachers was repeated many times. 

Harry arrived at 8:10 dressed in black pants, green shirt, grey 
sweater and tennis shoes. He hung up his grey leather coat. 
When asked^ by the teacher if he had watched TV last night, he 
said, "No." She quizzed, "Are you sure?" Harry said, "Uh huh," 
with a blank expression and then went to the table where child- 
ren were playing. 

The teacher asked all who wanted breakfast to come to the table. 
Harry leaped up, put blocks on the block table, went and sat 
down. While sitting he looked around watching everyone with 
his mouth open part of the time and a grin on his face. The 
rest of the time he was sucking his thumb. 

Harry is well coordinated and has reached a physical development level 
which allows him to perform some physical feats others cannot. The teachers 
do not always respond positively to these abilities. 

During the language class, Harry fidgeted, grimaced and responded 
with the wrong sound and word. The teacher 'kept, telling him to 
settle down. He finally asked to go to the "bathroom and he was 
gone three minutes., He came back, sat down by throwing his leg 
over the back of the chair and sitting right' on the work paper. 
After the :l:eacher angrily told, him to get up' off his chair^ he? 
leaned back on one leg of the chair. V ' 

mi§ following "data regarding Harry's familv was collected from inter- 
views with his rabther and the accumulative record fSlder kept on Harry. 

■'i, Harry has five sisters. and one brother. They live ,in public 

housing where the two brothers share one bedtfobm. "There is one 
; bathroom for the entire laMly. Both Harry's nio the r and father = 
work. The mother's hous are 2:00 to 10:00 p.m. weekdays and % 
Harry.js father's 8i00 a.m. to 5:00 p.m. A twelve^ year old 
daughter helps to prepare and feed the family at dinner. 

Harry '.s father works a fc a car wash, and receives a yearly income^ of? '\ 
^3»500» The faiTiily is intact and receives food stamps support but no '^^ 
welfare aid. a '^'^ 



Harry is described by his teachers as being healthy. Althou^.h 
mention was made of an improvement in tiearing the observations maJe 
suggest no hearing problem but rather an inability to attend to too 
many things at once 

A visitor in the classroom v/as taking pictures of uhe children 
in the class as they were finishing; breakfast. The teacher 
started to call the roll. She said, "Harry J." Harry was eating 
and watching the ':amera -woman. He did not answer the teacher. 
The boy seated ne::t to Harry answered for Harry. Harry did not 
even notice this. He kept on eating his ejj,gs and staring at the 
camera-woman. The teacher finished calling the roll. 

Harry seems to have a great. deal of physical energy to be expended 
with the result that he was observed often engaging in physical 
activity 

Harry returned to his seat. He rocked in his chair and stared 
open-mouthed at two visitors in the cla?s. He took his finger 
and banged it on his front teeth. The rest of the children did 
their arithmetic seat-work. 

Karry has a good appetite and eats most of what is offered even 
thou^jh others migiit not clioose to cat so readily. 

When the teacher asked the children to come sit at the talle for 
the morning snack, Harry was the second one to reacii the table. 
As he waited for his cup oC juice, he pulled on hie ears and made 
them wi£:j:le. After he was handed the juice, he drank it quickly. 
Then he asked, "May I have son;e more iuice?" i-^as given a 
second glass of juice. One child sail], "This tastes salty." 
Harry responded "I like it." He arank his second cup of grape- 
fruit juice. i 

Harry likes to run and is wall coordinated in that activity. 

Conc ept of self and concept of the world 

Harry has a concept of himself as a person who can do things. When 
he answers questions f^.e often yells the answer confidently 

The avde asked the children to find the first period in the reading 
lesson. Harry raised his nand and yelled, "I got it! I got it!" 
He stood up and showed the aide. She smiled and said, "Good." 
Harry sat down afain. 

Harry also views himself as a person who may not be wrong even if 
an adult tells him that he is and seems to have a lot of confidence in 
continuing to what he wants or denying that he is wronj^. 

The children were eating their breakfast. Harry arrived late. The 
teacher said, "You came in the wrong door." He smiled and shook 
his head. 



Bernard was given a token for sitting up straight in the reading 
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group. Harry wiggled in his chair and rubbed his eyes. Then he 
drew circles with his pencil on his reading lessen. The aide 
remarked, '^You know we don't do that, Harry/' He stopped making 
circles, threw his head back and yelled each word in the reading 
lesson with the rest of the group. One of the sentences began 
with the word, "He.'* The aide clapped, the children hit the word 
and yelled, "He." Twice Harry said, "Had." The aide asked, 
"Harry what is that word?" He responded, "He/" The aide comm- 
ented, "See, Harry, you knew it all the time.'" He smiled. 

Harry also has a concept of himself as a person who can do the 
right thing when he wants and will respond differentially depending 
on the type of treatment he recieves. With one teacher he was admon- 
ished for not sitting properly and for not paying attention while 
his behavior in another group was the opposite, 

Harry counted from 4-6 correctly and was given a token. He tried 
to give the token back several different times, but the teacher 
didn't accept it, but told him to put it away - he did. 

Harry's behavior in the two groups thus far has , been very; diff- 
erent. He is very attentive and gives the "right" answer. 

Harry received another token - Teacher, "I like the way you are 

sitting in your chair." He made no remark but put it in his 

token container 

/ - ^ ' ]• ^ 

Harry's concept of the world is that it is a place of lots of rules 
and regulations but some are more important to be followed than others. 
He has a world's concept which says that there are a ,lot of people who 
ask you questions and that when you answer correctly, loudly and enthu- 
siasticly you get rewarded with a token which you can exchange for toys. 

Harry.,said the responsive spylngp in unison v:ith the rest of the 
children When he received a token for saying it loudly, he stuffed 
• it in his pocket, smiling, o 

Harry further has a perception of the world as a place where peers, 
can be asked to judge your performance and it can|f^el good when they^fe 
say you are right or good. --^-.i^-^y ' 

IJarry was , in the reading group which was working on spunds with a 
group of seven children, Harry was asked to sound the R sound and 
responded with''rrTrrr^^^ The teaching aide asked the g^oup, "Is he 
right?" They responded "yes'^ and Harry seemed pleased as he smiled. 



How others see Harry y y . 

The world ! s concept of Harry is that of a child who tias a lot of a / 
.energy and moves around ev^n when /he is supposed 1io be (^itti^ '^'^Thel 
wofld/s picture : is of a ciiild who often knpws the '^answer but is not doing/ 
^ too well in reading and thus was placed in the ^^lowest ^r^ S^o^P- 

, The world perceives Harry as hungry. He likes to eat trid is rea:d^^ f^ 
^ -®^^£y.:E?.?:A^?i^^a:.5^ last one .to finish' eatihg 

-|nd wil| ask; for seconds whenever tSls is pdskible, ~- ; - ~ - ~ r 



The teacher w##lkeu over to Kpriy wiLli ph exLre bowl of cereal and bn- 
nanas, poured tnilk on it and handed it to him. No conversation occurred. 
He immediately began eating this second bowl. 

The world sees Harry as having good coordination with both large and 
small muscles. ' He is also seen as responding well to verbal directions given 
by adults and to seeking positive attention from adults as well as responding 
positively to adult praise. 

Developmental Tasks 

Harry is working on several developmental tasks related to academic and 
Intellectual development. He is learning the sounds that various letters in 
the alphabet make and is able to discriminate sounds veil. 

Bonnie was called on to give the sound of the letter d - she didn't 
know and the teacher aide said, "Look Pt this sound," but it didn't 
seem to help her. Harry raised his hand but the aide said, "Harry, 
put your hand downl" Harry did. Shortly after this he wj?»s called 
on to give the e sound. He responded "eeeeee" and got a "very good, 
Harry" from the teacher aide. 

Harry is workint*, on n tpsk of learning to f,et alonp, with the adults 
around him and particularly those whose authority he may not like or trust. 
Harry's style is one of treating ;*uthority figures differentially and thus 
he gets di f*ferential treatment ^rom tliem. . 

The children recite the enuation + 2 =» 6 over ^nd over at the 
teacher's instruction of "Again, aj^ain, again." After the group 
had finished Harry repeated this using the vocal inflections of 
the teacher and her hnnd gestures. 

Harry is also working on the development.al task of growing up physically. 
His high level of food intake is evidence of a growing organism. He is also 
testing out foods somewhat and making some discriminations based on new 
eating experiences. 

He helped himself to all food except the celery saying, "I don't like 
that stuff." Harry ate every bit of his lunch; when the teacher offered 
the observer another hamburger, then Harry said, "l want another one." 
He repeated this twice and other ^child^ren chimed in. The teach'^r didn't 
respond but brought around hamburgers cut in thirds for the children 
who wanted one or were ready pit that moment. Harry put at least two 
teaspoons of mustard on his third of a hamburger, some of which spilled 
into bis plate. He took some more vegetables and mixed them with the 
mustard and ate all with apparent enjoyment. 

Harry is learning that books and stories are store houses of information, 
knowledge and experience. He is eager to have the teacher share this with 
him end others. 

The teacher aide asked, "Do you want me to read you a fitory?" Some 
said yes and some said ro. Harry jumped to his feet and tugged at the 
teacher's aide's hand saying, "I want a *tory - read a 'tory." p 



Liabilities and assets 



UavT-\y Ac aiHoH in t-Vio ar»r»omn 1 i c Vimo n t- of H Airo 1 orimon t- a 1 t-oclr Vjir -a n.irr.K<a 

of things. He has teachers who care about his growth and development and who 
provide him with many and varied experiences. He gets alot of individual at- 
tention although some of this is negative. He is viewed as disruptive to 
some extent and is told regularly by some adults that he is behaving improp- 
erly- 

Harry has an intact family which shares in his experiences and which pro- 
vides him with the support of n^ormal functioning. He has many role models for 
the development of his sexuality and appears confident in his growth as an 
adult male. 

Harry has certain things he is up against such as a program which does 
not allow for the expression of physical energy as often and at the level 
which might be suggested by his organism. He also has a prog^ram demanding 
long spans of attention which he is not always able to provide. He has a 
speech problem which needs attention, but so far no attention has been given 
to it. 

How has Head Start helpe d? 

Head Start has helped IJarry most by providing him opportunity to develop 
his educational skills particularly in reading;, lanr,ua^e and math. It has 
helped him in learning to respond to adult questioning in group settings. He 
has also been aided in rtettinc along with peers, in sharing responsibilities 
as well as the attention of the adults around hiin. 

Head Start has provided Harry v;ith the opportunity to develop his speech 
with the considerable emphasis placed on learning the sounds that various 
alphabet letters make. 

Finally, Harry has learned to respond to authority figures with respect 
and to follow established rules and regulations and to help ethers with this 
task. 

Howjnii'.ht Head Start have helped? 

Head Start could have been helpful to Harry by providing him access to 
a speech therapist. A further important aid would have been to provide him 
more free time for physical activity and enerr.y release this way Opportune 
ities for Harry to express himself in various creative activities would have 
been h3lpful to his total optimum growth and development. 
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THE CASE OF BARBI S. 



Birthdate: December 29, 1966 

Barbi is a small black girl who was described by her teachers as 
"above average" for her group. She was also described as "babyish" 
and often was observed sucking her thumb. 

Barbi gets along well with others in the room and was described as 
no behavior problem. She was described by her teachers as obedient and 
careful . 

During one day at Head Start, 

Barbi was dressed in a flowered "jumpsuit" with sweater. She 
haci three pigtails on her head, and wore white socks and patent 
leather shoes. 

She wa& observed as being the last to finish breakfast and drank 
her milk directly out of the carton rather than using a straw. 

\^en the table was being washed off with a wet rag, Barbi held 
her hands up so as not to touch the wet table with her hand. 

Mrs. S., Barbi 's mother, has given the following description of 
Barbi. 

Barbi likes her doll, her wooden telephone, and little games. She 
enjoys TV (expecially I LOVE LJCY) and the music on the radio. 
She listens "all right" most of the time, but if she misbehaves 
she gets spanked. She seldom cries. She ''seems to have good 
health" and "is real lively." Barbi was a "little over a year old 
when she walked and talked." She wais about a year and a half 
when she was toilet trained. Presently, in getting dressed, Barbi 
still needs help with her shoes and socks. 

Barbi was born on December 29, 1966 in Oleo. She Has lived in a 
low-income housing development since her birth. Barbi has four brothers, 
ages 9, 7, 6, and 2. She has no sisters. Barbi's father is a laborer 
in a local industry. He has an income of $4,634 per year. Barbi *s 
mother is a house-wife. The fauiily is not receiving public welfare. 

Mrs. S. reports that although Barbi's brothers "tease" her a great 
deal during play, "she won't hardly play with anybody but her brothers." 
Occasionally Barbi plays with her cousin - her only female pla3rmate. One 
of Barbi *s older brothers was in Head Start and the hope is that her 
younger brother will attend. 
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Barbies perception of her role in the family is that of a "junior" 

mother to all the brothers. This role perception carries over to the 

Head Start classroom where she often plays in the housekeeping area and 
is able co get boys there to "boss" around. 

Barbi used the rolling pin to sweep the floor and the boys said, 

"Let the mama do that.** ^>Ihen Reggie didn't uiove too fast, Barbi 

gave him a hit on the legs with the rolling pin. 

Barbi was described by her teachers and her mother as being healthy 

and energetic. This was observed as she ran about the room in the free 
play time provided. 

The teachers fv^rther ;;tated that Barbi eats and sleeps well. She 
did in fact eat the tneals provided while the observation of her was occur- 
ing. One teacher said that she sometimes has a poor memory for certain 
things and also that* whenever she complains of being hit she saj^s, "some- 
one hit me in my stomach." 

Wliile Mrs. S. made no mention of Barbi* s thumb sucking, the teacher 
and aides seemed quite aware of the behavior. Center personnel sometimes 
turned the behavior into an "emotional issue." 

Worksheets are handed out and then they hand them back as they 
get ready for the next activity. Just before the worksheets were 
handed out, the teacher told Barbi to take her thumb out of her 
mouth. Barbi rather shivered all over. Teacher said, "That makes 
you mad, doesn't it?" She made no comment. 

Coi cept of self and world ; 

Barbi has a concept of being able to do things which are helpful to 
others-- The things which are usually chosen to be done are related to a 
concept of herself as a female in the traditional female role - mother. 

Barbi came back with another girl, yelling that the water in the 
bathroom won't turn off and her hands were still wet from not 
having been wiped dry. 

On another occasion: 

Barbi was very carefully putting napkins out even though she was 
not chosen to be a "helper" today. Reginald (the appointed 'lielper") 
was playing with a threading toy, throwing it out and pulling it 
back as Barbi worked around him. 



As Barbi gets alot of reinforcenient for v^hat she csn do shs has a 
perception of herself as a good learner. The teachers describe her as 
getting along well with others and listening well and as she was observed 
these statements were validated. 

The teacher handed ditto sheets to Barbi and the two boys in her 
arithmetic group. She worked slowly, copying the printed numbers. 
She did not look up from the paper as she worked. VThen she fin- 
ished, she smiled, held her paper high, and handed it to the 
teacher. The teacher gave her a second arithmetic sheet to work 
on. Barbi made a mistake and errsed it. She picked up her pencil 
held it between her third and fourth fingers and began to write 
again. > - ; 

*. 

/ 

Barbi sees herself as not always doing the correct thing and real- 
izes that when you do something wrong you may need to "cover up" for your 
mistakes. 

The teacher asked, "Barbi, what/is this word?" The teacher pointed 
to the word "feet." Barbi s'aid" the letter, "f" was pronounced with 
the sound "ah". Barbi struggled to get the word, the group fig- 
ured out the word and yelled, "Feet". Barbi repeated, "feet". 
Then she coughed. 

A further example of a "covering up" for her mistakes is included 
in the following anecdote about her printing. 

The teacher handed Ba/rbi a sheet with her name printed on it. 
Barbi tried to copy her name. She made a number of errors, and 
haid trouble erasing each time. She handed the' unfinished printing 
to her teacher, and stuck, her thumb in her mouth. The teacher 
' printed "BARBIV again. She started once more. The teacher pointed 
out that she had printed "BABBI." She stuck her .thumb in her mouth 
for a minute. Then she erased the second "b". 

Barbi recognizes^ that classmates will reinforce her when she does 
a good job and the teacher pr^ the reinforcement. 

The aide asked each child to read a sentence by himself . Reginald 
read first. The second' sentence was Barbi/ s. She stumbled through 
the words, "So she gave him a sock in the nose." The aide^ assisted 
her with each word. At the end of the sentence the aide shouted, 
"Barbi got it right I Good , Barbil Let ' s clap for Barbi. " The i 
group clapped. ^ 

World Vs concept of Barbi ; i , ; 

Barbi is viewed by the world as a child who listens and follows / 
directions and who gets along with her peers; Barbi" s peers view her' as 
someone to tease and chase who wi7 I,^hit them if she gets mad at them. 



She is also viewed as a child who hag,, alot of correct answers and will 

"babyish" which is expressed in her thumb sucking although some of the 
adults are beginning to believe the thumb sucking may represent insecurity. 

The adultis in Barbi's world view her as flirtatious and at the seme 
time not afraid to voice an opinion and to tell an adult or child how 
things should be done. 

As I stood in line for lunch next to Baroi, she said, "Only take one 
straw." The aide overhearing this comment informed me that the chil- 
dren were told to take only one straw but that the teachers could 
have two. Baibi watched as I took one straw. 

The world's conception of Barbi is that she c^^^ld do better and nefit- 
er work. She is often asked to do things over again, although they view 
her as having alot of potential that can and should be realized. 

Developmental Tasks 

Barbi has been working on a number of developmental tasks related 
to educational and intellectual development. She has been working oa 
the tnsk of getting ready to read by learning the sounds the various 
letters make. She has not been too successful with this task. Other 
educational tasks have to do \/ith adding, subtracting, doing work to 
be evaluated by a teacher, answering questions posed by a teacher and 
answering in unison with peers when called upon to do so. She is 
also Working on the task of printings coloring in the lines and eras- 
ing and doing the work over when incorrect. 

Other developmental tasks which Barbi is working on involve her 
relationship to authority figures. Barbi's perception of the female 
role as director and even dictator seemed to put her in competition 
with other females (the teachers) and she did not always respond to 
their expectations and demands quickly or willingly. 

Before Naptime the children were to recite the pledge of allegiance. 
Barbi sucked her thumb as the teacher, aides, and a few children 
repeated the pledge. Then she lay on her mat for a nap. 

\^en Barbi looked up and noticed Reginald's paper, she tapped on 
i?: with her pencil (eraser). Wlien he had finished and held it 
up, she hit his paper with her pencil again. She worked at her 
task but stopped whenever the teacher left the table or wasn't • 
looking at her. 

A further developmental task of Barbi' s during this time was the 
establishment of an appropriate comfortable relationship with her peer 
group. Although Barbi seemed to relate more often and better with 
boys she seemed to be bossy and sometimes to be left alone and her 
relationship with others highly questionable. At rets, time, 

Barbi was on a mat next to Reginald. She pinched Reginald. He 
pushed her. Barbi lay on her mat for a moment. Then she crawled 
toward the room divider, so she could be closer to the music 
sounds from the next room. 



Earlier, during the language lesson, Barbi had gotten up to get 
a kleenex and she came back with a bleeding scratch on her arm 
which Jackie had done to liei . The teacher made liccie comment 
then and Barbi kept looking at it and holding it up to show the 
teacher. After the lesson was over, a great deal of verbal "to 
do" was made over the scratch - teachers talking loudly and 
judgementally about Jackie, the shild who had done it. Nothing 
was done about Barbi - only talking about the whole process of 
the scratch occurring. 

A djustment problems and assets 

Barbi's style of working presents both ah asset and liability for 
her. She tends to work at most things in the way she percieves adult 
women do. This is working i''. helpful ways passing things out, picking 
things up etc. She is rewarded for this mothering role. Her mothering, 
however, interferes in her peer relatio:is particularly as she tends to 
treat boys as people to boss around. This results in the boys teasing 
her until she takes aggressive action to stop them. 

Her other assets center around having supportive teachers and 
family. Her family is intact including a father and they like ecch 
other and do things together. 

The family presents the one liability of p-^oviding her with four 
brothers and no sisters. She has only the female competition of her 
mother, therefore and has become accord in;^ly, a ''junior mother." 

At this time her thumb sucking ir. beginning to be a liability. It 
is not seen as something which might provide her with security but in- 
stead is seen as "babyish" and something which must be stopped by 
Center personnel . 

An asset of great importance is an open, infectious countenance 
and manner which results in alot of positive attention and reward. She 
is noticed by others and looked to for certain leadership qualities 
she possesses particularly during free time. 

How has head Stnrt helped ? 

Head Start has helped Barbi most in the area of having to relate to 
peers, particularly fenale peers. Also it has given her considerable 
help educationally and has certainl* been good preparation for school 
for her. She expresses herself well verbally, can follow directions, 
and knows how to carry out orders, all of wh'-^h will be helpful to her 
in school and other things in the years ahead. 

Barbi's mother wh£?n interviewed offered the following: 

Mrs. S. "likes Head Start fine." Barbi talks about it all the time. 
She brings hone her "ta'.e-homes** and reads. Mrs. S. w?nts her 
daughter to learn "how to read and write and how to train to do 
Ihi.i.^s" in Ifend Start. One of her older sons was in Head Start 
last year and she honcr for her youngest son to be in Head Start 
in several years • Mr... S' hope tor her daughter is tnat she 
will "grov. up to be nice :^nd have nice ways." 



Whi»t might Hepd Start h^ve done? 

The few things which might have helped Barbi would relate to 
offering her females' role models which were not only the mother 
role but roles which would pur educational endeavor in proper 
perspective, A Head Start program with more time for free re- 
sponse flnd phy5?ical activity would have been helpful to Barbi, 
She has benefitted significantly by ell aspects of Head Start, 



THE CASE OF CHESTER R. 



Birthdate: February 5, I966 

Chester is taller than most of the boys in the class. When he arrived 
at school he was dressed neatly with new looking shoes, Chester loves 
nature. "He likes bugs and worms better than pets." Chester enjoys cartoons, 
but does not care for the rest of television programs. He likes to dance to 
music on the record player. His favorite toys are "little cars, things he 
can put together, stage coaches, Indians and play monsters." 

Chester is a happy child who is beginning to talk more and to let you 
know what he wants. He is not as shy as when he was younger but has an 
appearance of reserve - he walks and talks slowly. In most observations made 
of Chester a recurring notation was that he looks around watching others be- 
fore and during any action he taJces. 

When Chester works at seatwork or other activities directed by the 
teacher he does so with his mouth open. If the work involves using a pencil 
or crayon "he holds it wrong" according to the teacher and has to be corrected. 

Before breakfast was served he sat in a chair, leaned back and stared 
at the ceiling. Vmen two other children opined him at the table he 
looked at them with his mo\:ch wide open but he did not talk to them. 

The aide pulled the names to determine who would be "Todcy's Helper." 
Chester's n:j?.e v;as pulled. Smiling;, the aide said, "Chester will 
take out the garb£.ge today and put it in the box." Chester listened 
with his mouth open but he did not respond. He put his hand to his 
mouth and v;a.lked over to si empty table. He sat down, leaned back in 
the chair and stared around the room. 



When Chester finished reading he placed" the book on a shelf. He got 
another book, clutched it to himself and smiled. He began to look at ^ 
the second book. His mouth was ^ri.de open. 

At one point the teacher noticed Chester was holding the crayon in- 
correctly. She said, "Chester, hold the crayon the right *:ay!" He 
rested the crayon on his third finger with his thumb and index 
finger on top. "isn't that better?" the teacher asked. Chester 
did not resDond. He continued to color. 

Chester is physically well coordinated and developing some important • 
physical skills. He raced and won one race vriLth obvious delight. He can .-^ 
run fast, hop on one anr' two feet and seemed genuinely pleased with his ^ 
physical prowess. 

Chester has four sisters, ages 17, lU, 12 and 3 and tv;o brothers, ages 
16 and 7. He is t*^e youngest son. The father works as a laborer with an 
income of $3,700.00 per year. The family is not receiving public welfare. 
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Chesvier lives at home wi'bh hi.s parents. .s5.:Sters eiid his brothers, 

Chester sees his grandparents daily. He lives one and one-half miles from 
school in a house with two acres of land sui'rounding it. 

At home, Chester plays outdoors a great deal. For the most part, he 
plays well with his brothers and sisters and snares easily. Chester likes 
to paint with colors and he "stays inside the lines." He likes to ride his 
bicycle and the four horses they have at home. 

Chester is "corrected by spanking" at home. Most of the time he will 
do something he doesn't want to do but he may cry for awhile first and have 
a temper tantrum. 

Chester is seen by his mother as "a very normal child who likes to be 
a part of home, who tries to do what you do and who observes pretty good. 
He is a little shy-like." His parents hope he will finish school, college, 
and then take up art. His brother, mother and grandfather are all good at 
art and Chester "can express self in art." The family hopes he will stay 
in the area. 

Chester does not tall: about his fajnily very much but he does have some 
positive comments when he does. 

At lunch Chester ate his fishsteaks, beans, slaw and drank his milk. 
He did not touch his biscurts. Vfhen the aide asked him why he- 
answered, "Because my mar.a makes better biscuits." 

Chester had a normal birth. He started talking well by the age of one 
and a half* At the age of one year and a half old he had aia accident on his 
bicycle. He cut his tongue and lost tv^o front teeth. After that he 
wouldn't talk for a long time. He was teased at school about his speech 
when he first started this 5''ear. Since being in school and since his i-W 
teeth have started coming in he talks more. Chester has two uncl.es who 
"don't talk too plain," according to his mother, 

Chester has had "generally good health." Although he has had childliood 
diseases he v;as ver really sickly," He sleeps v:ell at night and sometimes 
takes naps for two or three honors in the atl^ernoon. He walked at ten months 
and was toilet-trained at a year and a half, 

Chester does not have "too good an appetite" and complains of stomach- 
arhes when he is "embarrassed," He has seemingly limitless energy as e^rL- 
aenced by his running any nuin\ sr of races as long as there was comeone o run 
with him. 

Concept of self and worl d, 

Chetjter's concept of self is that he is a person who is \inder the control 
01 others but may have some self authority or decision making within this 
broader control, vrnen asked if he wanted breakfast he -"-r-s able to refuse 
elthough all of the other c^iiidreh were eating. 

Chester is beginning to have a pictiire of himself as a person* who can do 
things on his own and initiate both individual rnd group activity which 

represents gro^vth frora the beginning when teachers referred to him as "very 
shy." 
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During exercise period in the gymnasium, Checter, Jerry and Sara 
engaged '.n the following spontaneous activity which depicts Chester's 
initiative and ability to play interactively, 

Jerry, Chester and Saira started running tandem. Jevry was the leader. 
Chester yelled, "Let's catch Jerry." He and Sara grabbed Jerry and 
backed him against a wall. Sara sear'jhed him l*rom head to foot. 
Suddenly Jerry ran off. Sara and Chester tried to catch hipi again. 
Chester stretched out n the iloor Jid hid. As Sara ran past, he 
grabbed her iress. She rh^ieked and g: .:;cied but got away. Chester 
got in the g.iine of chase again. Several times he lost his balance 
and fell down. After getting up from his fall he suddenly turned and 
started running in tL3 opposite direction. Sarc- and Jerry started 
chasing Chester. In several niinutes they tired and sat on chairs. 
Later, Chester and Jerry began another game of chase. Chester c i^ht 
Jerry, pushed him down and rode him like a horse. Finally, Chester 
tired, .they sat down on chidrs and watched the other children play. 

Chester gave clear evidence of a growing concept of self related to 
school of can 3jiswer questions; I know the right answer and I can 
correct others when they are wong." 

Next the aide held up a picture of a rake. The aide yelled, "VThy 
does the rake have prongs?" Chester yelled. "To get the leaves upl" 
It couldn't get the leaves up if it didn't have bristles I" 

Later: The aide shovred the group a picture of a car, Chester rocked 
back and. forth in his chair as he shouted answers. The aide said* " 
"l^liat is this?" Chester responded correctly, "Frunk!* \'Ihen the aide 
pointed to the steering wheel one boy called it a "spinning wheel." 
Chester heard this and said to him, "No, a car has a steering vrheell" 
The aide pointed to more parts of the clx, 

Chester has also developed a concept that he can read and that he can 
read well as evidenced by the remarks of the teacher and the support of the 
other children. 

The aide asked each chilil to read a sentence by himself. First she 
said, "The period tells us we are at the end of the sentence. Ifiiere 
is the first period?" Chester found the period first. Tlie aide 
said, "Good Chester, you can read first." Chester read, "He said 
'give me a hat or a sock.'" As he read the other children hovered 
around him. He needed help only once. At the end of the sentence 
the aide clapped loudly and shouted, "Good." Chester smiled and 
listened as the other children read their sentences. 

The concept of the worla which Chester has is that the world is an 
orderly place where there are right vrays to do things and people to tell you 
if you are doing them right. He also has a picture of o::'derliness in the 
world wnich determines the way you engage in certain s^ • ^^us activities. 



When Chester finished his three worksheets he was given one of 
them back to draw a picture on. He drew a very "structured" 
building with lots of -vrLndovs. Ke moved and drew carefully ^ 
learning over the page and sticking his tongue out while working. 

A further concept of the world is that going to school involves a lot 
of activities with very little free time. Chester sees that he and some 
children do what the teacher thinks is right while others are not. Chester 
spent a lot of time observing the behavior of othvsrs while working even to 
the extent of being sure he vms on the same page as others in all work he 
was doing. Occasionally Chester would look ahead in his coloring book but 
he always colored the same page as the rest of the group. 

" World's concept of the child 

T^e world's concept of Chester is that he was very shy but he has be- 
gnr to ue more independent and can be expected to behave \d.th care and 
concern for the others and the rules. He is f\u bher viewed by the teachers 
as learning to do the learning activities well. He is called on by the 
teachers to £^i3wer questions which he does freely. 

Chester. sat fojrward in his seat as the aide pointed to the va -ious 
letters and word?. Smiling, he got each sound and word correct. 
At one point the group struggled Kith the word "him". Chester 
pronoimced it first. The aide . lid, "Good Chester," As she pointed 
to the word "to", the aide asked, "V/hat is the f'^ord?" He responded, 
"To." "Good," the aide answered. 

The other children in the classroom see Chester. as a child who some- 
times has the right answers to questions and is usually quiet and well- 
behaved. T\'io of the children see him as someone to play vrLth in free time 
and Jerry and Chester do a lot of wrestling and hitting and scuffling 
around. 

The children see him as one of the better runners in the room and one 
who can vriLn races. They also see hisa as a generally well-coordinated child. 
He is often seen resting and looking around, not often engaged in the "thick" 
of activity. 

Chester is seen by his parents and famly members as a child who is 
gro^d.ng up, developing some academdc s!^ Us and is particularly good in art. 
They see art as a career activity for L m. 

Developmental Tasks 

Cnester is working on the developmental tasks of getting along with age- 
mates and learning to pla? interactively with them. He is learning to share 
and learning to compare and contrast his ways of doing things with others. 

Additional tasks are learning to get along ^n.th and respect authority 
figures* He has changed from being very shy and often sitting on the "side- 
lines" where his ber'^vior was never called into question to stopping 
•^^^LT.ediately when the aide called him down for "fighting." Chester has 
developed a perception of authorities as persons to be listened to and obeyed. 



Chester has wcrlcod on the task of aiijustin^i lu a iiighly structured and 
org'jjiized day. Prior to Head Start the only structure had been weather and/ 
or the schedule of certain television shows • The program does not allow 
much free time and thus he has developed the practice of running and playing 
hard during free time and often sleeping during nap time, 

Chester has also worked on certain intellectual tasks and has learned 
to read, count, add, subtract and print his nar^e, numerals and certain words. 

The style which Chester has developed for working in th'.s particular 
setting is to often sit back and watch, listen and obey the teachers and 
aides, take his cues from lihose around him so he is generally functioning 
with the majority. His style represents a definite asset as he works 
intently when he works, plays "hard" when playing and sleeps during nap time. 

/ .djustm.ent Problems 

The adjustmt t vrhich Chester faces and those t^'^.ngs which he is up 
again.^t are represented moot clearly by his speech problem. He is sometimes 
teased, sometimes misv.nderstood aue to speech difficulties but he ? s not 
x'eceiving euiy help vath this. His shyness, covering his mouth and initial 
reluctance to speak: out p^^e the result of the speech inadequacies. 

Assets 

Chester has much going for him and the assets seem to outa-;eigh the 
liabilities. He has pra^ental and family support for most a:iy developmental 
gain he evidences. He has the support of teachers in an atmosphere in which 
great educational gain is being attempted. He has friends i-d-thin the class- 
room and has learned how to engage them in appropriate physicsJL and 
emotional release activities ♦ 

Chester is tall and vriLll probably be a big man which should prove to be 
an asset. He seems to have tlie ability' to learn intellectually and has 
certain desire to grow educationally. The prognosis for Chester's futiu^e 
seems quite positive. 

How has Head Start helped ? 

Chester's parents have been ver.' positive about the value of Head Start 
for him. Thr.s plus the general positive gro\rt;h the teachers not^B for him 
suggest that Head Start har been helpfta to him. Throughout, the parents have 
been supportive, particularly of those program aspects which have aided him in 
not being so shy and those parts of the program aimec at getting him ready for 
first g: . ie. 

.\s his mother says, "The teachers are doing a great job with Chester 
in Head Start." His grandparents, whom Chester sees daily, have 
noticed that he is less shy since he V egati school, Chester is a 
happy child who is beginning to talk more and let you know what he 
wants. His parents credit Head Start \vith this progress. They 



appreciate hov; Head Start is helping him get ready for first grade • 
If they could 'sh anything else of Her.d Start it would be that 
Chester would i ^^eive help from a Speech Therapist. 

When the tear.hers were interviewed they reported the following growth 
and development, 

Chester was "real shy," but he "plays more now ^-dth others than he 
did at the beginning of the school ^year. " "He used to cry every 
morning, now he doesn't. "'lie is obedient and smart but he has a 
speech problem." 

Information from Interview ^d-th Lanrr^usLge Aide - Chester is "good on 
knowing what's vniat. He always comes up with the right answer." 
"Other children make fun of the way Chester talks/' "Chester talks 
softly." "He is no longer as shy - and at times he even has to be 
told to sit down." "He is doing well in reading." 

What more might Head Start do ? 

The only things which might be done for Chester would be in the area 
of helping him ^dth his speech difficulties. A speech therapist would be 
most iielplXil. In addition to this, a slightly modified program to aid 
Chester in getting along "id-th his peers as opposed to focusing so fully on 
academic skills. Head Start has been a meaningl\xl experience for Chester, 
one which >dll be more fully recognized as valuable when he gets into the 
regular school setting. 
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Joan Hunt 
Linda Putnam 
Harry Green 
Charles Flatter 



Delto:: i:^ \ larre ^_:rov;i^o E*=r;te>^n city. The suburbs ol' Deltoi. co.:t.:i:i 
:.csutif.ally ]:eot. e:-rpensi'-e :.o:'.6s. As i*i .^ost cii:ioc thf- bul'.di:..-^ '-i: d h.-.?^G 
oocc:^.^ lesc J.:::r;rooSiYe as one rie-^rs the ceriter cf the city. Two hcui otcrb 
cUiSizC'S nre located in a churcii in a pert of t^o ci"cy vrhicii i:^ bot:: rcr:ido:.ti'*-.' 
^j!:d c::::::.3rciaL. T:,e ctreet:: zvre narrow ai:d the hou:i;c:S W'cl stores frc::t o;: tr.c 
.sidewalks. T. ^'^ are rovr buildin^^s r^de oi* red brick and their ccnditicn i.s 
t;cod. T>:e sho];£, about one or two per block, Lire vrell r.'-pt ^^roceries. 
restej.rr- <)ts ':nd dress shopr>. The area is dense but -.veil kept, T'.e churc:' 
itn^C'ir r old ^::d larr;^^, occl.:pyin^;^ r:\03t 01 • the. block, l:.e Fjzr.ool iv ivi o::o 
-^vi::.-: of tne G*jnd^:y school roo:::s end is cut off from th,e front office c^nd 
ZciMc:t'C-:ry j^re^iS by a lonr; hallv£:y. T:.e teachers. p^re::t^i tina chil'ir:;'. crA--" 
the school fro:>] a side entry close to ti:-:iir roo:::3, IVie facilities i;:cliu]^ 
t:j7'oe cli::::srou::.G . a kitchen, a diriin'3 . roor:i. three b&t;jroo':s p::d a b':3en"e':t., _ 

The classroo:ns are adequate in size to accorr::^odr^te the 17 to l3 children 
enrolled in eac:': class* The general appe?.rance i:: one of a-;:e :^nd weo.r. the 
v;^..!.!:: c^re a drab of f~pink and riiariied, the floor is covei'id 'nit:: v;ood-3i::"ul atcd 
iinoleui!!. Cupboards divide tne rooms into areas. The hlock cor::orG contran a 
lar^-e rur.^ sets of shelves of v/ooden blocks in good .conditio;-i ai:d sets of 
s-:elvcs of s::iall. generally broken toy cars. The housekeer)inr: corr^ers are 
-.-1^ :n-:— '1 v;lth f:u-\lt-.:rc ..-ne cf -'.1 iv n ' :n : 1 . . ^. 

rofri>;vrrr our . uisn cupooara, lovr zoolo^ ci-:k. l\-:o ci.v i ;.:"hy ;^';?.is and :;xrf'oi*. 
Tr.e plastic disncs, di-ess-up clothes and dol .s acci^::niiv.yin*r rJies.-;: r-rcris ^•.''evc 
^h'M-hy sparse. There vore ::::.:^11 b::;y:o:;^ ■ ,r n\ ; ch-.'.r/ f .-r v .* 

cor!:e'r. the books are old. torn ar 1 :::ostly the s:;::}ll i;:oldon book '-r-'ivict:' , ]';?■■'•: 
T'hl'-^n 1-- t-^n jviJdlo of the roons ccn-cv^in: : "';'p5r. .vo: s."-: :.'s r-^ire vi/ll 
■;S old ■.;aja:^inos for cuttin:-. Tiie v;alls held charts of pictures cut fro::: 
r'.::-j;azines and pieces of children's art vrork r.atted on lored paper. 

The teachers have had training in elerventary education and n.ave worked 
in the Head Start proesrair: for several years. The pro^ra:^. e;r:plo5^s .?.n 'aide in 
eijcii classroo.T: as v/ell as ^'foster gra^ndparents."' On sor:;3 days volunteers from 
trie co:nir;anity may help out. 

Tne vvo.rr^^i encouras^'^ :::otor develop:::en*i:. lan^r.-nj^e' and concept developrx^nt 
r^iyin^ on a. certain a:?:Ount of self-selection by t^>e ch;'lnv^:n. T- a chil;,^ 
• .«/dnles are 'divided to provi^^ie ti:;.o I'/ r activi-:;io.7 . 

7:30 - 9:00 A.M. Arrival, free play. 

9:00 - 9:30 A.M. ^ Breakfast (cold or hot cereal, and toast). 

9:30 - 10:00 A.:-I. Large irotor acti"/ity in basement. 

10:00 - 10:^5 A.M. Free play 3n classroom. • 

10:U5 - 11^:00 A.M.. Clean-up ro4:;n 

11:00 - 11:10 A.M. Group les^ofi (i.e., verbalir.ation lookin^: at a chart) 

11:10 - 11:30 A.M. Gai^ie (i.e . / i-usical chairs), or 

- - 11:00 - 11^ 30, walk to nlay^^round. 
11:30 - 11: ^'^5 A.M. •Storlos- 

11:45 - 12:00 ?.!.:. Liir^2h nrorr- -^vion. ■ 

12:00 - 12:30 P.M. Lraich ' - 

1^:50 - i;30 ?.M. Ih;P 0:4 o-^^i!..!:: cI: 



THE CASE OF SHERMAN P. 



BlrthcTa^e: January 22, 1968 

Sherman is physically well-developed ar.d about the same height as the 
other four year olds in tha class. He is always in motion and is well co- 
ordinated. His facial exT ression is generally lively with a teasing grin 
and sparkling eyes. His speech is indistinct. 

The teacher remembers Sherman when he came to Head Start in May at 
age 3. She said that he was then "dependent and has since become very in- 
dependent and problem solving*" She characterizes him as "slightly spoiled" 
because he is an only child, and as preferring to play with only one child. 
She says he will defend himself if struck at and though he is generally in 
motion, she says he does have the self-control to stay at a task and con- 
centrate. She sees him as a happy child. 

According to his young and attractive mother, Sherman's early develop- 
ment was "normal" but "slow walking." She thought he started walking at 
about la years, and that he was talking before that. At home he plays with 
older children (10-15 year olds). She disciplines him with spankings and 
warnings and feels he tests for limits always. She thinks he is better be- 
haved in school than at home. She says he enjoys school and has learned 
songs, ABC's and numbers. He talks to her about the other children and likes 
to bring work home. 

Sherman's concept of self and world . 

Sherman is active and aggressive, his expression is happy and his 
laughter constant. He is curious about how the world works and manipulates 
both t>eople and materials as he seeks to unders*:and. He gets involved in 
teasing and romping and often ignores adult intervention. He enthusiasti- 
cally joins in class activities: songs, games, and lessons. He seem con- 
fidant of himself and sees the worl^ as his playground. 

From the January visit. 

Sherman pours water on his friend's head and some suds on his own. His 
friend does not react and Sherman pour water on his own forehead. He 
squints, frowns and pouts, wordlessly he tries to wipe his face with 
the plastic apron but is unsuddessf ul . His shirt and face are soaked; 
since he has on big rubber boots the puddles around the table do not 
wet his feet. He is laughing and intent upon what he is doing. Except 
for the wet face grimace, he seems unconcerned about how sciked ne and 
the floor are. When D. squeezes o fish and water strea.ns out and on 
the floor, Fhenuan gives a quick half -in':erested glance and a noncha- 
lant "ooph. This turns into a game with excited, raucous laughter 
as each taunts the other to squeeze \/ater in all directions. This 
cont'nu^is for two minutes, once the aide tells him not to splash but 
they take no notice of her. 
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Sherman wan'^ering and finds a drumstick; he walks past another boy, 
gets a sparkle in his eye and a teasing srail- on liis face and taps the' 

awayo Sherman drops the stick and goes to the dress-up corner to put 
on a firechief hat and sit at the table. In ^ niinute the boy reap- 
pears and Sherman tries to his him again,) , 

Sher"^;an jdins the group of childr»-n sitting on a table to sing. He 
suggests che ABC song which he sings once, straight through from A to 
Z, before the others join. His pronunciation of many of the letters 
is indistinct. 

,The aide is getting the nap cots out. Sherman comes running in the 
room and imuediately jumps up and down, arms extended, on his cot. 
The aide asks him to stop, he shoots a quick, testing look in her 
direction and continues jumping for another minute. He has a big 
grin and sparkly eyes and is oblivious to the aide's plea to lie down. 

From the May visit: 

Sherman and D. started to race. Sherman said, "I can beat youl" 
However, D. won the race. Shermen frowned and commented, "You 
cheati" At this point the teacher called Dv* and Sherman over to 
her. She asked, '^Vhat were you doing?" They replied, 'Ve playing." 
The teacher said, "D t : run in the room." The boys walked away and 
then started to skip ^ id yelled with each movement, "Skip, skip, 
skipl" The teacher again called to ::he boys, saying, "You'll run 
into each other I Go outside anci skipl" Both of them ran toward the 
door. Then they turned and ran back to me to r:^e to ask r.^ to join 
them. I went outside with the boys. 

Sherman and four other boys were skipping aiid screaming on the black 
top. Sherman's shoe fell off. He came ovor and asked me to tie it. 
He said, "Tie my shoe I" He placed his shoe on his foot and then 
raif^d his foot to the front of my chair. 1 tied the shoe. Then he 
ran back to play. 

How othersr see and feel about Sherman 

Sherman's mother is accepting of him and proud of the way he can hold 
his own with older boys in the neighborhood. At school his teachers seemed 
to enjoy him and were patient in assisting him even though he would fre- 
qviently Ignore their directions. 

At the water table, Sherman squeezed the plastic bottle. Bubbles came 
up. Sherman yelled, "Teacher, teacher, lookl" The teacher looked and 
smiled. Sherman put the bottle down and picked up a cup. He made 
bubbles in the bottom of the cup. He yelled each time, "Tencher, look I" 
Then he would bring the cup over and tell the teacher, "The bubble 
popped." The teacher smiled each tit^. 

Sherman appeared to be particularly wt . liked by those boys with whom 
he pJays active games. He has one special friend, D. 
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SheitTian ran to the monke^* bars where iour boys were playing. He 
cliabed and jumped. again asked me to join in. "You jump, too 

— it's for man's!'' When I hesitated, he yelled, ''Look, Mr. Greenl 

Cai* yOu do tliib Ltick?'* I complimented him and continued to observe. 

I 

Sherman ran down the slide. He landed all sprawled out. He ^ot up, 
brushed himself off, and got back into line. Several children went 
down whe slide on their hands and knees - head fi" Sherman watched, 
and then tried it himseLf . The children started ^^^ng down the slide 
, I I with D. D. and Sherman came down the slide with their arms around one 
another. D. hurt his finger as he landed. He ran over to show the 
teacher. Sherman looked on. 

Developmental Tasks and Style 

Sherman has been working primarily on his interpersonal relations with 
both adults and classmates. He has continued to develop his motor skills 
which were quite good. Even though he does not always meet the expectations 
for '^proper behavior" in the classroom, he has learned the pupil role of 
paying attention and participation in lessons. Through the yea^' his speech 
has improved and he is quite verbal with both adults and playmates. 

Sherman sits cross-legged, his attention fixed on the aide reading 
a story. She asks, 'Vhat do you say to your mother when you see it 
snowing?" Sherman says, "Snow comin' down." The aide asks, 'V/hat 
does she sayV" Sherman's eyes twinkle and he gives her a look as 
if it is a joke, "She don't say nothing." He then stretches out 
on the floor on his stomach, body relaxed, and listens. V/hen a 
question is asked he is quick to shout his ;:nswer. 



The aide is carrying her chair away from the rug. She tells 5!herman 
to let ..go of it when he grabs it. He unhands the chair but crav/ls 
after Her, eyes sparkling, catches up with her and gives her a teasing 
pat. He runs quickly away and throws himself on the rug. 

Sherman's style is active and energetic. He is extroverted, unabashed 
and fearless. VThen curious about something or someone, he jumps in with botl 
feet and expects to be accepted. He is confident and for\jard. From the Kay 
observation: 

After playing with the blocks for several minutes, Sherman ran over 
to me. He stated, "Look, I'm bleeding." He had a small cut on his 
finger. Several other boys heard the conversation and joined us. 
The boys each showed various scars and scratches. When thoy finished 
with this activity, they showed me their belts. Then they returned 
to their play. 

As we walked to the playground, the kids yelled, "Mr. Green, Mr. Greenl 
"I'm going to paint you greenl" They smiled and laughed. Sherman 
looked up at me, grabbed my hand, smiled and said, "I'm going to paint 
you black.'" 

Uliile playing on the black top, one of the boys found a dead baby 
bird. He showed it to several boys. They ran and got the other 
children. Then, all the children yelled, "A dead bird, a dead bird, 



a dead bird!'' Sherman picked up a stick and hit the bird like a golf 
ball. The children squealed • Then they returned to their original 
activities. Shernian aslccd, '*S., did you sec the birdc? One V72s dead 
and one was alive!" D. answered, **No, they was both dead!'' Sherman 
did not respond. 

Adjustment problems and assets 

Since Sherman is very uT>inhibited and the school encourages free ex* 
prefsion, he seemed comfortable in the program. He did seem somewhat frus* 
trated in looking for the boundaries when he gets over-excited and no adult 
intervenes. His indistinct speech was sometimes difficult for adults to 
understand. 

Sherman's personal style seemed to be his greatest asset. His good 
motor skills, his ability to handle himself with others, and his interest 
in learning are positive aspects of this child. 

How has Head Start helped and what more might have been done ? 

Sherman has been provided with children his own age, manipulative 
materials and the freedom to decide his own activities and relations with 
them* His concept of self seems to be that he is capable and able to meet 
his Interests within the Head Start envlronuient • The world appears a place 
that gives way under his influence and force. 

In order to develop some self ^-discipline some expectations could be 
established by the adults« Sherman was oltcn very free-wheeling in jumping 
off tables, swinging sticks and slo.shing water and no one directed him to 
cease or be more careful. His behavior was frequently impulsive. 
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hirishdate: April 2h , 196 



Harold; a short ?nd stcchy hey. is very active. He is often £:een enr:c::ed 
in oO:.e kind of activity. His enc^ryy cutput appears hoiridless: 

The cnildron are paintinr;. Harold lian pointed on a l'nr;:e pioco of p'^p'':r 
but begins -to cr.-.'jar his paint arou-nd the brush. Harold tells one of t:iG 
boys, "IV: goir.g to beat you.'' as h.e painted furiously. 

' Later, Harold ru>:s into the roon while wearing his paint apron. He 
tia:^X)lcG on the floor with two boys who are playing with ;^uns . He ;::oes 
over arid -^yets anotr'er piece of paper. V/ith paper in hand he r'uns into 
tlic hall>v;hen tne cChildi-en are paintinrj. 

Additlorial evidence of H.arold ' s ;high energy output is presented, in the 
follov;i!i{; imecdote. ' ' 

The child.^en arc 'enyaipad in se'/eral activities. Hiarold is runrdnr: 
around tne roon: with . four boys. The boys are playing with stichs '-v/A o 
plastic ?;u:ns. Harold is nolding a plastic r\un and riakiii^-^ noises .as he 
i'-::.'^ . h'r :/^i..i/.' t'-":- ' ■ 'i--'^ Cm..;: 01' t.-oy r; ' :l ::0 

ri^rald is considered to, be strona; for his h^e, Phyoicall?/. he rive's tne 
'n>:.'vr-r'.nco of aoi:._;; c-der ;:;e is not y-^t four year;; old;, hov/ovcr. ri; ia 
f,r:c:ial'!y^'ni(-;re i.:;::i:itiU'e thaii ^^the other chi].dren in ms yrou}). 

■h\ro.:.d :.a:i^ an ^ylder sister v;ho attends He^^d Start ahcl a youn:"erv ::i Mi:. ; r,, 
:::>;':e. Altnoihn: ooti; jf^^j^ents v/ork. tiipy have indicated a stron:;; interest in t':e:l r 
Ci:iid.ren*, s Head Startllpro^ress . _ , 



M:ano of ^elf airi wo;\rld 



U.arpid' sees :ii:.-;';e.W* ,as capable of coniiuunicatins his needs to othei'S v.dt': 
p;coectntion that these needs can be inet. c, o ■ 

^•^;.]Xe::: t:'e t^" - v:>r V h'\.-^d and vaispered to her i:h:^t he nad toy ■ h- 
. t">:- i:i.t'Vi'o?:'\. Tne tv h:?:^::r K':id. '"0'"i. iiaroidj I aahed you., tc r;n he for. , v; • ' - 
}'U't t-tev olac^arcc::.: " Tiw teacVior -'ot, ihr^' ';ey fro:i: the desk, wali•:■^^d t': ha-' 
hat:iroo:n and unlocked tne door. Several of tlie boys vrent into the bath- 
roo:fi \'iit]'i Harold. . . . ' . =^ ■ 

v.Anotiier exar.ple is printed., belpvr: " , 

■ The children have --one to the library. As the children walked tovr.ird tlie 
elevator, Harojkl .].o\:t his snee because his laces were iu'.tied. ''Harold did 
not notice- at first tij^at the shoe had c^^^ne off J^is fobt. Tl-en he turned 
•nn.:-. r:":n •nnahto roti'ieve t:".e S:ce. Tae l^ehO'ver a^id: "Hheve ^mo yon ;nl.;-'h* 
Harold a;nsva:-^rea./ "1 lost ;;.y'ahoei" Vhendi'^rald ~;ot to nls a n,>^, ade o 
ocserv?r tv:d^ •■•■:0 a"" aelacc:^ . T:'-:\ he held out 'a.a^ ^ nlh-^er d'v t :.*' r th'^ 
.•■•n-er\"er h.-^^v'^'' t"'-^- Vv'^ad' t' '^t ahc^e. .*n't--;\*wardr . '■:w.-;L'i n-v.h.h y." 

He tni'n{.d. y.:;\'^ ran hack -^so the :^"roup. . ' ■ ^ 
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So::.-: !^;rold*£ behavior:: appear to be des&iecl to obtain ettov-tio^^. T: is 
is underGtandubie considering uh^ t' Harold is t:r^'Geco:"d Ci tnree c:^ilcireii ii::d-::r 
the o;:e of si:-: una that botri of his parents v/orki' The amount 'of pei'ent-chilfl 
:.;.ccractio:i is probably arf-:-eted by this situation, however, evidence is lacki*:r ' 
ari to the quality oi the parent-child iriteraction. 

H'o'.-r others see Horold 

' ^ ■■ ^- - •■ . ' 

In the teacher *s viev^ Harold is able to express his desires v/ithout diffi^ 
culty. hovrever, his coirjiriuriication vith .agemates is better than his coiiirn^oiii cation 
v:it>f adults • " I ' 

llS'rold is seen as a, rather tciriperojnental child, "His teacher' reports that^^ 
rie- "used "tio nout".-^a great deal when- he did not get his wayv;ith adults. However, ^ 
these episodes are increasingly less frequent and shorter in diu\atiGn. 

Harold, .im-ps up and dovm in place and begins to cry ■.;hen--the aide doesn't 
allov^ iiira to v/rite her na:ne. After a f^evr irdiiutes he disco'itinues this 
benayior .•ind asks the aide a^ain. She allov/s ha::i 'to va^ito v/ith her r.a.^ic 
marker vhich see.-ns to please hir:i. ■ ^ ^- 

In. the^main, the children en.joy the pleasure of Harold's corncany, " 

Xne t:eac:^er" askcrd olic cixlldi'-jn to p:dr cfi' to ;:a].:: Iz^::: v:' r-:- t.'^ t'\-'^ 
library.' Harold had a partner in;r::odiate].y, A boy rt-Lndi;!^ cJ:o:.:rj to^ 
■ iiarold ";:ral>oed his i-;and s::id , ^Vh^r^ld ir vrj fri'-'n^i ." TV:^: boys r;-^;:.l/-d 
and .v/aitod for directions to star^Si the trin to the libr^^rv. ' " ' ^ 

ills peers. ' - ■ . " , ,„,.'^^ " '^^ . 

I--*- '.t^ ^ -. . ■ 

Tiie\class-'":avas -'/aj-ting outside, tlie chu^^rh for. the co:-:vr.e^rc:iial;:l:>o^ to take -v 
' them tox;,the library . -^ The' ciiildren vrore ioldi^-^-r: , tv^o.^^ o ,, 

'^three^ ^oi:?r. -.Hup,, tv/O; three, four!'''' T::iey, s:;iiled a>-id^'lanjhed :;3~^they" • 
-yelled, v[heif .the bus^'did not con^e iniiLecfi/ateiy. ^SGiric of., the ciiild^re^sat 
- on the ce:iient'. ledc^e .n^^ar the'^phurch^ .Others^^ :;:layed. on the", iron fence;. 
Harold-^^jnd his piirtneii Joined t}.ie^niltli*c p■L^^yi^:J on th< fenct%. ' T'^e!' ° y- 
Harold sav/: the bus ;e/oi::ingv }[c.n:::.d- a noir;^ li^::: a loud; inotor. His partner 
star.di::g !:oai^by, r^:^ up to Ih^rold. a^nl :^;:d i;;^. or; 'hv;].^ Ha: old -V'} 

c^tiyEi.boy s:itiled aj^d .iui-ned.. to^^.ybher^ 'H::ro]ji poipod to i;he ■6i^,snnd saic 
1 "Hey. man, .:iiere coine the bu^:!''^ o " ., 6 ■ 

■ ■ - ■ ^ "., \ ^ . . . ■ ' \ , ^ ■ 

, pCTeloT^rii^nta?! Tasks - o. ■ .-^^ o 

Harold "nas been learning ,to cohi*or:n''tq/%he^^ e>:^^^ Start-. 
Frequently "he does things quite veil, ^ Hoo:ever .'^ when ha e:-:perieaces sg:iie diffi- 
cult;^;^ he auici^ly^: responds, to encoul^ageinont ejvj. sinr-nrn't. t^ ^ 

^.:g;^|e C!?ii3ren^:.aTe hav.vn^ luj-;ch, H:^r^d.y:r: "Plei^se pass^the' ;?iU5.i:ard:" 
; ' '.Vihqnthe aide^^sits.^. do-n by hir: ha Al^f^;'o v.^n ^ t '•:o- ~oii\:^^:j^ cpnt -hv'^i^tavd 
on it (hot dogs)?." The aide iieplies , i^L don't see an;i^'' 'llarold reaches 
■over a^iother child^ ^nd 'iiahdo th.- -aiao/M::. :; , -Vyi::':.; hS:::. . 

. riLLnu^es later. Harold ::^Us;:v3 Hi...: r.*;.h ..y. .'.i.' ^> • ;v-"'I . 
■ loaiis over 5-nd-sips out of the oiip.- He iiai:;->udni^^ed an e,-:ti'a l- he b ao,;^ 



■ bearis onto th^ fork. He picks up the nllk: rrioves it closer "iviuriout^ 
spilli?;:];. then bends over "to sip r;iiik out of the'^'' full cup. He picks "up 
tiio cup a:id'flniG:-ies 'the, :r:i.lk. He is. the last one to firiic--: at tp. 
table. T;;e aide takes his placernat snd tray and thrcvro then i-.v/ ay all 
others iiave thro'.vTi their Ov;t: a:-:ay)\ Harold loans lorvard and licks sor:e 
inilk off theo,,tabie and tlien laughs.. 

The 'aide comes over and .says . "Here Ijr . Harold," 'She hands hii^.a sp6n/:e. 
"^He \-ripes the rrdlk. The aide takes the spor^se sjid vipes off thc'^'feabie. 
He then puts his chair up and runs^'off. c. 

this tiine Harold is ..able to dress aiid undress hi:nself with very' little., 
assistance..; He is able to^ recognize his firis't name imprint. He^ is lep^^cniiii?/ 
the concept of color with satisfactory progress, ^ ' ^^^^^ ' 

TheoChildren are preparing to participate in one activity by "colqrs." 
At this announcenient Harold conies out Tro.^i under the table,^quietly .p T:-:e 
"\ 'first color annoujicod is blsck. ■ Harold tugs at his sl^irt so 'tibat , the 

aide could see the black stripe on the shirt. She nods her iiead,:to hiiti 
3^4: iie^rims to ge;t in line. 

On :;:.not:.i.-r occo^ion. t.he chj.Ld ■•ad be;:n ^lee:un'' ■ ^ - nt". 

!h:rol(i^i:v;oke and s.at on his cot. Later. v/ont^ 'to'^Mrsh \'\is :'':;C:e ••.nd 
hiiiii^^^vlheti iie'TGturned.^. he ^looked very solc-in . ^ Tnc" ^:ido asked v.rether 
iiC ^anl)ed a glass of ;iiice. fii'i s 1 h:'- ■ r.r.^ J 

v^hothcr he felt well. Ho indicated yes with a ;;:v-ko of ti^e^.^he^'n . The 
. w^:nb^5;i Sj; *;r--^;^^^^^ :l4-: -i::.h a:^;:.:::::. hl:n 1:3 - 

■^^ tell' her the color c^f^^ythe^'^ello. H^ whiffv.-'^^^ T " >Aid. " - c-' ■ ' ' v> ' ' , 

v'-i . • o . h;, ' ^ ■ : . 

- mirolcl'z Style , -^-'^fe . .,0 ^ ■ 

Harold is usually ag^gressiye, and direct. l-Hid!-!, this ^pprpach does ippt?' 
produce,. t;hS desiredv:rresults;^^he r^^proups and uses a more suot\e ;%proach^ TMs 
is evidenced in the following anecdotev> ' ' . " ^ 'L ^; - - 

l-'ost^^ of the .cnildron in the^cl?^s:: wore lyin': on^tho fl^^pr, Ipokjv:;:^ at . ^ 
i)ooks "Ti:irolcf''w'is sitting c.'i' n cl\-^A:c la-'-i:^ - -^ t 0 :;J:'':k . in:::.^ afo' 

the children were, talkiiig noout the ^ii.ct.;';... ■• .-vjiv i/oohr. ' H:'i'^].d \, 
. yelled loudly... "Bin; t up!" ^Ine chiL^"!^! cwh',k:u::* t': t-i::. h-rola ^- 
^ .returned to looking at his^booh., Afi:|&i J-vevnl :.;inutes , :':hirold ir?y d-vr:^ 
a and joined group of boys wi:0 w" l'ire,|,;nni:- at^a orak tog3;yn:^r. He iield' 
his finger;; to his mouth as if to quiet the bey:;. T;:e boys paid np " 
attention to liim. At this potLnt, Haro^d'/Volne:; in the naming of the ' 
. ..last several ob^ects^ in the book. He adaed, ^"Look^ ^tj;erei^' s ,honeyco:::b ^ 
The .|^py^ .agreed. Th?^y fii#hied I'^.^-i:.': v^j^e , ' clcsf^ -ailed 
' '^the%es:c!her, ^saying, "We finished •" ^y/ " ^ r>'' : 

% _ ^ 0 ^' ^. ■• " ■ oh '^^^^^^ ... , 

v;j^ a.h;^t!nont Froblo:-:s - , ' " 

•ii, Knrold a^ppears to e^roerience so^' ^clif f: c/. i>^ rel?tinT to ac]ul;?|i. - ?er- 
" hnos this difficulty is rdue in p'n-t.t., • -:'-;:.:t-^ - tn';;t the niulf'^ /lolo f 

:ii:::f' Many of uhese ercpectaticns are r<?,i h.W:\,- :;::v:n.,cod j:han tn^r :nAla'3 



prr/sically riarold is as larj^e as most of the childreri in Viis ^-.roup, 

Assets ■ : <: . , 

Harold is able to utilize his intellectual abilities to good advan^tajje 

in triis. situation. The teacher e^rpects that he v.^H do ^vell in Head Start n 

year. In addition, he is' viewed as a source of satisfaction to his agemates 
ThQs:§ peer relations are gratifying to him. , v.r 



jiow has Head Start helped ?' .| ' '''or 'p' 



The teacher feels that Head Start has helped Harold ■ in his rela.tionships \ 
with ..other children. He is now able to share sojne of his toys snd play in a 
rather cooper etive -..fashion. ■ , 

Head Start has provided ail opportunity for Harold to use equipment and 
material that v/ill prepare him for school. Harold seen:s to benefit from the 
intellectual stiT.ulation that Head Start provides. 

VJhat more rni.^ht Head Stuart d o? 

. . ' ■ ■ Q., 

T::o adivlts iieod sor-e r:c::ist:ince in evaluatinr; th-r child ^s l^^vel.^^ of 
deveiopj^ion 0 . V/itn this additional knov/ledre the expectations of onelchild's 
perf^;rr.'-.ance vn.ll be more ccnsisten.t vrith his abilities, ■ In addition, fU?ad 
oli:rt could -nccviroz-e ^!:cre verbali-^-. oion in the ^:idii:t-chlld^ invov^^ctic;-! . ^ "i^.-ig' 
v;ould serve to i::;prove Harold's ability to co::i::]iinicate with aduit^, ' 
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Birtiidate: J'CL-.e 23, I967 



Ruth v^as riot in attends.nce at the ?iead Start Ceriter at the tin:e of the May 
vieit, ^^Center personnel felt that she had not chansed much froir: her level of 
perfonns-nce observed in January. Ruth started in iiiie prc^ra::! in September . Siie 
lives v7ith -both parents. Ruth hias a sister./ age tv^o. vho suffers fror- atrop:-.y 
of the muscles. Several a^jmts (her mother *s yoiinger sisters) live in the house- 
hold. These auiits attend high school and college, helping cut as needod. 
Ruth's father is employed outside the home. 

o 

An observer described Ruth: , 

Ruth is the lar^jest child in this class and she r^^ay be the largest in all 
three classes.^ She is tall'^and hea\^. o She spe::^l:s very clearly and well: 
there';. is. :,no ?nistaking v:hat she says and means. She' or?:anjzes rsmes ;vith. 
ot'ier children and is often quite bossy with them, and she is allov:ed t6 
behave this >:ay. in fact, the other cnildren seem to 16oh up to her. o.re 
does have , difficulty in small muscle coordination thciK-:i iiio problems -fei^e 
observed with large movem.ents. ?hysicG/^-.ly she i:.ov-jz in a coordinated 
...r- -manner.- flov.'-ever, her, lack of fine coordination is the m.ore obvious be- 
cv:u::o sne is :^:onera].iy iiu>::h a c^;:::blG chill i;V/othor :.::.y';. 

Conc1? nt of self and world 

Ruth, ;is confident and. .active ,:,^aie was involved in about ei^-^ht.aifferejit 
::i^os of ^^-cti vi ties /both; hhd ^Sth.vroups 0? children.' Occ--i---lly 
r>hc :isV:od udultsf'^for e:2jAp ±n cctti.r^ started :;ut only needed a few words of 
.ei:courf^^:e?nent . - The world is interesting to^ her and she is secure enou^jn to 
tajie .t^^^sinr- cood naturedly.h ^'^'^ ^ 

Ruth ,can:e into the room a^id gravitatcKi tp the noisy group of boys playin:": 
^\--'^wit!i blocks. She Stood beside them .vratching for about ti^irty seconds ^nid 
^ then "asl^^M in a maternal^tone "want: some, chillun?'' She was offerin;-;^ 

them the extra pieces ^f raw 'potr:itc^ from her carvin;;^ which slie had put in 
-. ' a little tin.;. -play 'dish. ^ A^coupl:j^.:^f hoy;: took piec-es^and put th:^:;: in' ' 

th?ir :::cuths. She left the roc:. 'r;hc:ut p. h:;innte later to do the notato 

prii:ti};:!g. a ' ' ' ■ - 

Ruth s:}o:vs n:reat' patierice \:ith tl^e drippy, thin paint, Slie dips her 
small potato in. the "dish ;^>d 5i:;^=hes cuul shakes it "to "remove t^-ie: excess 
"h" Siie intently pusi\es . trie painted 'potato lon.to the paper and repeats th.e 
process^ After five i^iinutes, of concontjL^ated work she pulls off her^ 
^^apron. slings It on the floor aiid runs back into tiie roo.u. . \S} 

^Micnael and^.Ruth. are in the housekeeping corner stirring >;th.e ppta.to bits - . 
arou:*!d in 'small play pa^^s. She ir- chatt;!i" and j^o^-ierly with jiim as if he ^ 
^_j.s' her child helping her i'iw 61:::. eh. " " ' ' « 




Ruth fiends a larr:e ^ old. puree iiT the ,hovi'* vk . ■•^■yi^^-: corner rj^d begins to 
pack it with_ contents . ' Sno, putL^'-^hi- a c^::..;.'. . b-i^w:;- :-,.d ^ lihe is 

-ahtne frii\:^e- of the wild .kn'o:';:^>^^''..:f vo/r: IcVl/^i.c.h::: :::na vellln.' 



but shf, is. absorbed in her activity and pays ,no attention to the:M. Vr-.en 
finished she hikes the piirse up on her shoulder, tuckin;^ it u^ider her 
ar.m. She goes off on & stroll arou>id th.e roorri with' her purse. 

a ' . .. 

While drawing a ^'farm" on the chalk board with her teacher. 

After some experimentation Ruth discovers she can^^-'i'di^aw rabbits which 
satisfy her. She axa.\!S a big circle aroujrid one of them she iias drav.ii " 
and challenges, "Hey, Ms. M. , 'let me sSeyou make one of these I zja.de, 

On another occasion she asks hei"0 froin an aide. — 

Ruth joins the group of children mailing feathers and headbands from:: 
^construction paper. She, iinniediately asks the aide at' the table, "Do :nine 
The 'aide gets her started, shoving her hovr to fold the paper ajid cut on 
the line. ' She proceeds vrith-> competence <,and interest. 

She i^,^i^^ready to tape so:7:e, of her featliers together a-nd gets the tape fro.r^ 
the aide. Reggie tries to pull it avay frora her and the aide interven.es 
on~Kuth^s behalf - Siie, ecntinues tracing, feathers and directs the aide to 
her success J, iy-'Looic, Ms.. 'T. J^/now." The aide aclciiOi^Ledges rier vori-: ^vith a 
smile. ' ^ • ' 0 

^/ith the class dm^ing exercises. - ., ^ 

'I'he clas.s is getting ready to do exercises on the floor. Botli cliildren 
and teachers are takinr; off shoes aiid :::iiki?^^^i .iokes. The teachers are 
teasing Ruth aboiiu hovr :nucii, she nco:^.s :::xorci::e and she^ hac()bei:t jr;-bo 3U>'e 
to participate. "Ruth'' talzes it rood. >:stiu'Od-ly iv/.d sits do-.m on the floor , 
legs spread. ^-:She lesjns for\'rard, puttin;]- her face to the' floor. Shel ls 
one of the few children vho do /the exercise correctly. ^' " " 

The aide - 'ivho ' is built hea-^.r and -round like Ruth -has "difficulty d.oing the-^ 
exercises ' and is joking, about: ^ Sh.e u:nable to get up fro.r. orie j^osi- 
tion an^d Ruth goes .over to help her. laughing. "Then she sits ui: with her 
a^n thro^fii co:nfortably aro;.u-:d M^v. T. 's nccx.,; "Ruth is rc^lli:*g on^th? 
floor '-in another minute and trying to st^:.rd C:v her hend. T.;e,,!ien!: ::-i'uit:? 
she turiks onto her stbz..?^)^. Ij.fLo i'::*;-*: i^^ihin'Pier ^r.':. -/-nhs thcn''!ft 
ner hack. Her body arched, sho^'^roc^ks bi-ci^ nnd fctlv. 



l:^dy conti^ol and she has no difficuluy vrith it*' £::c'is one ,pf 
agile chlldi^en in the .cl2.ss despite -vcr '.:oi/:ht. 

others see Ruth ' " '^ 



Adults at the Center have a positive vie;r of Ruth. The teacherc>convnented: 

^ ' ■ ■ " "'It;' ■ \ 

Ruth hafy excellent ability to give verb?f?£ directions;' shejalso^sgives 
explaiOatlons for why things hacpviii: shci i^^ s:-lf-snf ficii^nt and i:3 ^ble 
to solve r;:C3t of her o:ra problc::::^. SVie onV aSk.: f:r h3lpfcfi.^:r iri^e ]\:^ 
tried to do something herself. ' 



(f Ruth }u;ovs a lot atid likes to leara. She can't cat vlth scissorG like 
the other children; she iicis difficutly vrith rnyjnipulation . She has 
never been a discipline problerr.. Her only trouble is vrith David: he 
^> - , can vTTite his mir,e, dnd the fc-ro conpete against each other.' She is in 
the upper one 'fourth of the class in r.iaturity. 

The children in the .classroojn appeared to accept Euth and enjoy her 
con;pany. 

'■' • . . • 

Ruth i'S pla^Ang with four boys. They are playing .jail with C-clamps beting 
" ; 'used as handcuffs. Ruth has a^^^^lainp over one vnrist, 3}^:e is thro vm into 
.jail and: crawls around on the floor. She flinr3S the clarnp away. Tiie.bcys 
v/ander off and she .still remains lying on the floor in jail. 

On another'' day: , ' ' a '' 

o % ^ .. , '(1 

^Ruth settles herself in a chair near a group of playing boys and coaxes 

a tissue from the maSs^ in her purse. 'For two minutes sh.e divides her 

attention between watching them and blova:hg her nose, 

Ruth rj:ts uv> and brin:;;s a broo::v to the area i-nievo the boys ere vrorkin/; 
tellii?^, fnerri "rlo, that'^s dirty, got to cr.reep." One of ti:o boys, goes to ^\ 
her purse on the" chair and tries , to i^':ike her tis£vae5 twi.ce she soys ^'got 
off" and ho leaves. She pushes the bloci';-; arou:d :;i'i:h hoi* broM for 
about thirty "seconds ..^^gives un and, sits bac]-, down ^ to blov; her nose. 

^- ■ ° ' . O, ' ' . ~' ,■ ; • 

Dcve].on;::ental- Tasks and Stvle - 

^ ~ ^ . f , .y : . ^- ^ 

• Ruthiwas v7orking to develop her^ rr.otor skills althojj^gh she ez-rperienced sorae 
^^''difficulty with f ine. control o She has beeif successful in d:iveloping positive 

.intei'person^al relations with bcybh aArlts and classmates. She spent liiuch tiina ■ 
^playing out the fenale role'^of ''^the ^mother." i> In relation to sch.ool activ:i!ties 

she has. been learning ]iow^ to behave as., a student. ^ 

o 11:05 Teacher sin|s, "J^ryon IcnovP ;-::r.:.G ti-o;,it is?" etc. .. "Time ^to. 
^' clean our roo::u " Ruth goes over to t\^2 cut-paste table, puts scne scrnps 
in tiie wastebasket; puts ln:Lo:-\ pa;"^":;v; ji-r and c --rries- ^t:;e jar ::iL'ound. ' 

11:15 Teacher ^sings^;, "Do you know vmat ti:r:e it is?" .,ej:c, 'Ruth answers 
^ '■' singing. "Tii^^e to -inake a circle." The teacher ..smiles and sings it 
waving her hand in time to the itiythja, .,.c>- . o 

.- ■ ^ ' . . ' ' ' " ■ ■:v"''^'' ■ ^ ■ . " ^ 

' ■' ' 11:20 Teacher -says 5 "Mrs. (Griondiribther Aide) is^' going to read a story. 
"^'Ruth runs^over and sits_ doim Indio.n x'a^^hion. VPnile the other childj:en 
... mil around, Ruth remains seatc-d:.^cii-id cuiet. 

^ ■ ^ " y' "■ r\ ' ' ' • ■•; v.. 

. 11:25 Ruth has. rernaint^d yjulet Jsitti;-;' She . is ^^kneeling^and 

sucking on her fingers, '^iie ^^y^h^'avs'^ oi;-:: l.h the story "an.i activitlq 

though slie dqesn^t offer ""to rsd'^'x\xf'. i^M^ ynrtleip :^te or a% to put up a fish 
as i^iany of the^ther chiidi-on i-re ^Trl,:..,;, / 



11:3? Mfiith lR=;vef; r.h?v nirnle for tho fi?;nt tj.:\a and roes back to tbe 
teacher and says,. *'Let :'\e \rrite ?riy' n^c^i.e/* The teacher 3ay3 , ''In a 
riduute;" then when the story is over the teacher say^, "No-; evcr^rone 
/70 zifrn the roll so ve'll' lnow v;ho is here;;i" Kuth r^^is over to ''3i::n 
in" and writes what looks like AAZY. i\ ' 

Ruth's ''style is confident, vjithreatened and caLr^. She lilzes to succeed 
and sticks with an activity until it reaches son:e kind of co:):pletion . Her choicef: 
were deliberate and. she evidencea interest in Lhe world around her. 

Ad.iustr:ient Proble:ns and Assets ^ 

Though Ruth is very roui;id and ovenreight she is active ar.d seeins to partici-o 

pate in all acti^/lties. She v.-as secioi-e. also, about pla:/in^^ with, the lar:3ely 

all' boy class. There were no noticeable difficulties. - 
. . ^ . - — ■ •• • 

Ruth apparently functions.. very independently at }^.c}":;e (answer to teacherls^^ 

question, at ,stor;>'" tine "I go dovrnstairs £.nd get breakfast or. iry ^ov:i'') and tliis 
G.'jj?ries over to school Un her selftririotivation. 

How has Kead Start jiolned and what :?:ore ?:i i~ht have b een done? 

Rutli is a re s our cefal 'child av^ fi::^'^ a :;:;:.vitic.- -/hich ^Int ?ro:^ t her. Th"!* 
'C'juQ c>i' sti'UCGure in this particular pro^i^a-n se^;;i;:v:a "oo oe a i^oi'U oxpori^:^:^ce lor 
Ruth. Vn-iilii other cliildren ro::.pod and, played '^chase" or tlirevr blocks /.y?he was 
:-i;jle to chircover ::rowt;h pro:::oti*--;; -r-c i;iVl ti'V:; . Gho re-rjircd inhoy ^ct ' :vl ^ vt. 

fx'or:". Center nerscnnel in her efforts. g " . 

■ ■ 4- ■ ^ ^ - " 

It is possible that Ruth cpiLJ_d have benefit e:I frc::\ !.'.ore:^ch':;llen:7;e in the 
cornitive area. It woula ?^so appear^ that she .::'3y be in nec:fd of so:::c physical 
attention in'^relation to her weif*ht. h 



THE CASE OF RITA K. 



Birthdate: April 17, 1967. 

Rita was described as physically well developed, tall and well-proportioned. 
Her movements were dainty and cautious* She held back from boisterous activity. 
Her expression was generally serious and she watched adults for clues to their 
moods before she herself acted. While she was inclined to be passive in group sit- 
uations^ she would take the initiative in some play activities with her special 
friends. 

The teacher has the children sitting on the floor, grouped together and facing 
her. She asks thera to find their name and identify the color of their paper 
cone on a chart she holds. The children excitedly call out several names and 
colors at once. Rita sits during the game, open-mouthed and passive. She 
watcher the other children but does not speak up until 3 minutes into the 
game she cries "Heyl Miss D. , where's mine?" in a hurt tone. The group is 
noisy and the teacher tells tham to become quiet and "sit like Big Chiet 
Indian." Rita becomes still immediately, folds her legs, puts her fingers in 
her mouth and chews her fingernails. When another child touches her knee 
she pushes her aside, saying, "Your .hands are cold." She watches the rest of 
the game silently chewing her fingers. 

Miss D. announced, "Time for musical c!iairs," and everyone runs off to let a 
chair and bring it to the rug. Rita continued to sit on the rug chewing her 
fiav;ers. V.'hen asked whether she wauted co play she shook her head, ^ot up 
and moved to tVie .side of the ru^ wl^ere she stood with bar arms folded and 
stared at the others. S*ie watched the game from the ed^e. 

Rita quietly asked Miss D. if she could play the drum and then' sat down to 
wait for the turn she was promised. 

Rita heat the drum which rejiulates the walking; and stoppinj^ for musical 
chairs, iter face was animated but her rhythm was slow and controlled. After 
two turns they set up the chairs for arkOther game and the teacher sur;gests 
to Rita that $5he play. 

She passively joined the game, walked slowly around the diairs and was the 
first o;*.e "out"' because she ricved more slov;ly ti^an the ocliers. She moved to 
the side and sat ''rinning, body relaxed and har;ds ir. lap watching, the others 
finish the game. 

Rita tells Sally and Georgia, "Miss D. said to clean up the kitchen." Rita 
puts her artn aroind her friend and leads her with her. The three girls 
begin putting away the housekeeping toys. When the others wander off Rita 
continies the job alone. Slie is meticulous about details (i.e. wrapping 
the cord precisely around tlte nandle of the iron and stacking the dishes in 
even, straight piles). After about three minutes alone, she goes on a quiet 
tour of the rcon again. W-.en she scops, she, stares at children iuteitly, 
her hands resting on the belt of her dress. 



Pita lives with her mother and her younrer sister a^^ed three. Her mother 
described as **yo'-^^&» warm, and attractive" was pleased with Rita's progress 



since entering Head Start. (January visiw). She reported that Rita attempted to 
teach her sister things she learned at school. Rita al55o has an older brother, 
a2,€d nine, who lives wit!i his father. Rit«i frequently talks with this brother 
on the phone. 

Rita's mother reported her development to be norn^al with no apparent health 
problems. Rita's teacher saw no health problems, but expressed some concern over 
Rita behaving as though she were *'tired*' on many days. 

Rita^'s concept of self and world . 

Rita seemed to view her world of the classroom cautiously and watchfully. She 
appeared to have little confidence in her ability to interact with more than a sin^ile 
individual at a time. This was especially apparent in her interaction with class- 
mates. She seemed confident and attempted to lead when the situation called for 
"lady- like" roles such as housekeeping, clean-up and telling others of teacher 
expectations. Rough and tumble activity was not for Rita. Even on occasions? when 
she was on the threshold of "having fun*' she would catch herself and terminate the 
activity. 

After the story Rita sits on the rug and Fred, who is rolling arr nd her, 
stops and takes a swipe at her back, playfully. She swipes b?.;k in the same 
spirit and pursues him with a short laugh. They both thrc* themselves on the 
floor and tangle their feet together, laughing and tea? ,ng, their eyes meeting 
in merriment. As Fred attempts to prolong this gam^., .Rita moves off to the 
side and stands alone toyin.r. with the belt on ho: dress. The "Grandmother 
Aid'* organizes a singing game which Rita jo^'-^ after three minutes. IVhen 
'Vheels on the Bus'" is suggested she sin^s it alone, half-heartedly, part way 
through she stops and sits watchinj^^ some other children who are across the 
room twirling* 

Rita sees adults in a different fashion, although her behavior still had the 
flavor of one-to-one exclusivcness. While Rita was quick to follow her teacher^s 
directions, she enjoyed "verbal joking" with Miss. D. Other adults were seen as a 
source of pleasure and her behavior seemed to indicate that she expected them to meet 
her needs. 

A teenage girl comes into the rug area to read the children a story, Rita 
moves close to her and sits cross-legged, chewing on a small bead and her 
fingers and liste'ning^ intently. When the story and discussion are finished 
(about 5 minutes) Rita speaks up, "Read it a^ain." She moves closer to the 
girl, rubs and picks her nose absently and waits passively for the story 
to begin again and the movement of the other children around her to quiet. 

Occasionally, Rita was very demanding of Center personnel: 

Rita sits with the others for a snack. They help themselves to juice first 
and the pitcher is empty when she grabs it. She addresses a very angry and 
aggressive command to the aid across the room, "I want some juice, girl," 
Her wish is granted immediately and she sits eating her crackers and drinking 
her juice until her mother comes. 

Of t!ie activities available, Rita exhibited most pleasure and confidence v;here 
verbal skills were involved. (Listening to stories, discussing picture charts). 
She also \;ould become involved with solitary activities such as drawing, printing 
and block building. 
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Hov others vie'^ P - 

Aisa L*» 'ler teacher, sav Rita as "a tnature child u-lth rood conversational 
sjcills She is sometimes ^^ossy* with the other children. Rita seems to be 
sorocviihat of a "loner with the others." However, in terms of fidult expectations 
for the following of routines » Rita was "no probleml* 

Most classmates "pay little attentir to Rita," Evan those "special friends" 
with whom she initiated activities tended :o leave her to herself after relatively 
short periods of time. 

D evelopmental Tasks 

While Rita has had some difficulty in establishing herself in croup inter- 
actions she has made pro£ress with other tasks. She has been developing her motcr 
skills: 

Rita is painting at the easel. Her first picture is of indis tinp,uishable 
colors running together. Her second has two figures, each with a large 
round head, round vacant eyes but no nose or mouth. Arms and legs are sticks. 
I She gives her whole attention to hi^r painting, and two or three times stands 
back to look at it... 

Rita pushes a wooden wagon. She smiles and calls to Georgia, She chases 
Georgia, smiling... \ 

Rita has continued to build with the blocks in the corner while others 
play around her. . . 

She has established interpersonal relations with adults outside her family 
and has learned the expectations for student behavior in the classroom: 

Rita has gone .^ith the teacher to get the water. She came back carrying 
the cups with a big smile. She immediately sat on the rug, crossed her legs 
and waited for her cup of water, 

Rita and Georgia come over to me (observer). Rita pats my shoulder and 
points to their building in the play area. I compliment them and they both 
smile. . . 

How has Head Start helped ? 

Head Start has provided a facility where Rita could work on her develop- 
mental tasks. The nature of the program required that, Rita initiate the be- 
havior that would result in success. In some areas Rita was able to do this. 
However, her cautious, reticent style has probably stood in the way of her making 
the most of these opportunities. Her teacher and other personnel have given 
her support and acceptance which has been helpful. One is left with the im- 
pression that she could have benefitted from more encouragement in risk-taking 
and group involvement. » 
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The Ca'se :f?r 

Date of Observation: February 22, 1972 
Place of Observation: 



scription o f ^Cominunity - ' is a resort cormnuhity' 

sii ..iCedt'::t^cn . on th^e Gulf of Mexico. Most the parents , 

of Head Start children are employed by the military bases^^locate.d in that 
area or by the resort hotels and motels. 

Description of the Program -- Three Head Start classes are held in the 
Child Development Canterf which is next door to the Community Center. 

The Child Development Center, is an old, , one,-story , frame building. Each 
classroom has oce teacher and one^ aide , ■ Thbre are seventeen children in 
each of the classrooms Where the observations were made and there are nine- 
teen children in the tfiird classroom. The Child Development Center has a 
kitchen and a cook. 

V The threef;classrooms have their own entrances . All of the^ rooms 'have 
a great deal of light from the three windows^ on o,ne side of the room and a 
window near the door* The floors are carpeted with worn blue and green dotted 
r ug s . One wn 1 1 ha s ho o l:.s for coats. Re d a nd blue p 1 n s t i c ma t s are piled i n 
a corner for resting time. Throe shelves hold all the toys and books. There 
are two tables, one- clock, and a. se'-^arate bathroom. The bulletin .board has 
'^.^d^ll of the childrens^ names, and clieir syinbols. 

The o^'tdoors I playground has a fenced in sandy plot with three t^lrcSj four 
' large'vsectibns of pipe, and a slide. Tlie remainder of the p'ayground, outside 
the fence, has ^tall pine trees, four see-saws, a swing set, and a b lack- top .,;v:.j 
with bleechers:£7 - - "^''-^'^va- / ■ ' ' ' . " '.J'. ■■. ' 

Low income housing is across the street^rom ?sthe Center . , , 

Description of the Classroom'Schedule ; 

■ . ;. ■ 'si ■ ., y- " - . " '■■'4' • ■ ' 

. /p The classroom schedule ,as as follows: - ^ ' 

- J"'- / 8:00^--9:00' EreakfasU L Brushing Teeth, I -o" ' . 

■ ^- ,' 9:00--9:15 o Planning Time -^^'^ ..! ' 

^ ' " 9:15--9.:45 Work Time , ; ^ 

9:45--10:U0 Cleaning and: Evaluation . ^ " 
' . 10:60--10:15 Group Time 

ld:15--I0:45 Activity Time , ■ . 

o 10:45--11:00 Preparation for Lunch ; 

: 11 :00--12,:00 Luncrh Time ^ ! ^ ^ . . . 

- 12:00--12:15 Break 



,0 

12:45--2^:00 Nap, Snack, Dismissal- 



r2:15--12345 Circle Time 
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Curoulative Record Information on • 7 • was born on March 

24, 1967 in ' He weighed 4 lbs. and 12 oz. has 

an older sister, age six, who takes care of him while their mother works, 
and an older brother age five. is four years old. His niother is 

employed as a dishwasher, with an annual income of $3,620. The family 
is on welfare. 's father does not live with Che family. * 's 

mother is 22 years of age and completed the eleventh grade. 

is reported to have ''an average developmental history." He 
is average in height, but above average in weight. 

Telephone Interview with .'s Mother - Reggie's mother reported 

the following information: walked and talked at the age of one 

•year. However, his speech was not plain until the age of 18 months. 

was toilet trained at 10 months. He was a pre-mature baby a 
seven month baby. He had to stay in the hospital a week after birth. 
At the present, has no physical diseases or disabilities. He is 

in good health. He sleeps eight hours a day. "Sometimes he eats alot; 
sometimes, he don't." 

gets along well his brother and sister "sometimes". He 

has lots of friends in the neighborhood. He prefers to play with children 
older than he is. is good about sharing. Whenever is 

spanked, "it makes him mad. Sometimes he cries and sticks' his mouth out.'* 

's favorite toys are football and special coloring books. He 
likes cowboy pictures and Daniel Boone on television* He sees his grand- 
mother often. 

• loves Head Start. "He loves to try to write. He tries to 
tell his sister how to do school work. There has been a big change in 

since he started Head Start, but it's hard to explain." "As for 
the future, should finish school and maybe go to college. He 

can decide his own work." 

"Right now is like a little Teddy Bear loveable." 

Teacher Perception of - The teacher reported that at first she 

could not understand half of what said. However, now his speech is 

much better. When he just started Head Start, his feelings were hurt 
easily. With time, he adjusted and learned to share. He always plays 
with trucks and cars in the Block Corner. knows most of his foods. 

He keeps up with the group and gets along well wich everyone now. 
likes alot of praise. 's mother works, but "hjr house is clean and 

everything is in place." 
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Anecdotes 



' The teacher asked, ^VheT:e would you like to'^woirk today? ' answer 

ed, "In block cornerl" He moved to the bloSk corner with four boys and one 
girl. First . . played with a red fire truck. Then he put on a fire- 
man's hat and a pair of sunglasses. One of the lenses fell out of the 
glassevS 'so he removed them. ^J^or several' minutes , • : tried to fit^ the 

lense back in the frame. He rlnally succeeded, and put the glasses back 
on. Next put on a man's red vest. He removed' the glasses and put 

them in a pocket. Again he put the glasses on and removed them. 

started to play with a truck. He stopped and took off the 
fireman's hat and vest. He sat on the rug and picked his nose. 

crawled over to where a boy was building a road with blocks, 
crawled on top of the blocks. The boy yelled, "Get off thati" 
got off. J He found a truck and put unused^, blocks, into it. 
pushed the truck and made "truck-like"sounds . 

At one point, . ^ sneaked a couple of blocks into , his truck, . 
The boy saw him, grabbed from behind aiid said, "Hey, mani Give 

me thosel" gave up the block and started to push his truck again. 

During all of these activities, . • played alone., - , ' ' 

The'teacher asked the children to clean up at clean-up time. All of 
the children "except placed their toys on the shelves. Finally 

' placed his truck on the --'shelf . Then he walked over to a vis.itor who 
was writing, ' . - ' :said, "My momma knows how to* V7rite I I'm going to 
learn how to write, tool" At this poijit, turned and ran off to 

wash his hands. . " ^' ^ 

. '-^v ^^"^^ visitor. He touched his pants and asked, 

''^7hat'^s irfe-^our pocke-?" The visitor answered, "Money and keysl" 
felt the pocket and smiled. ' '^^ • 

" The teacher held a hot-potntoe timer. She asked the .children where 
they had been when"" they .were playing. The children were expedited to re- 
spond before the timer rang. The teach'er wound the timer. grabbed \ 
it andc:>said, "I was oyer 'there and over there and over there I " . The bell 
on the timer rang. '. passed the timer to another child,. 

The childriah were putting their coats "on to go outside to play. o 
put on his coat. His collar was half up and half dov;n. , ; i did not 

notice. The teacher asked, '^7ho's going to take care of me outside?"^ 
and all the other children yelled, "I willl I willl I willl";, Thea they 
'all went outside. ^ 

On the playground, ■> ran over to the teaj:her and said, "l climbed 

all the way to the ^top of ttj,e pole and flyed downl" She answered ,^ "Let pe 



see you flyl" flapped his arms and ran back co the ojle;. 

/ - . As i ' climbed the pole, two boys and two girls watched. 
When he reached the top oft-the pole, they threw pine cones at him. / 
slid down the pole. ' ' ' 

. walked up to the visitor and asked, "Are you my buddy?" The 
visitor replied, "Yes." questioned^, "Do you have^a car?"' Before 

the visitor could respond, a boy stand ing'^next to f was hit on the 

head by a paper cup which a third boy had thrown-. " t and the boy who 
was hit chased the third boy and hit him back. Afterwards they yelled, 
'*Teacher, R hit me I" The teacher put her hand on R. "'s shoulder. 

As the teacher was telling the children that her son had written her a 
letter, she said^ "And Ch had a message for you children. He said for 

you to be goodi" answered, "I'm good I " The, others said, "i'm good 

tool" The teacher said her son attended a big ischool. replied, "I'm 

going to go to a big fat schooll" 

At lunch, the teacher asked ' . to please eat some of his stew meat, 
put some in his mouth and wrinkled "^up his face. He cheved and swal- 
lowed. CI , seated next to . announced, "I*m going to get another 
Mainal":^' . . r said, "I'm going to get another mama tool l"m going to live 
■in two housesj" "^e chiMren then V7ent°back to eating. 

stared at ^himself in a mirror. He said, "Hi, hi, hil" Then he 
giggled. He waited over to the visi^tor, and patiued his har.-J. Next he v:alked 
over to the girds,/ table. He looked, "but said nothing. Suddenly he turned 
and pretended to shoot another, boy v:ith his finger. ^walked over to 

the place where the garbage was piled. He sal'd to himself, "If you eat(9that 
you'll get fatl^ . ^ \ 

At this point the teacher called the children to circle time, 
joined the "group. V " 

Cl " and were playing horse and rider. was i the horse. 

He pretended to buck and Cl ofell off. ,3 ' 

■ . ^- ^ - ' . ■ . o 

When the teacher asked, "Who.'s going to help v;lth the.du.st pan as I f^eep? 
sweep?" The "^boys gave up their playing and went over to^help the teacher. 
Both boys' got dust, pans and held them for the teacher. The teacher swept. .■ 

• ■ ■ ■ . 

As the boys talked about girl friends, said, "I got no girl friend 

The .boys continued to talk. 

During rsstjperiod, the children lay on. the floor wiggling and squirming. 
: v/as the last to lie down. He.: situated himself next to the teacher. 
^The teacher, noticing . ^'s shoe - laces were undone, tied ' them for liim. 
After this, ^ /pulled up, his knee socks, and carefully rolled them down 

to hiS: ankles; 

' eiite^'ed the bathroom and st^^yed for cibout five min'iites. He' care 

out^flinging his arms. ,^He s^'a id . nothing . - ■sat down and looked around 

as the teacher a^sked^each child, '\,Uiat did you do today at schooU" . . 



ran his finger over Mis . toasue • , He stared inco the distance... Finally- he 
lay on his stomach and crawled over toward the door. He picked up the broom 
and cswept slowly, - ' 

helped the teacher put the mats on the floor for ret^'pperiod. The 
other children continued to play. 

Finally everyone was resting. and another boy found a piece of 

felt and tugged with it for a while* Next , ^ . began to unscrew the hooks 
.from the bulletin board. . stopped, turned, leaned on his pillow and 

quietly talked to R . 

The driver came to fetch . ■ got up and put his mat away 

slowly. Then _^ got his coat. Tl^e teacher held it as ^he put it on, 
^- left^^^with the driver. No ''Good-byes" were Exchanged, 



,Kay, 31, 1972 , ' : 

Re : .. ,> \^. „ 

9:40 ' 

Today is ^the second day of practice for graduation. The children are 
gathered in the auditorium and the participants from Room 1 are on stage. A 
lively recorld is being played. 

dressed in white^ shorts, red shirt and sandals, is sitting with 
his group. Many of the children in his group are moving their bodies in time 
to the music. , sits, observes the performers and swings his feet. The 

boy sitting next to . touched, him on the arm and demonstrated a hand move- 

ment, looked at:, the boy, smiled and turned to watch the children on 

'Stage:. <^ ■ ^ - ^ " 

When 1, . 's g^roup arrived on stage, the teacher assisted the childl'en 
in finding their ^'places." , standing in place, points a finger at the 

children in Group 1 and gives chem a big grin. 

■■ ^ . .. . • ' . 

In the execution of one of the numbers tKe chi Idren -were comji^anded, in 

song, to perform m.any body movements ~winki,ng the eyes, jumping, raising and ^' 

lowering the arms, etc. Frequently, v;ould be one of the last children 

to perform the coTimiands, 

9:55 . : .. . • S ■ ■ ' • • ' ^ . 

l-^i,G again sitting in the audie'hce observing the children on stage. 

He begins to fidget with his chair. He moves the chair forward and brings it 

back to hi|^group. Re looks at his teacher, smiles, and watches the children 
on stage. 

10:00 . • 

Although one ^group war performing on stage when, the record requested that 
"everybody dance, V and .three of the boys ip, his group jumped' up and 

danced, "\ften the number was co:.;pleted the boys returned^/to their chairs. The 
teachei" told all. the children that they could dance du'ring the aext number. 
\flien the record was palyed, most of the children danced, hov;ever, chased 
a boy around the auditorium. 

10:10 , ■ ' ^ '■ ^/^ . ' ■'• ' ' - 

"As the children^retorned to the classroom, held the gate open for q 

them. He sfeemed to enjoy doing this although it had not been requested ; 

lOrT^. -.^^ 

The children have returned to the classroom. ' ran to Room 3, looked 

arpjUnd and announced, "No,,o,ne is in that room." He smiled and fell down. Mrs.. 

said, " ^ you -must come back so that -we can get ready to go outside 

.. returned to -the 'room at once atid , without co'mi.ient, ran to get in line. 



10:30 

The children are outside. 

and another boy were fighting. came over and told them to 

stop. The^'r did n' t. :^. Looking at R. he added, "R. , you had bettef not t^it 
me.*' R. ' Ignored him. . walked away and sat alone oa the Jungle Jinl. 

10:45 

and several boys were playing in the barrels, R; Interrupted 

the play by starting a fight with one of the boys. , seeing the fight, 

ran to the teacher and announced that R' had started a fight. The teacher 

gently removed R from the area and sang to him. and the boys re- 
turned to the Kar r e Is . 

10:55.. ^ ' \^ 

and the^ boys are playing* a new game. : is- the patient and has 

been placed on a stretche^. Two of the boys are stretcher-bearers. , The object 
of the game is to carry/;^ie patitant on the stretcher through the barrels. When 
this occurs, stands, smiles and strikes his chest with both fists. 

Lunch ll:15-;ii:00 ' 

In preparation for lunch, washed his hands. He then joined, the 

children who were riVarching in the circle while the tables were being set. 

When lunch was ser-yed, * began eating without hesitation. Although 

he ate slowly^, his luricH^^^ mashed potatoes, lima beans, rolls, two 

servings of meatballs, three pieces of cake and a carton of milk. 

During luncli|v, . . did not engage in much conversation. He responded to 
direct . que'st ions ^^'an^^^^^^ requests. In the main, he used^. his '-fork for eating, however 
on several occasions he used his fingers. Frequently, he v;as observed forcing 
■large amounts of food into his mouth - sometimes spilling some of the ' food but 
never indicating any concern about the jpillage. G 

12:25" Cl;rcle Time,.,^, 'fe ^> , , '"^ „ ' ■ 

During circle time • placed his head qiuM . lap while the .r§f^ 

childrenv.sang and clapped their hands., 9^f,ter a few minutes he sat up, smiled at' 
Mrs. who was' smiling at#hiSn, and" joined the other children in song. He 

apparently was a little sluggish. 

■ . ' ' ■•^ 

12:35 . • ^ ^ ' ^ ■ 

■ . I. ^-^ ..... ^. 

During circle time, and several children were lying on the floor. 

• was lying motionless. Mrs. Pruitt asked the children to stand. <^ , 

remained on the floor. He was asleep. ^>:r:-. vS^-m^k ^ o . 



May 31, 1972 



Recurring: 

!• Is the last child to perform commands. 

2, Engages in cooperative play, 

3, Complies to teacher's requests. 

4, Sleeps during naptime. 



Additional Observations: 

(1) Does not tie shoes. 

(2) Attention span short. 

(3) Mother is very active in Head Start, 



ERIC 



9:15 The children are sittin'? in metal folding chairs in the 
auditorium. They are watchinqr another clas3, on staf^e^ practice 
their son'^s for ''?5raduation. . pulled his chair forward 

and propped his hands on the back of his friend*s chairs. 
Occasion^^lly he put his hands on their necks or stroked their 
hair. He was involved in the music and would often move in 
imitation of the performers. 



9:35 . . moved to another chair and pulled it to the front 

row. vvhen a ^rirl tried to hold it back he pulled harder against 
her and out did her. He then tried to get the attention of 
the rest of the class by covering his ears dramaticallv durin-t 
some parts of the songs and turning around looking for reactions. 



9:40 • class went on stage. He was active and restless while 
waiting for them to begin their sonq;s. He nre tended to shoot a 
rifle at the audience and other children; he vawned several times; 
and he danced in olnce. The teacher raised a biJ5 smile in the 
direction of the audience v/hen she su^jgested "your monrimy will 
be out there watching vou, can vou see vour rno^iny?" 

9:45 • and class followed the record dirnctinq; "oiit vour hard 
in the air/ on your nose, etc.'' he was involved in the activities 
but did not know the words to be sun;^ during that part. 

10:00 The class was supT)osed to again sit in chairs but . and 
three others are off to' the si'^.^ clinbing on a big table. The 
teacher ordered them to ''get do^Nml' made a motion as if he 
would but when she turned a^av, he staved. When she catne a 
second time and said "sit do^m" thev slid off and ran to a 
drinliing fountain. She made them come awav and form a line 
sayingt 'Vou have to do what I say." 

10:20 On the olavrrround. . is verv frustrated because 

he has misled the ball twice. He runs after the ch-^'ld holding 
it and hollars "ginme" and cries peevishlv "vou 're not olavn' 
right'* He goes to thn fence on the side and whimpers and pouts 
for about a minute and then begins actively jumping, clirr.bing, 
running and talking with the others. His play is interspersed 
with withdrawal to the sidelines and whimpering when he loses 
his turn vith the ball. 



10:25 The teacher intervenes when .is running after R. 

and crying "gimme that ball." runs. awav with the ball^ 

fussing and threatened. Someone throws a stone and hits him in 
the back. He cries and hollars a^ain until the teacher intorvenes. 
MiPn he gets th<? bnll, he sits at the side holdin*^ it. 
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10:40 goes dovm the slide, possessively holdintr a plastic 
riding car. He both wants to slide and ride the car but 
found that he could not combine them and v;ill not put the 
car to one side for fe-^r that another child will take it. 

L0:4S stavs on the eds^e of a '^roup of ^irls who are sharing 
a package of ketchuo that one of them found. He t^ikes a fint^er 
full to eat but does not get involved with a pile in the bottom 
of his palm as each of the others do. 

10; 48 swings on the fence, climbs ud and ove<s the fence with 
agilitv and goes over to climb the monkev bars. He hangs 
over the too on his stomach and souints do^^ on those below. 
He is sure of his ability and aonears relaxed and at ease. 

10:55 The children are inside and the whole class is listening 
to records. On the one questioning "whnt is vour name?" 
shouts "Tarzan.*' The t. sgvs "I don't x-z^nt to hear that, vour 
rame is " and he steps the Tarzan-calling immediatelv. 

About thirty seconds later he goes and looks at himself in the 
mirror. Shortly ho returns to the rug, lavs on his stomach with 
5 bovs to talk about and look at a plastic railroad engine. 

11:00 Rest tire on the rug. when someone kicks . he becomes 
threatening atxJ glares at the child saving through clenched teeth 
"boy, vou...'* It is over quickly as the other child turns a'av 
rather than fight or threaten back^ then lies quietly, 

he is watchful of a fighting group but stays cler^r of the bovs. 

11:15 . and I are sitting at the sa".^e table waiting for lunch. 
^7e ai^e talking about cakes and I ask him what the post'^.r near 
his' chair savs^ he shouts "Birthday!" Evervone turns their 
attention on him (eight children at table) ^n^^^he looks embarrassed 
and starts whispering to the boy next to hiot'K't^b get out of tho 
limv^Tight. v/hen I smile at him, he returns the smile but looks 
slightlv embarrassed. He then sits nuietlv nlaying v:ith his 
fork and spoon, avoiding evnrvone's gaze. 

11:20 , eats quietly and intently, when his naccaroni cheese 
is gone and the main dish is empty he declares, "I'm going over 
and get some more.'' He competes aggressivelv for second heloings 
sayitig "move that fork, girl." He stabs at the plate defensively 
with his fork until some extra is found. 

11:50 After lunch, while cleaning up, I saw that the floor 
was covered with macaroni cheese and the extra pear he had 
demanded was wrapped in bis napkin at ' .'s place. 

11:55 lavs on bis stomach on the "ouiet time" rug. He and 
six boys are absorbed in a magazine. 

12:05 has been ouiet with the group of bovs for 15 minutes. 

He now chooses h catalogue an'l sits studving it intently. He 
is alone. 



12:15 I a:n readinj? to the children as the teacher went for^ 
a phone call and her aid was not in school today* . sits 

next to tnc and is interested. 

12:30 : The curricuU'm adviser is with our c;roup and we are sinking 
with the children. is leanin?; against me and falls asleep. 

The C.\# picks him up and lays him on a mat in a far corner of 
the room. 

12: AO wakes up when the other children start puttinp-, out 
mats to prepare for naps. He talks quietlv with a child lying 
near him. 

12:55 is stretched out on his stomach asleep. 

1:A5 's Grandmother arrives for him, the teacher wakes 

him rou<5hly, shakin^? him and repeating "time to go." 
staggers out still oartly asleep. 



Recurring Behaviours 



1. Joining with 2 or 3 other bovs to do another activity on 
the sidelines other than the main one the class is doin.?. 

2. Getting frustrated when another child takes something from 
him and fussing and cryin<5 on the sidelines. 

3. Crving when he loses something until the teacher finally 
intervenes on his^ behalf. 

4. Thredenin'^ other children phvsicallv (ie, with fist or fork) 
and verbally when he feels an^ry or hurt. 

5. L^iving nuietlv during; rest tioies on the rug; falling asleep 
during? storv and durin??; nap time. 

6. Embarassed bv attention (when several children focused on 
him; xi;hen I focused on him). 

7. Possessive of things (tovs) and food. 



>5 



1. ^oncept of self/ concept of the world? 

has a sense of what he wants and what he doesn't like 
from othe r children. He is possessive and seeks after things 
and food and seems to denend heavily on both to make him 
feel good. Thev are .of ^^reat importance to fill his needs 
becauge he goes into crying, demanding tantrums if he loses^ 
them or is denied. Otherwise he annears quiet relaxed and is 
able to rest during the frequent "quiet time on the rug'' that 
the teacher uses as transition between activities (ie. about 6 
times). 

- picture of "Me in Head Start" (see tracing from workbook) 
reveals a very incomplete bodv ima'^e (head with two limbs) surrounded 
by circles and scribbles. It is a self -centered view but shows 
an incomplete self in the representation. 

2» How do teachers and classmates feel about the child? 

The teachers seem to let . go his own way but will intervene to 
get him the desired tov wh^n his cries an-'l tantruns become too 
overbearing. ^^hen he does soTething to disobev he is following 
other bovs leads and will respond to th^:^ teacher^ s demands. Thev 
do not seem to viev him as a thre-^t or nroblem in spite of his 
occasional, unattractive whinning fits over a lost tov. 

. relates well to small groups of children or one other child. 
For example, he ate ketchup with th*^ girls on the olavgronnd and 
sat for 15 minutes with a "^rouD of bovs looking at catalogues. 
Both were intimate, sharing fjrouos and he was comfortable and 
included. Because he gets so mad other child enjoy tensing him 
(ie^ taking away ball on playground ) but they do not se'-m to 
do it out of dislike. 

3» Developmental tasks child is working on? 

In socinl rel.-^itions is still learning to distinrjuish 

which situations and peuolc to trust. He is e^silv unset and 
threatened by loosing a possession and practices a lot of holding 
onto things. 

He does not lil^e being singled out and given direct, individual 
attention but seems to find security in staving with small groups 
of children or another child, suggesting that he is working on 
the devoloDmeit of his ov7n connection with others vs. his oxvn 
autonomy. 

-^. Chilfl^s stvle in developmental tasks? 

risks himself with other children. He joins groizns that 
are already in formation, be as^'s other chil'^ren to join him 
nnd he throws his tov or ball fearing, vet knowing, that it mav 
be taken from him. He seems to be looking for appropriate wavs 
O „ to nlav with other children and is doublv crushed bv disapnointmen t 
ERXC when he is ta^:en advantage of. 
! 



^ Cont. 

5. What adjustment problems m^ike it difficult to accomplish 
tasks or meet pro^^ram demands? 

squeezes bis face into tifjht squints (maybe he has trouble 
seeing?) often and looks as if he is about to crv. The other - 
children sometimes seem to interpret this as vulnerability an^ 
a sign to tease him^ Because he is not able to distia<iuish 
betveen cjood-natured and mean teasin^^, often escalates these 
situations to the point whrre h^^becomes really hurt (stoftc 
throw at 'his back) or unhaopv (withdrawing; to side of plav'?round 
to sob). His emotions are close to the surface and he shares 
them openly. For this reason he is sometimes at odds with others. 

6. Child's assests in terms of exnericnce, bAck':^round^ personal 
relationships, interests, aptitudes, skills? 

, is settled when it comes to ouiet^ sohool-tvoe nctivities. 
He is interested in books (ie. Ivin*^ bv himself or with troup 
for Ion?; neric-^s of time on the ru^ with books; listenin^; intently 
to storv Seini; read)* I i^ould '^uess that this comes out of some 
experiencial back'tirouni and (thou-'th we did not observe a work 
period) connects him with the ol^inned activities of the pro'trara. 

7. ^.Jhat has Head Start done to help child with tasks and 
self conceot? 

Head Stnrt provides . a social atmosr?here ^n*^ a teacher 

who will help him cone v/hen peer interaction is too much for 
him. He is allowed to built his abilities slowly, interictin'^ 
with others or v/ithdrawint v/hen it is too threatening;. In the 
cognitive area he probablv enjovs a det^ree of success from the 
materials, 

3. VTiat more could be done to help child with developmental 
tasks and self/world concept? 

Instead of lettin'5 .let to the humiliating point of tears and 
tantrums, the terichers could intcrvetie sooner Ijy teach* nr shafin?^. 
He would be more secure in himself nnd less <^eocndcnt on e::ternal 
props if h3 were '^iver n^ore si-^ins of his vrorth ard value to 
others. Ver^y little in the wnv of af section (physical^* or <rerbal) 
is shoim himX and he seems to be seekinj it. In th<? lunch 
conversation I hid with him about birthMavs, I smiled and acted 
warmly toward him and he resnonded with tTr.rmth at first and then 
became nbar^issed. I think he wants more of this kind of attention 
but cannot ask for it. 
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